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Preface
This monograph introduces the Whakatupu Wahapū Ora report series that supports our
learning and experiences in engaging with hapū of the Tauranga Moana who agreed to
participate in the MBIE funded ‘Oranga Taiao, Oranga Tangata1’ (OTOT) creative activity2
(2015-2019). OTOT builds on two former Crown funded creative activities (i.e. Manaaki Taha
Moana3 and Iwi Ecosystem Services4). The OTOT programme has provided an opportunity for
staff at Manaaki Te Awanui Charitable Trust (MTA) to be guided by frontline kaitiaki and local
hapū to further explore and extend earlier creative activity learnings. This report series
develops a number of different themes that collectively support the principle goal of the
OTOT creative activity programme which is to develop toolsets that assist hapū with comanagement of estuaries, both locally (i.e. within the Tauranga Moana) and nationally (i.e.
through national dissemination of learnings).
Running parallel to our engagement with frontline kaitiaki and participating hapū, we have
attempted a broad reading of published literature that is emerging from the efforts of our
Māori pūkenga who are working within the western academy, whare wānanga and tikanga
Māori institutions. Findings from these two intersecting journeys (i.e. engagement and
reading) are documented in this Whakatupu Wahapū Ora report series. This first report
provides an introduction and outline of the various themes presented in this entire 7-part
series (Cole, 2019a, 2019b, 2019c, 2019d, 2019e, 2019f, 2019g).
This report series has been written to manaaki the efforts of our Māori pūkenga who are
working within various tikanga Māori, Crown, whare wānanga and university organisational
contexts. However, many of the themes developed in this report series will also be of interest
to non-Māori scholars within the western academy, creative activity, planning, legislative and
policy-oriented institutions. As consistent with kaupapa Māori, this report series is primarily
written in the first person. To make the reports as widely accessible as possible we have
written in English and preferenced the use of Te Reo Māori where there is a need to
communicate meaning in a way that avoids ambiguity. For those unfamiliar with the Māori
language, a glossary of Te Reo Māori vocab and phrases is included as an Appendix to this
report.
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OTOT-Oranga Tangata, Oranga Taiao (MBIE PROP-42344-ETR-MAU)
In this report, where possible, we use the name ‘creative activity’ as an alternative for ‘research activity’. This
convention is borrowed from the writers of the Vision Mātauranga Policy document and whānau at Te Wānangao-Raukawa, who for reasons outlined by Linda Tuhiwai Smith in her book ‘Decolonising Methodologies’ prefer
to avoid the use of the word ‘research’ when describing the knowledge creation activities of Māori.
3 MTM-Manaaki Te Moana (MBIE contract MUAX0907)
4 IES-Iwi Ecosystem Services (FRST contract MAUX0503)
2
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1.
Introduction
This is the first report in the Whakatupu Wahapū Ora report series that was written to support
kawa, kaupapa and tikanga5 experiences that are part of our involvement in hapū-led creative
activities in the Tauranga Moana. The aim of these creative activities has been to give
expression to kawa, kaupapa and tikanga5 in ways that enhance both hapū and wahapū6 wellbeings. For this reason, the expression of kawa, kaupapa and tikanga has been a central theme
in this creative activity. A key question we address in these reports concerns just how to
engage with hapū in a way that produces mutually mana–enhancing outcomes for both
Tangata7 (i.e. hapū) and Whenua8 (i.e. wahapū) participants in this creative activity.
This creative activity is partly funded by an MBIE programme named ‘Oranga Taiao, Oranga
Tangata’9 and builds on kawa, kaupapa and tikanga5 experiences from 2 former Crown funded
creative activity programmes10. In the remainder of this introductory report we seek to (i)
describe the aim of this report series in greater detail, (ii) explain why a clarification of our
role in hapū engagement is so important and (iii) provide an outline for how information is
organised in this report series.

