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Preface
This monograph seeks to better understand the relevance of literature review method to
Māori knowledge development (generally) and engagement with hapū (specifically). As a
contribution to the Whakatupu Wahapū Ora report series, this report supports our learning
and experiences in engaging with hapū of the Tauranga Moana who agreed to participate in
the MBIE funded ‘Oranga Taiao, Oranga Tangata1’ (OTOT) creative activity2 (2015-2019).
OTOT builds on two former Crown funded creative activities (i.e. Manaaki Taha Moana3 and
Iwi Ecosystem Services4). The OTOT programme has provided an opportunity for staff at
Manaaki Te Awanui Charitable Trust (MTA) to be guided by frontline kaitiaki and local hapū
to further explore and extend earlier creative activity learnings. This report series develops a
number of different themes that collectively support the principle goal of the OTOT creative
activity programme which is to develop toolsets that assist hapū with co-management of
estuaries, both locally (i.e. within the Tauranga Moana) and nationally (i.e. through national
dissemination of learnings).
Running parallel to our engagement with frontline kaitiaki and participating hapū, we have
attempted a broad reading of published literature that is emerging from the efforts of our
Māori pūkenga who are working within the western academy, whare wānanga and tikanga
Māori institutions. Findings from these two intersecting journeys (i.e. engagement and
reading) are documented in this Whakatupu Wahapū Ora report series.
This report series has been written to manaaki the efforts of our Māori pūkenga who are
working within various tikanga Māori, Crown, whare wānanga and university organisational
contexts. However, many of the themes developed in this report series will also be of interest
to non-Māori scholars within the western academy, creative activity, planning, legislative and
policy-oriented institutions. As consistent with kaupapa Māori, this report series is primarily
written in the first person. To make the reports as widely accessible as possible we have
written in English and preferenced the use of Te Reo Māori where there is a need to
communicate meaning in a way that avoids ambiguity. For those unfamiliar with the Māori
language, a glossary of Te Reo Māori vocab and phrases is included as an Appendix to this
report.

1

OTOT-Oranga Tangata, Oranga Taiao (MBIE PROP-42344-ETR-MAU)
In this report, where possible, we use the name ‘creative activity’ as an alternative for ‘research activity’. This
convention is borrowed from the writers of the Vision Mātauranga Policy document and whānau at Te Wānangao-Raukawa, who for reasons outlined by Linda Tuhiwai Smith in her book ‘Decolonising Methodologies’ prefer
to avoid the use of the word ‘research’ when describing the knowledge creation activities of Māori.
3 MTM-Manaaki Te Moana (MBIE contract MUAX0907)
4 IES-Iwi Ecosystem Services (FRST contract MAUX0503)
2
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1.
Introduction
This report explores the relevance of literature review method to Māori knowledge
development (generally) and the question of engagement with hapū (specifically). To
accomplish this writing goal, it is necessary to focus attention on western scientific
methodology and method to assess the extent to which it aligns with knowledge development
based on the expression of kawa, kaupapa and tikanga. An interesting question concerns the
place for such a comparison and there are a couple of important points to consider in answer
to such a question. First, this written report may be thought of as a contribution towards what
Smith (2012) characterised as ‘decolonising methodology’. Careful consideration of the
possible role of western scientific methodology in a Māori cultural context is necessary
because it is increasingly clear that the use of culturally inappropriate investigative
methodology and methods can do more harm than good.
Second, that which our Māori pūkenga in the western academy have characterised as
‘kaupapa Māori research’ (Cooper, 2012; Manning et al., 2011; Leonie Pihama, Cram, &
Walker, 2002; Powick, 2003; Walker, Eketone, & Gibbs, 2006) provides more than just a
philosophical basis for the culturally appropriate creation of Māori knowledge. As a distinctly
Māori cultural approach to knowledge development, ‘kaupapa Māori’ draws our attention to
key differences in western scientific methodology and method – especially when attempts are
made to use western scientific methods in a Māori cultural wellbeing or survival problem
context (Walker et al., 2006; Warner, 2013). Written scholarship that attempts to explore
these differences is needed (Eketone, 2008; Elder, 2008; Gwynne, 2009; Ormond, 2006;
Royal, 1999; Sheldon, 2008; Wereta, 2007) and may be considered as ‘helpful’ when it is part
of the expression kaupapa tuku iho like kaitiakitanga and rangatiratanga (Manning et al.,
2011; Mercier, Asmar, & Page, 2011).
While written literature might be described as the ‘touchstone’ of western science, its role in
Māori knowledge development is far more difficult to define. Western science places great
importance on defining the current state of knowledge – using written literature – as a
necessary ‘first step5’ in hypothetico–deductive knowledge development (i.e.
experimentation). In a Māori community context, whānau and hapū are generally more
interested in the 4 Rs of their Māori worldview (cf. Harris & Wasilewski, 2004) – relationships,
responsibilities, reciprocity and redistribution. It is difficult to see how ‘theory’ could be used
as a substitute for any of these essential characteristics of Māori cultural identity. Some of
our Māori pūkenga in the western academy have argued that theory plays an increasingly
important role in legitimising distinctly Māori cultural approaches to key wellbeing areas like
language, education, physical and method health etc. We do not wish to suggest that this
thinking is somehow wrong, however it is important to understand the extent to which our
5