5

transl. This expression refers to 3 different levels of authority used to guide Māori communal behaviour in a
given social context. Kawa is the highest level of authority (cf. first principles) from which are derived kaupapa
(guiding principles, goals, policies) that find expression in tikanga (contextually appropriate or correct
behaviours).
6
While the focus of our involvement in past and present, Crown funded creative activities programmes has been
wahapū, the kōrero outlined in this series of reports can be applied more generally to all atua domains (i.e. te
taiao).
7
transl. to be a person, man, human being or individual – a descendent of Tāne-nui-a-Rangi
8
transl. country, land, nation, territory or domain that is defined by genealogy as relating to a particular Māori
community
9
OTOT-Oranga Tangata, Oranga Taiao (MBIE contract number MAUX1502)
10
IES-Iwi Ecosystem Services (FRST contract MAUX0503) and MTM-Manaaki Te Moana (MBIE contract
MUAX0907)
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2.
Statement of aims, outcomes and creative activity origins
The aim of this Whakatupu Wahapū Ora report series is to better understand how to engage
in hapū-led creative activities in ways that give expression to kawa, kaupapa and tikanga that
enhances both hapū and wahapū well-beings. There are 2 important parts to this aim.
First, the question (i.e. how to engage with hapū) seeks to look beyond the well-established
expression of kawa, kaupapa and tikanga on a given marae (Karetu, 1992 p. 28; King, 1992)
to understand how every aspect of engagement process (i.e. before and after a pōwhiri)
influences the creation, development, resilience and maintenance of a relationship with
hapū. In seeking answers to this engagement question, we wanted to better understand what
principles and practices (Committee, 2012; Kennedy & Cram, 2010; Royal, 2000; D. Wilson &
Neville, 2009) could be used to successfully guide an engagement process in a present-day
economic, social, ecological and Māori cultural well-being context (Adams & Mulligan, 2003).
We felt that this ‘hapū engagement’ question was worthy of investigation because it is central
to the work of Manaaki Te Awanui (MTA) as a Charitable Trust, and that of every creative
activity, government and business organisation that desires to achieve outcomes in
collaboration with hapū. As noted later in this introductory report, this question is also worthy
of investigation because it is clear to us that not all engagement methods (Cunningham, 2000)
are successful or helpful. Some engagement methods can result in unwanted and even
harmful outcomes for hapū (A. Harris, 2005; D. Wilson & Neville, 2009). There are also
engagement models that seem to produce beneficial outcomes for all concerned (Moller,
Berkes, Lyver, & Kislalioglu, 2004; Nevins et al., 2009; Ramstad et al., 2009; Gail Tipa & Panelli,
2009). For this reason, we felt that the question how to engage with hapū deserved careful
consideration.
Second, as a Charitable Trust, the whānau at MTA desired to achieve certain outcomes in their
engagement with hapū. This is why our aim in writing this report series (i.e. to answer the
question – how to engage with hapū) is also linked with the outcomes that MTA seeks to
achieve (i.e. to support hapū-led creative activities that give expression to kawa, kaupapa and
tikanga that enhances hapū and wahapū wellbeing). On reflection, after having completed
this investigation, it is now clear to us that the expression of kawa, kaupapa and tikanga can
have a strong (transformative) influence on the outcomes of a hapū engagement process. In
this report series, we explore the idea that what is generally referred to in western science as
‘engagement method’ (i.e. what we call the expression of kawa, kaupapa and tikanga) is
inextricably linked with desired ‘outcomes to be achieved’ in a hapū engagement process. For
Māori pūkenga actively involved in kaupapa Māori creative activities, this conclusion will
come as no surprise. However, it is of concern to us, that this conclusion is either non-existent,
or poorly understood - outside of the somewhat close-knit circle of kaupapa Māori pūkenga.
After more than 20 years of written Māori scholarship on this topic, this is a disappointing
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outcome that carries very real consequences for achievement of the goals of Māori cultural
wellbeing and survival.
2.1
Origins of this creative activity
Having stated the writing aim of this Whakatupu Wahapū Ora report series and the outcomes
we are seeking to achieve, in this sub-section we seek to explain where this hapū engagement
question and its associated outcome goals came from. In section 3 we seek to explain why
this ‘engagement question’ is so important to the work of MTA as a Charitable Trust.
Manaaki Te Awanui Charitable Trust11 (MTA) was first registered under the Charitable Trust
Act (1957) in September 2011 and obtained Charitable status in July 2016. MTA was created
to form a legal entity that could be used to support hapū-led creative activities as part of the
former, Crown funded, Manaaki Taha Moana (MTM)12 creative activity programme within the
Tauranga Moana, Bay of Plenty region, New Zealand. Beyond this operational objective, the
mission of MTA is to ‘… assist and advance the capacity, by education, of Tangata Whenua in
the Tauranga Moana and Waiotaha rohe in the exercise of their kaitiakitanga of the
environment …’. Thus, MTA was established with empowering educational purposes in mind
(Mihesuah & Wilson, 2004) and we define ‘education’ in the broadest possible sense as being
consistent with the Te Aho Matua framework (Powick, 2001; Tocker, 2015) that forms the
philosophical and operational empirical basis of Kura Kaupapa Māori (New Zealand Education
Review Office, 2008; NZ Education Review Office, 2007, 2008a, 2008b, 2008c). The
educational orientation of MTA recognises that the expression of kawa, kaupapa and tikanga
by hapū is crucial in achieving the goals of ‘whānau Māori ecosystem’13 wellbeing and survival.
MTA was created during the early stages of the former MTM creative activity programme. At
that time there was very little opportunity for Trustees and newly appointed staff 14 to give
much in the way of thought as to just how they ‘could’ give effect to the mission of the Trust.
In operational terms, the first task and priority for newly appointed staff at MTA was to
complete pre-existing contractual requirements of the MTM creative activity programme. As
seems to be common with Crown funded creative activity programmes, western science
leadership in MTM tended to emphasise the importance of meeting pre-existing contractual
milestones, rather than stopping to question whether or not the assigned outputs and
11

New Zealand Companies Office number 2644411
2009-2015
13 In a Māori cultural perception of reality, Māori communities never exist in isolation from the family identity
defined by our whakapapa (transl. genealogical descent) from Papatūānuku (transl. our Earth Mother), Ranginui
(transl. our Sky Father) and the children of Papatūānuku and Ranginui who are the kaitiaki (transl. guardians) of
the various domains (cf. ecosystems) of what western scientists call ‘the natural world’. At Te Toi Ōhanga, we
use the expression ‘whānau Māori ecosystem’ as a form of shorthand for this Māori family identity that
embraces what can be described in English as both human and ecosystem worlds (Marsden, 2003a). This same
whānau Māori ecosystem identity forms an organisational basis for the Māori cultural economy that existed in
the time of our ancestors (transl. tūpuna).
14
Caine Taiapa and Waiaria Rameka
12
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outcomes were actually beneficial from a participating hapū perspective. In science funding,
a pre-planned, milestone-based, contractual framework, works reasonably well in a
biophysical creative activity context. However, this same model is very difficult to work with
in what ideally should be a hapū-mediated (cf. socially mediated), kaupapa Māori, creative
activity context. This point is further explored in report 4 in this series (Cole, 2019d).
These limitations aside, the MTM creative activity programme provided an opportunity to at
least establish MTA. It was also possible to take initial steps that contributed toward a longterm vision of building participating hapū capacity in the expression of kaitiakitanga, initially
around activities including: (i) wānanga (Taiapa, Bedford-Rolleston, & Rameka, 2014), (ii)
broadscale marine habitat mapping and surveys (Ellis et al., 2013; Goodwin & Sinner, 2013;
Sinner et al., 2011), (iii) the creation of wellbeing measurement tools15 (Cole & McCallion,
2018a, 2018b; McCallion, Cole, Hardy, & Patterson, 2018; Taiapa, Bedford-Rolleston, et al.,
2014; Taiapa, Hale, Rameka, & Bedford-Rolleston, 2014; Taiapa, Hale, Wairepo, & Rameka,
2014a, 2014b, 2014c; van den Belt et al., 2012) and (iv) publishing creative activity reports
(Hale, Wairepo, Bedford-Rolleston, & Taiapa, 2013; Hardy, Patterson, Smith, & Spinks, 2011).
In reflecting upon these outcomes of the MTM programme, a concern for MTA staff is that
these MTM programme outputs strongly support Western scientific knowledge development
priorities. In reflection upon this creative activity experience, it seemed difficult to define
exactly how the MTM creative activity programme contributed to hapū or wahapū wellbeing
in practical terms. Written academic outputs are a legitimate form of programme legacy, but
one that primarily supports the activities of Māori pūkenga and non-Māori scholars in the
Western Academy (Poihipi, 2007). While this outcome is not irrelevant, it was also not central
to the initial goal or intent of the MTM creative activity programme.
We are utilising western science and Mātauranga Maori, as well as participatory
modelling tools and processes, to assist iwi/hapū to evaluate and define preferred
options for enhancing/restoring coastal ecosystems … Action plans are being produced
for improving coastal ecosystems in each rohe. The research team aims to work closely
with iwi/hapu in the case study regions to develop tools and approaches to facilitate
the uptake of this knowledge and its practical implementation. Mechanisms will also be
put in place to facilitate uptake amongst iwi throughout NZ 16.
While the MTM creative activity programme was framed around a strategic government
funding priority of the time (i.e. to restore and enhance coastal ecosystems), the achievement
of this goal was meant to support hapū in their expressions of manawhenua and kaitiakitanga.
Were we really successful in achieving this goal? How would we know if we had been (Bishop,
1993; Marsden, 2003) successful? The MTM creative activity programme framed a desired
15
16

A coastal cultural health index–CCHI
http://www.mtm.ac.nz/our-mission/
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‘knowledge’ outcome within the context of a certain approach to hapū engagement (i.e. to
assist hapū to evaluate and … develop tools and approaches to facilitate the uptake of this
knowledge and its practical implementation … etc). Our difficulty in being able to define a
legacy of direct benefits to hapū from this creative activity programme raised questions about
the validity of our engagement method and evaluative frameworks (Ballard, 2013; Bishop,
1993).
In September of 2015, the MTM creative activity programme drew to a close and the
attention of the participating creative activity, technology and mātauranga Māori providers17
was turned towards seeking further funding. Staff at MTA hoped that the re-bidding process
would provide a ‘concrete’ opportunity to express their preferences in the design of a future
creative activity programme that would more effectively contribute to the wishes and needs
of participating hapū (Harmsworth, Park, & Walker, 2005; S. M. Smith, 2007a). Valuable
lessons and insights had been gained in executing the workplan of the former MTM creative
activity programme. Consistent with ‘adaptive’ or ‘reflective’ practice (Bjorn & Boulus, 2011;
Walakira, 2010), MTA staff felt that the time had now come to change engagement ‘methods’.
For reasons outlined in report 4 of this Whakatupu Wahapū Ora report series (Cole, 2019d),
our efforts to initiate ‘programme’ change were largely unsuccessful. However, while our
aspirations for change remained unrealised, the rebidding process did provide an opportunity
for further reflection and evaluation of the MTM programme.
This reflection and evaluation process left Trustees and staff at MTA with questions about
their ‘role’ in working with participating hapū in: (i) creative activity projects (generally) and
(ii) cross-cultural/cross-institutional creative activity projects (more specifically). While we
had a clear understanding of the mission we were seeking to achieve (i.e. ‘… assist and
advance the capacity, by education, of Tangata Whenua in the Tauranga Moana and
Waiotaha rohe in the exercise of their kaitiakitanga of the environment …’), we lacked clarity
on the preferred ‘method’ to be used in achieving this outcome. Given this uncertainty, we
thought it wise to ask our science leadership for the addition of a literature review milestone
on the question of how to engage with hapū as part of the workplan for the successor to the
MTM programme (i.e. OTOT – Oranga Taiao, Oranga Tangata).
As the OTOT creative activity programme has unfolded, many of our unheeded concerns
about hapū engagement process have had to be faced. Because we were unsuccessful in
arguing the case for changes as part of the bid writing process for this new programme, we
have found ourselves in the awkward position (mid-programme) of trying to request changes
to a workplan that is not ideally suited to the aspirations and needs of our participating
whānau and hapū. This has created problems for science leadership and our Māori pūkenga.
This experience is however, part of the reality of trying to undertake what Western social

17

Massey University, Market Economics Limited, Cawthron Institute, Waka Digital and Manaaki te Awanui
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scientists call ‘socially mediated’ (cf. hapū–mediated) creative activities in cross-cultural
programmes that are constrained by (i) Government funding policies, (ii) Western scientific
knowledge development methods and (iii) Western scientific institutional priorities and
agendas.
Crown fund managers and science leadership stress the need for business–style
planning/management in a kaupapa Māori creative activity context that should ideally be
whānau and/or hapū mediated – day-by-day, week-by-week. Contractual rigidity of this kind
(i) reflects a fundamental lack of understanding of Māori culture and its preferred methods
of knowledge development, (ii) creates ‘cultural safety’ problems and mayhem for Māori
pūkenga involved in these projects and (iii) sets an unhelpful limit on the extent to which
creative activity benefits can be created and transferred to hapū participants. An urgent need
exists to reform this funding and programme management model in a way that makes it more
responsive to the real-world challenges associated with kaupapa Māori creative activities. A
further aim in writing this report series is to try and make these operational problems more
publicly visible. It will not be possible to argue the case for legislative and policy changes until
the serious consequences of current practice are clearly visible.
By committing the findings of our investigation of this engagement question to writing in this
Whakatupu Wahapū Ora report series, we hoped that it would be possible to create an
evidence-based (Bateman, 2006), theoretical-kōrero-based reference point that would serve
three important purposes. First, the investigation and writing of this report series has
provided staff and Trustees at MTA and Te Toi Ōhanga18 an opportunity to more clearly define
emerging best practice in kaupapa Māori creative activity. Knowledge of this kind helps to
inform and guide our day-to-day activities with hapū. We further elaborate this ‘purpose’ in
section 3 of this report where we seek to answer the question of why clarification of our role
in hapū engagement is so important to the success of the mission of MTA as a charitable trust.
Second, an evidence-based, theoretical-kōrero reference point would make it easier for us to
argue the case for change in (i) legislation, (ii) government science funding policy and (ii) the
design of future cross-cultural and cross-institutional creative activity projects that we are
invited to participate in. As noted by Graham Smith (G. Smith, Hoskins, & Jones, 2012), it is
not possible to push for political and legislative change to (educational) practice unless you
can explain why ‘current’ practice is unsuited to the evaluation (Kerr, 2012), teaching and
learning needs of Māori students (J. A. Simon, Smith, Cram, & International Research Institute
for Māori and Indigenous Education, 2001; G. Smith et al., 2012; Tocker, 2015). To accomplish
this outcome, you need alternative or competing theory (Ballard, 2013; Bishop & Glynn, 1992;
Harker, 1971; Mccreanor, 1993; Pihama, Cram, & Walker, 2002; J. Simon & Smith, 2001;