One of the aims of a literature review is to define the current state of knowledge in a given area of study.
Having done this, it is then possible to theoretically position our own thinking or hypothesis in relationship to
the current state of knowledge.
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use of ‘theory’ is a cultural adaptation to, or adoption of - western scientific philosophy. This
is an important distinction.
Irrespective of whether or not ‘theory’ is a useful or appropriate ontological construct for
Māori knowledge development, in written form at least, academic literature is typically used
as a ‘conscious’ or ‘sub-conscious’ part of an engagement process between western scientists
and hapū. For example, a somewhat simplified scenario could involve a western scientist or
research team in identifying a gap in existing theory as the result of a literature review. An
effort might then be made to contact local hapū in the hope that they might be willing to
participate in a ‘research’ project aimed at filling this knowledge gap. As noted above,
theoretical positioning associated with identifying knowledge gaps is not always a conscious
process. Some scientists don’t need to conduct a literature review. Instead, they can draw on
their intimate knowledge of published literature in their particular field of expertise to identify
knowledge gaps and inconsistencies.
Applied knowledge gaps also exist. For example, a district or regional council might be
required to write or revise a plan or policy (i.e. the knowledge gap) that requires engagement
with and contributions from local hapū or manawhenua. Local government authorities are
required to ensure that their plan or policy builds on the current state of western scientific
knowledge (i.e. the published literature). As part of achieving this outcome, they sometimes
commission ‘research’ projects aimed at filling knowledge gaps needed to provide a necessary
evidential basis for plan or policy writing.
By seeking to understand the role that ‘literature review method’ and ‘theoretical positioning’
of this kind plays in Māori knowledge development, we also seek to better understand the
validity of this well-established method as a contribution to western scientific and
government engagement with hapū. To understand the role of literature review method in
Māori knowledge development activities, we first need to define ‘Māori knowledge
development’.
1.1
Defining Māori knowledge development
In report 3 in this Whakatupu Wahapū Ora report series (Cole, 2019c), we attempt to describe
the current ‘landscape of Māori knowledge development’ and focus attention on 3
contemporary frontiers (Figure 1) that can be characterised by the use of differing
‘methodological modalities’ including (i) kaupapa Māori research – a preference for the
expression of kawa, kaupapa and tikanga by whānau, hapū iwi and other rōpū tikanga Māori
(Mane, 2009; Pihama, 2001; Robinson, 2005; Smith, Hoskins, & Jones, 2012), (ii) the combined
use of western scientific and kaupapa Māori methodologies in whare wānanga and the
western academy (Baker, 2011; McNicholas & Barrett, 2005; Ratima, 2008) and (iii) the re-
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forming6 of ‘disciplinary’ knowledge and practice in ways that better accommodate the
expression of kawa, kaupapa and tikanga (Bright, 2014; Stewart, 2012). These 3 frontiers
(Figure 1) reflect varying mixes of both method-based and cultural (i.e. taonga7-based)
approaches to knowledge development (Cole et al., 2018; Houkamau & Sibley, 2010).