18

The New Zealand institute of Māori economic development and innovation
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Stucki, 2010; Tocker, 2007), even when this goal opens a space for contradictory discourse
(Rata, 2012).
In our experience, this ‘superior theory’ barrier to ‘educational’ reform also exists in the
domain of cross-cultural and cross-institutional knowledge creation activities (Ahuriri-Driscoll
et al., 2007). Non-Māori participants in such creative activities are generally not aware that
their ‘preferred’ research and management methods are poorly aligned to the knowledge
creation and wellbeing needs of hapū. To push for political, policy and operational change,
we need theory-kōrero that explains and explores why existing ‘engagement’ methods and
thinking are poorly suited to the Māori cultural wellbeing and survival aspirations of hapū and
pūkenga Māori. Such theory needs to be ‘evidential’ in nature so that it is possible to present
both a ‘well-reasoned’ and ‘evidence-based’ case for change (Martin, 2009).
Finally, this report series draws on our collective experience, mātauranga and understanding
of what Māori pūkenga within Whare Wānanga and the Western Academy are saying about
this important topic. We felt that it was worth committing what we have learnt and
experienced to writing, because in one way or another, the question of engagement method
and rationale needs to be considered and answered by any organisation (i.e. Māori or nonMāori) that seeks to engage and work with hapū.
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3.
Why is a clarification of our role in hapū engagement so important?
There are a number of reasons why a clarification of the role of MTA in hapū engagement
activities within the Tauranga Moana is closely linked with the achievement of its mission as
a Charitable Trust. In particular, as a ‘kaitiaki’ education provider, the role of MTA in engaging
with hapū is intimately linked with understanding hapū preferences including: (i) finding
development models (Schaniel, 2001) that are adapted (Heke, 2007) to our modern-day
economic, social, ecological and cross-cultural contexts and (ii) understanding how to
creatively and safely interrupt cycles of unhelpful dependency (Durie, 1995; Hook, 2009; Rata,
2011; Taonui, 2010). In this report section, we seek to elaborate each of these points as a
contribution towards elucidation of what we mean by the English word ‘important’ in the title
to this report section.
3.1
The mission of MTA Trust
The mission of MTA as a Charitable Trust is to assist and advance the capacity, by education,
of Tangata Whenua in the Tauranga Moana and Waiotaha rohe in the exercise of their
kaitiakitanga of the environment. Engagement with hapū is fundamental to the achievement
of this mission. In particular, as a legal entity, MTA is not a hapū in its own right. While the
staff and Trustees of MTA whakapapa to the various iwi and hapū of the Tauranga Moana,
these whakapapa relationships do not confer upon MTA, as a legal entity, manawhenua
(Henwood & Henwood, 2011; Wiri, 2013), rangatiratanga (Jackson, 2012; Paroa, Tuiono,
Flavell, Hawksley, & Howson, 2011) or kaitiakitanga (Marsden, 1992; Park, 1998) status.
This experience is synonymous with ‘walking in two worlds’ (Styres, Zinga, Bennett, &
Bomberry, 2010). For example, when we attend a wānanga on a local marae within the
Tauranga Moana, there is a very real sense in which we can be both Tangata Whenua and
Manuhiri at the same time. To explain this point, whakapapa may establish our relationship
to a given Marae as Tangata Whenua. Likewise, our working relationship with MTA Charitable
Trust, local government, or other Crown agencies establishes an additional relationship to a
given Marae as manuhiri, who seek to engage with the hapū of that marae for some purpose.
Thus, as a legal entity, the Trustees and staff of MTA cannot avoid the question ‘what is our
role’ when it comes to engaging with hapū and working with hapū to initiate creative activities
that grow mātauranga Māori and enhance the mana of whānau Māori ecosystems.
3.2
Understanding hapū preferences
It is not possible for us to know what is ‘helpful’ or ‘valuable’ or currently ‘desirable’ for hapū
(G. Tipa & Nelson, 2012). Our personal and/or collective conceptions of what we think hapū
‘need’ or ‘value’ or ‘want’ may be correct, but it is far more likely that they will be ‘incomplete’
or worst still, ‘completely wrong’. This ‘understanding’ problem applies in every possible
wellbeing domain of relevance to hapū. Even when we have a direct whakapapa connection
to the hapū of a particular marae, we cannot claim to know, with unmistakable certainty, the
‘collective’ preferences of ‘our’ hapū. This is because hapū preferences are co-created
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through wānanga (i.e. dialogue and family relationships) and the collective expression of
kawa, kaupapa and tikanga. While we can contribute to collective decision-making processes
of this kind – we cannot predict their outcome with certainty.
To further illustrate this point, it is increasingly common that creative activities are used to
elicit so-called ‘Māori values’ (Baker, 2012; Harmsworth, 2004; Marsden, 2003 p. 24;
Patterson, 1992; Robb, Harmsworth, & Awatere, 2015), mediate their expression
(Harmsworth, Kerr, & Reedy, 2002; Munguia, Harmsworth, Young, & Dymond, 2009; S. M.
Smith, 2007b; Voyde & Morgan, 2012) and explore their application (Baker, 2012; Baumwoll,
2008; Harmsworth et al., 2002; Hawkins & Muecke, 2003; Hippolite & Bruce, 2013; McGinnis
& Collins, 2013; Robb et al., 2015). While studies of this kind can be insightful, they are
contextually dependent and always incomplete (Cole et al., 2018). There are both
measurement and engagement reasons for this ‘incompleteness’ problem. Concerning
measurement, it is theoretically very difficult to define the conditions under which we obtain
a ‘precise’ measurement of the English concept of ‘value19’ (e.g. Cole, 2014) in a Māori cultural
context. Concerning engagement, method of hapu engagement and resultant valuation
‘estimates’ and ‘insight’ are always co-related.
Because it is not possible to know (with certainty) what will be ‘helpful’ or ‘valuable’ or
currently ‘desirable’ for hapū, it is essential to know when and how to ask for clarification.
Following the completion of the MTM programme in late 2015, much of our attention has
been focused on the importance of ‘asking’ and ‘seeking’ to better understand just what our
role might be in … assisting and advancing the capacity, by education, of Tangata Whenua in
the Tauranga Moana and Waiotaha rohe in the exercise of their kaitiakitanga of the
environment.
3.3
Learning from history and experience
The desire of MTA staff to better understand their role in engaging with hapū follows from
experiences in past Crown funded creative activity programmes20. As Māori pūkenga, we also
seek to learn from the numerous historic engagements of hapū and iwi with the Crown,
whose delegated agencies often presumed to know what would be ‘helpful’ or ‘valuable’ or
currently ‘desirable’ for hapū. At a national scale, prescriptive Government legislation and
policies in the areas of Māori language, education, environment and economics have, at
times, have resulted in harm to hapū (Rata & Tamati, 2013; Scrimgeour & Iremonger, 2001;
Winiata, 1998).

19

According to the late Rev. Māori Marsden, there is no direct translation for the English word ‘value’ in Te
Reo Māori.
20
IES-Iwi Ecosystem Services (FRST contract MAUX0503), MTM-Manaaki Te Moana (MBIE contract MUAX0907)
and OTOT-Oranga Tangata, Oranga Taiao (MBIE PROP-42344-ETR-MAU)
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The problem of engagement ‘harm’ has been explored in more recent times as ‘culturally safe’
practice. Discontinuities in ‘culturally safe’ engagement method can be caused by
inappropriate use of dominant epistemologies, research methodologies, methods, language
and non-Māori socio-cultural lenses (D. Wilson & Neville, 2009 pg. 69). A growing need for
the emergence of voluntary ethics disclosure provides clear evidence that it is unwise to claim
or assume that our business, research, educational and/or health engagement methods are
‘culturally safe’ (Flanagan & Tumilty, 2015). Ensuring culturally safe practice in an institutional
‘creative activity’ context can add further complexity to the hapū engagement problem
(Amituanai-Toloa, 2007).
It is one thing to identify ‘engagement’ problems of this kind, but a very real question for us
has been to understand just how we can avoid contributing to culturally unsafe outcomes in
our creative activities. The avoidance of these ethical and procedural problems involves
navigating a more complex ‘engagement’ challenge when MTA is involved in the mediation
and/or transfer of knowledge benefits from Crown agencies and research providers to hapū
(Furness, Nikora, Hodgetts, & Robertson, 2016; Honan, Hamid, Alhamdan, Phommalangsy, &
Lingard, 2013). This is a much more complex ‘cultural safety’ problem. Despite the complexity
and challenges associated with cross-cultural engagement of this kind (D. Wilson & Neville,
2009), this is the domain in which current Crown science and innovation funding is currently
targeted. Hence, there really is an urgent need to better understand the ‘engagement’
question.
3.4
Finding an appropriate development model
Increasingly, we see the need to challenge the validity of ‘development’ models that are used,
implicitly or explicitly, to guide decisions about what is ‘helpful’ or ‘valuable’ or currently
‘desirable’ for hapū. For example, government policy is typically underpinned by economic or
financial development rationales21 (Māori economic development panel, 2012a). While
economic thinking and in particular ‘efficiency-based’ conceptions of reality (e.g. cost
minimisation) are not irrelevant to hapū (Māori economic development panel, 2012a, 2012b),
they are also not (usually) central22 (O'Sullivan & Dana, 2008). Efficiency-based development
models poorly account for the expression of kawa, kaupapa and tikanga and in particular,
manaakitanga (Barnett, 2001).
There are, perhaps, two important observations that we have drawn from hapū preferences
expressed in the area of development (L. D. Harris & Wasilewski, 2004). First, hapū view
development from the perspective of ‘whānau whānui’ in the broadest possible sense (Durie,
21

For example, how much is available in Government Treasury to fix a percieved problem? Can a perceived
problem be solved by leveraging existing Government expenditure?
22
Development projects that are efficiency oriented are often held at ‘arms length’ from hapū and overseen by
Trustees or other business professionals. The establishment of legal management entities of this kind can assist
hapū in differentiating between development activities that directly fall under the exercise of ‘collective
rangatiratanga’ and those whose day-to-day operations are best managed by suitably qualified managers.
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2010; Te Rito, 2007; Teddy, Nikora, & Guerin, 2008). In particular, the mutual wellbeing
(Marsden, 2003 p. 54) of tangata and whenua (i.e. Oranga Taiao, Oranga Tangata) is the basis
upon which development thinking is preferenced – all other things being equal (Grimes,
MacCulloch, McKay, & Motu Economic and Public Policy Research Trust., 2015).
Second, initial steps in a development journey will rarely preference that which is
economically competitive or efficient. It is far more likely that hapū development choices will
preference the expression of kawa, kaupapa and tikanga (e.g. the enhancement of Te Reo
Māori or whānau whānui). If a preferred hapū development model is kawa, kaupapa and
tikanga-based, then we need to build an engagement and partnership model that is likewise,
based on the expression of kawa, kaupapa and tikanga. This may seem like an obvious
conclusion to draw. However, taonga-based thinking of this kind often runs contrary to the
‘cost minimisation’ or ‘efficiency’ rationale used to manage Crown funded science
programmes. As noted above, hapū will rarely preference that which is economically
competitive or efficient (Winiata, 1979). An engagement process is far more likely to succeed
if it is responsive to a Māori cultural desire for an economics of reciprocal generosity (L. D.
Harris & Wasilewski, 2004; Henry & Pene, 2001).
3.4.1 Breaking the dependency cycle
The net result of the use of inappropriate development models in a hapū wellbeing context
has been to create a cycle of dependency for hapū driven by decline in their Māori cultural
identity (Durie, 2005; Durie, Fitzgerald, Kingi, McKinley, & Stevenson, 2003). Engagement
method will ideally contribute towards breaking this cycle of dependency. To break the
dependency cycle it is necessary to understand what causes it. Like many other Māori
pūkenga in search of answers to this question, we have drawn on the writings of Brazilian
born educational reformer Paulo Freire (Freire, 1993).
‘Pedagogy of the Oppressed’, the written manifesto of Freire is probably one of the most
commonly read publications of Māori pūkenga (G. H. Smith, 1999). In his home country of
Brazil, Freire set himself to the task of liberating the poor and oppressed indigenous peoples
of Brazil through educational reforms. In pursuit of this goal, Freire’s written scholarship
provides an enlightening, confronting and academically engaging characterisation and
critique of colonising development models (Ballard, 2013).
Freire (1993) draws attention to the fact that dependence on colonising language (Mallon,
2012) in education disempowers indigenous peoples by excluding and dismissing indigenous
ontological frameworks as a valid basis for knowledge creation, growth and learning
(Salmond, 2012). Loss of language inevitably leads to a (Agrawal, 2009) loss of cultural identity
and disconnection from long-established socio-ecological survival adaptations (Herrmann et
al., 2010; Ker, Adams, & Skyrme, 2013). On balance, education policies of this kind contribute
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to welfare dependency, poverty, oppression, exclusion (Ballard, 2013) and cultural decline for
indigenous peoples (Freire, 1993).
Freire’s (1993) ‘Pedagogy of the oppressed’ repositions education in the language and
ontological frameworks of oppressed peoples. He proceeds, not on the basis of an assumption
that he is the expert, whose mission is to fill his students minds with his own learning (i.e.
what Freire refers to as the banking model of education). A learning process that begins with
the ontological frameworks and language of poor and oppressed peoples, can only continue
with the same (Jenkins & Martin, 1999). To facilitate or mediate a process of exploratory and
problem-based learning based in one’s own language and worldview conceptions of reality is
empowering and affirming of the value of one’s cultural identity. The work of Freire (1993) is
distinctly ‘Post normal’ (Frame & Brown, 2008; Funtowicz & Ravetz, 1993) and
‘Transdisciplinary’ (Nicolescu, 2005, 2010). It has provided us an important ‘theoretical’
framework for use in reforming our engagement method in a way that empowers hapū and
affirms the value of a Māori cultural identity (Armstrong, 1999). Outcomes of this kind open
a space for choice. It is not possible to break a dependency cycle without ‘choice’.
3.4.2 Creating an identity for MTA
The work of Freire (Freire, 1993), decolonising theorists (Mutua & Swadener, 2004; L. T.
Smith, 2012; A. C. Wilson & Yellow Bird, 2005) and transdisciplinary scholars (Nicolescu, 2002,
2010) have been helpful in assisting our efforts to characterise a liberating pedagogy. The
challenge now is to better understand just how this thinking can be integrated into practice
and this brings us back to the engagement question. Creating an educational identity for MTA
also includes better understanding what role the individual educational backgrounds23 of staff
can play in empowering hapū. Tertiary educational skills and knowledge are not irrelevant to
hapū; however, we are learning that their use in a hapū engagement process requires
understanding and great care. In particular, the transfer of knowledge from the domain of
‘western science’ to hapū cannot be assumed as a given. This is another aspect of engagement
that we are seeking to better understand.
Working for an organisation that adopts and adapts liberating educational pedagogy involves
an interesting challenge in explaining our approach to mainstream education and creative
activity providers. While we eagerly embrace opportunities for cross-institutional
collaboration; the reality is that the co-management (Gibbs, 2010) of such projects is
challenging (Agrawal, 2009; Chambers, 2009; Dickison, 2009), especially when we are
concerned to ensure that the liberating pedagogical goals of MTA as a Trust (i.e. empowering
23

Our knowledge of marine, acquatic and terrestrial ecology draws on university training. All of us have
experience in Western scientific and kaupapa Māori research modalities. This experience includes the former
MBIE funded Manaaki Taha Moana research programme and the FRST funded Iwi Ecosystem Services research
programme. One of our whānau has spent time working in Whare Wānanga and has knowledge/experience in
mode II research (i.e. transdisciplinarity).
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hapū) remain paramount. It is our hope that this Whakatupu Wahapū Ora report series will
assist in raising greater awareness about the importance of the hapū engagement question
and encourage others to join in sharing their learning and kawa-kaupapa-tikanga experiences
relating to this urgent and important matter.
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4.
Methodology employed in this study
Our preferred modes of knowledge development draw on kaupapa Māori (Carr & McCallum,
2009; L. T. Smith, 2012; L. T. Smith, Maxwell, Puke, & Temara, 2016) and indigenous
transdisciplinary (Cole, 2017; Max-Neef, 2005; Nicolescu, 2002, 2005) methodology. In
addition, our efforts to give expression to kaitiakitanga, in a modern market economic context
necessitates, from time-to-time, the use of Western scientific disciplinary – technology
training (Lyver, Jones, & Doherty, 2009; Nevins et al., 2009).
Cross-cultural, cross-methodological and cross-institutional flexibility is an essential
characteristic of the work of MTA Charitable Trust and Te Toi Ōhanga. The ability to move
between Western scientific and Māori methodologies of knowledge development (Styres et
al., 2010) helps us to respond to the varied and changing needs of whānau Māori ecosystems.
MTA is registered as a Charitable Trust and this means that much of its work is based on the
expression of manaakitanga (cf. generosity). Charitable legal status forms an important basis
for work in a cultural context that is still largely mediated by mutually mana enhancing
behaviour (i.e. reciprocity) and an economics of generosity.
4.1
Literature review method in Māori knowledge development
In a kaupapa Māori, indigenous transdisciplinary (Cole, 2017) creative activity context, we
have found it increasingly difficult to see a place for ‘disciplinary-based’ literature review
method in hapū engagement process. In western science, a literature review will usually
shape initial engagement steps in an investigation into a problem of the kind described in this
introductory report.
For example, a knowledge gap is identified using literature review method and hapū are then
approached for assistance in filling the gap as ‘participants’ in a creative activity. Literature
review method is not only used to identify the existence of a knowledge gap, but as part of
an engagement process it is used to guide conversation with hapū about the nature of a
knowledge gap. If hapū agree to involvement in a creative activity, a funding application will
be written, partly on the basis of a western science rationale that is provided by literature
review findings regarding the existence of a knowledge gap. The key point here is that a
western science creative activity – typically begins with theory in written form. This being the
case, it is really important that we better understand the role that theory, in its written form
(i.e. a literature review) plays in an engagement process involving hapū.
We address this question in reports 2 and 3 of this Whakatupu Wahapū Ora report series
(Cole, 2019b, 2019c) and seek to show that while disciplinary-based literature review method
sits uncomfortably in a Māori cultural creative activity context (generally), the investigation
of written literature has a place in kaupapa Māori (specifically) – albeit an incomplete one.
The limitations of theory become clearer when we look at the emergence of a ‘conceptual’
landscape of Māori knowledge development in report 3 of this series (Cole, 2019c).
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Before embarking on the two literature review reports (Cole, 2019e, 2019f) in this report
series, we devote report 2 to consideration of the role of literature review method in the
creation and organisation of Māori knowing (Cole, 2019b).
Literature reviews are an instrument of Western scientific culture (Montouri, 2013) that we
were taught at university and for the most part took-for-granted as a relevant, essential part
of growing all knowledge. However, when we took the time to consciously stop and question
the role of a literature review in the development of Māori knowledge, and especially as a
point of engagement with hapū (NZQA, 2012), we found ourselves facing many questions.
Report 2 of this report series explores key questions in this area and takes initial steps in
understanding how we might use written literature in a way that supports Māori knowledge
development priorities in differing domains (Getty, 2010; Henry & Pene, 2001).
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5.
Organisation of the material in this report series
In giving effect to the writing goals outlined in this introductory report, we have organised
the material in this report series in a way that seeks to move from analysis (reports 1-6) to
synthesis (report 7). This first (introductory) report provides a context and outline for the
entire Whakatupu Wahapū Ora report series. Reports 2 and 3 explore the question of
engaging with hapū in relation to the role of western scientific ‘literature review method’
(Cole, 2019b) and the landscape of Māori knowledge development (Cole, 2019c). Report 4
extends the ideas presented in report 3 by focusing attention on the problem of seeking to
fund and resource Māori knowledge development activities (with hapū) in a competitive,
government (policy-directed), contestable science funding environment (Cole, 2019d). In
reports 5-6 (Cole, 2019e, 2019f) we seek to better understand what Māori scholars in Whare
Wānanga, tikanga Māori institutions and the Western Academy are saying about ‘kaupapa
Māori’ as a basis for best practice (Walker, Eketone, & Gibbs, 2006). Finally, report 7 looks
more closely at contemporary creative activities with hapū and what this implies in terms of
the hapū engagement question (Cole, 2019g).
5.1
Organisation of the material in this report series – by individual report
A more detailed outline of the thematic orientation of each report in this Whakatupu Wahapū
Ora report series is provided below.
Report 1 introduces the creative activity question ‘how to engage with hapū?’ and seeks to
explain (i) why this question is so important to the contributions of MTA pūkenga in the OTOT
creative activity programme and (ii) how the use of appropriate engagement method can
contribute to hapū-led, Māori cultural knowledge development and hapū wellbeing
outcomes that are consistent with the mission of MTA Charitable Trust and the OTOT creative
activity programme (Cole, 2019a).
Report 2 attempts to explore the role of Western scientific literature review method in the
development of mātauranga Māori (i.e. Māori cultural knowledge development). This report
focuses attention on key assumptions of Western Scientific literature review method and
explores how well these assumptions are upheld in a kaupapa Māori methodological context
(Cole, 2019b).
Report 3 seeks to define and describe the contemporary landscape of Māori knowledge
development as a basis for: (i) theoretically positioning the creative activity contributions and
(ii) explaining why it is both important and urgent to focus attention on Māori knowledge
development in a hapū-led, creative activity context (Cole, 2019c).
Report 4 explores the questions of how to fund Māori knowledge development activities and
the effect that a contestable (market) funding model has on engagement with hapū (Cole,
2019d).
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Reports 5 and 6 explore two questions related to Māori scholarship in the western academy.
First, we seek to better understand just what Māori scholars in the western academy have
written about kaupapa Māori creative activity. Second, we grapple with the question of how
to create a written ‘kaupapa Māori’ literature review that is aligned to Te Ao Māori (i.e. a
Māori worldview), (Cole, 2019e, 2019f).
Finally, report 7 explores the question of how to engage with hapū in creative and comanagement activities in a way that creates transformative, empowering and self-determined
futures for Māori communities (Cole, 2019g).
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6.
Summary
This monograph provides an introduction to the Whakatupu Wahapū Ora report series that
aims to support our kawa, kaupapa and tikanga experiences in engaging with hapū of the
Tauranga Moana who agreed to participate in previous MSI funded (i.e. Manaaki Taha
Moana24) and current MBIE funded ‘Oranga Taiao, Oranga Tangata25’ (OTOT) creative activity
programmes26 (2009-2018). As an introduction, this report has (i) described the aims of this
report series, (ii) attempted to explain why a clarification of our role in hapū engagement is
so important and (iii) provided an outline and rationale for how information is organised in
this report series.
A central aim of the creative activities that underpin the writing of this Whakatupu Wahapū
Ora report series specifically, and the OTOT programme more generally has been to give
expression to kawa, kaupapa and tikanga in ways that enhance both hapū and wahapū (i.e.
estuarine) well-being. For this reason, the OTOT programme has grappled with the
inextricably connected problems of (i) how to enhance the expression of kaitiakitanga in a
modern-day (mixed) market economic world and (ii) how to engage with hapū in a way that
produces mana–enhancing outcomes for both Tangata (i.e. hapū) and Whenua (wahapū)
participants. It is our hope that this Whakatupu Wahapū Ora report series will assist in making
what is in reality an incomplete, but hopefully ‘helpful’ contribution towards ongoing kōrero
on this important matter.
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MTM-Manaaki Te Moana (MBIE contract MUAX0907)
OTOT-Oranga Tangata, Oranga Taiao (MBIE PROP-42344-ETR-MAU)
26 In this report, where possible, we use the name ‘creative activity’ as an alternative for ‘research activity’. This
convention is borrowed from the writers of the Vision Mātauranga Policy document and whānau at Te Wānangao-Raukawa, who for reasons outlined by Linda Tuhiwai Smith in her book ‘Decolonising Methodologies’ prefer
to avoid the use of the word ‘research’ when describing the knowledge creation activities of Māori.
25

21

Glossary of Māori words and expressions
English translations for the Te Reo Māori words and expressions contained in this glossary are
based on Moorfield (2005) with elaboration provided by the author that contextualises words
and expressions to their specific use in this report.
Word or expression
hapū

hapū-led

iwi

kaitiaki
kaitiakitanga

kaupapa

kaupapa Māori

kaupapa tuku iho

kawa, kaupapa and tikanga

English translation
Kinship group, clan, tribe, subtribe - section of a large
kinship group and the primary political unit in traditional
Māori society. It consisted of a number of whānau
sharing descent from a common ancestor, usually being
named after the ancestor, but sometimes from an
important event in the group's history. A number of
related hapū usually shared adjacent territories forming
a looser tribal federation (iwi).
Members of a kinship group, clan, tribe or subtribe lead
a knowledge development activity in a way that seeks to
give expression to their kawa, kaupapa and tikanga.
Extended kinship group, tribe, nation, people,
nationality, race - often refers to a large group of people
descended from a common ancestor and associated with
a distinct territory.
Trustee, minder, guard, custodian, guardian, caregiver,
keeper, steward.
Human behaviours that seek to maintain and when
necessary re-instate the mauri of Māori communities
and ecosystems. Commonly associated with human
behaviours focusing on minding, guarding, being a
custodian or guardian, caregiver, keeper or steward.
Topic, policy, matter for discussion, plan, purpose,
scheme, proposal, agenda, subject, programme, theme,
issue, initiative.
As used in the context of this report, a distinctive, Māori
cultural methodology of knowledge development based
on the expression of kawa, kaupapa and tikanga that are
relevant to a given Māori community.
Guiding principles, policies and/or goals that have been
passed done as an intergenerational gift, treasure or
legacy.
This expression refers to 3 different levels of authority
used to guide Māori communal behaviour in a given
social context. Kawa is the highest level of authority (cf.
first principles) from which are derived kaupapa (guiding
principles, goals, policies) that find expression in tikanga
(contextually appropriate or correct behaviours).
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kōrero

Kura Kaupapa (Māori)
mā
manawhenua

manaaki

Manaaki Taha Moana

Manaaki Te Awanui
manaakitanga
mana-enhancing

manuhiri
Māori pūkenga
mātauranga (Māori)
me ōna tūpuna
Oranga Taiao, Oranga Tangata
pōwhiri
rangatiratanga

Speech, narrative, story, news, account, discussion,
conversation, discourse, statement, information. As used
in the context of this report series, the word ‘kōrero’
provides a Māori cultural alternative to the use of the
English word ‘theory’. The concept of kōrero implies the
existence of Māori ‘knowing’ that is incompletely and
inadequately captured in the use of the English word
‘theory’.
Primary school operating under Māori custom and using
Māori as the medium of instruction.
By
Territorial rights, power from the land, authority over
land or territory, jurisdiction over land or territory power associated with possession and occupation of
tribal land. The tribe's history and legends are based in
the lands they have occupied over generations and the
land provides the sustenance for the people and to
provide hospitality for guests.
An expression of generosity. To appropriately treat the
prestige, authority, control, power, influence, status,
spiritual power, or charisma of another person or group
of people.
To express generosity towards marine ecosystems
and/or to appropriately treat the mana of marine
ecosystems.
To express or declare generosity
Hospitality, kindness, generosity, support - the process
of showing respect, generosity and care for others.
To act or behave in a way that increases, intensifies or
improves the prestige, authority, control, power,
influence, status, spiritual power, or charisma of another
person or group of people.
Visitor, guest.
Scholar, specialist or expert of Māori ancestry.
Knowledge, wisdom, understanding, skill - sometimes
used in the plural.
And his ancestors
The wellbeing or health of the natural world and Māori
communities treated as an interconnected whole.
Invitation, rituals of encounter, welcome ceremony on a
marae, welcome.
Chieftainship, right to exercise authority, chiefly
autonomy, chiefly authority, ownership, leadership of a
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yaiao
yangata
Tangata Whenua

taonga

tautoko mā
Te Aho Matua

Te Reo Māori
Te Toi Ōhanga
tikanga

social group, domain of the rangatira, noble birth,
attributes of a chief.
World, Earth, natural world, environment, nature or
country.
To be a person, man, human being or individual.
Local people, hosts, indigenous people - people born of
the whenua, i.e. of the placenta and of the land where
the people's ancestors have lived and where their
placenta are buried.
Treasure, anything prized - applied to anything
considered to be of value including socially or culturally
valuable objects, resources, phenomenon, ideas and
techniques. Examples of the word's use in early texts
show that this broad range of meanings is not recent,
while a similar range of meanings from some other
Eastern Polynesian languages support this (e.g.
Tuamotuan). The word taonga is used in this report (in
places) as a more appropriate Māori translation of the
English word ‘value’. The English word ‘value’ has no
direct translation in Te Reo Māori outside of loan words
and transliterations. As a general rule of translation, an
absence of direct translation implies the existence of an
absence of ‘shared meaning’.
Supported by
The philosophical base for Kura Kaupapa Māori
education for the teaching and learning of children. Te
Aho Matua is presented in six parts, each part having a
special focus on what, from a Māori point of view, is
crucial in the education of children: 1. Te ira tangata –
the physical and spiritual endowment of children and
the importance of nurturing both in their education; 2.
Te reo – principles by which this bilingual competence
will be achieved; 3. Ngā iwi – principles important in the
socialisation of children; 4. Te ao – those aspects of the
world that impact on the learning of children; 5.
Āhuatanga ako – the principles of teaching practice that
are of vital importance in the education of children; 6. Te
tino uaratanga – the characteristics aiming to be
developed in children.
The Māori language.
The New Zealand Institute of Māori Economic
Development and Innovation
Correct procedure, custom, habit, lore, method, manner,
rule, way, code, meaning, plan, practice, convention,
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tikanga Māori

tino rangatiratanga
Waiotaha rohe

wānanga
whakapapa

whakatupu mātauranga
Whakatupu Wahapū Ora
whānau

protocol - the customary system of values and practices
that have developed over time and are deeply
embedded in the social context.
To act or behave in a way that follows correct
procedure, custom, habit, lore, method, manner, rule,
way, code, meaning, plan, practice, convention, protocol
(i.e. a customary system of values and practices that
have developed over time and are deeply embedded in
the social context).
Self-determination, sovereignty, autonomy, selfgovernment, domination, rule, control, power.
An area within the Bay of Plenty region of New Zealand
that is of genealogical significance to certain local Māori
communities.
To meet and discuss, deliberate and/or consider.
Genealogy, genealogical table, lineage, descent - reciting
whakapapa was, and is, an important skill and reflected
the importance of genealogies in Māori society in terms
of leadership, land and fishing rights, kinship and status.
It is central to all Māori institutions. There are different
terms for the types of whakapapa and the different ways
of reciting them including: tāhū (recite a direct line of
ancestry through only the senior line); whakamoe (recite
a genealogy including males and their spouses); taotahi
(recite genealogy in a single line of descent); hikohiko
(recite genealogy in a selective way by not following a
single line of descent); ure tārewa (male line of descent
through the first-born male in each generation).
Growing Māori knowledge
To grow estuarine and Māori community wellbeing
simultaneously. The name used for this report series.
The name used to refer to a Māori family that extends
beyond the English concept of a nuclear family. Māori
communities trace their genealogy back to Papatūānuku
(our Earth mother), Ranginui (our sky father) and Atua
Māori (the children of Papatūānuku and Ranginui who
are the kaitiaki of the various domains of the natural
world). Māori communities trace their genealogy down
through Tāne-nui-a-rangi (one of the children of
Papatūānuku and Ranginui). This understanding of
whānau Māori is central to understanding: (I) the Māori
economy and (ii) the goals of whānau Māori wellbeing
and survival.
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whānau Māori ecosystem

whānau whānui

whare wānanga

whenua

In a Māori cultural perception of reality, Māori
communities never exist in isolation from the family
identity defined by our whakapapa (transl. genealogical
descent) from Papatūānuku (transl. our Earth Mother),
Ranginui (transl. our Sky Father) and the children of
Papatūānuku and Ranginui who are the kaitiaki (transl.
guardians) of the various domains (cf. ecosystems) of
what western scientists call ‘the natural world’. At Te Toi
Ōhanga, we use the expression ‘whānau Māori
ecosystem’ as a form of shorthand for this Māori family
identity that embraces what can be described in English
as both human and ecosystem worlds (Marsden, 2003a).
This same whānau Māori ecosystem identity forms an
organisational basis for the Māori cultural economy that
existed in the time of our ancestors (transl. tūpuna).
A be broad, wide, extensive understanding of ‘whānau’
that embraces those of direct genealogical descent and
those who become honoured and embraced as family
members even though they may lack a direct or indirect
genealogical relationship. For example, those Manuhiri
who participate in a creative activity that is led by a
Māori community are generally considered as whānau
whānui.
University, place of higher learning - traditionally, places
where tohunga taught the sons of rangatira their
people's knowledge of history, genealogy and religious
practices.
Country, land, nation, territory or domain that is defined
by genealogy as relating to a particular Māori
community.
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