Figure 1

An illustration that visually depicts examples of outcomes associated with three

Māori knowledge development frontiers (source Cole, 2019c)
The landscape of Māori knowledge development provides a framework that can be used to
assist in explaining (i) the domains in which the use of literature review method is appropriate
and (ii) in what form it is appropriate. We tackle the question of ‘appropriate form’ in this
report and the question of ‘appropriate domain’ in report 3 in this series (Cole, 2019c). From
the information presented in reports 2 and 3 (Cole, 2019b, 2019c) we draw two conclusions.
First, that literature review method is (i) more ideally suited to the mixed mode knowledge
development activities of Māori pūkenga within the western academy and that (ii)

6

In this report, the use of a hyphen in the word ‘re-form’ to assist in differentiating between the verb and noun
meanings of this word. Thus, our use of a hyphen implies the need for activity that re-shapes institutions or
practice in ways that support the goals of Māori cultural survival and wellbeing (ref. Cole et al., 2018).
7 In this report series we preference the use of the Māori word ‘taonga’ as a replacement for the English word
‘value’. This preference reflects the kōrero of the late Rev. Māori Marsden recorded in the compilation of his
writing titled ‘The Woven Universe’. In particular, Māori Marsden states that there is no ‘direct’ translation into
Māori for the English word ‘value’ that effectively communicates shared meaning of this non-Māori concept.

Page | 7

justification exists for re-forming this ‘disciplinary tool’ so that it better serves the knowledge
development aspirations of our whānau working in this space.
Second, it is difficult to see how literature review method can be aligned with the kawa,
kaupapa and tikanga based ‘knowledge development activities’ of whānau, hapū, iwi and
rōpū tikanga Māori. Furthermore, prospects for reforming this ‘disciplinary tool’ so that it
better serves the knowledge development aspirations of whānau, hapū, iwi and other rōpū
tikanga Māori are feasible but not really practical. This being the case, it seems unlikely that
literature review method will ever feature as a helpful starting point for engaging with hapū.
This is an important conclusion that clearly has quite serious implications for those working
in a creative activity space of this kind.
1.2
The origins of this report
This report was initially planned as a review of literature on kaupapa Māori ‘research’ and
‘research ethics’ with a particular focus on the topic of hapū engagement. The journey
associated with searching for, reading and preparing to write about literature on these topics
raised a question relating to the relevance of literature review method in Māori knowledge
development. An important question of this kind would make a good doctoral project that is
written up in appropriate journals. Without the luxury of a 3-year creative activity project, we
have done our best in this report to scope out key issues and reflect on current practice with
a view to improving what we are currently doing. As stated in the introduction report to this
Whakatupu Wahapū Ora series (Cole, 2019a), the goal of Manaaki Te Awanui (MTA) is to
empower hapū in their expressions of kaitiakitanga. In this report, we want to look carefully
at the role that literature review method might play in achieving this goal.
1.3
Organisation of material in this report section
In this report we explore the role of literature review method using western scientific
discourse8 and by creating a synthesis from our ideas about literature review ‘method’ based
on 4 questions relating to: (i) overarching rationale, (ii) underpinning assumptions, (iii) the
problem of attribution and (iv) challenges associated with defining the current state of
mātauranga. In the remainder of this report we explore each of these questions and attempt
to use the findings of this analysis as a basis for re-forming our use of literature review
method. A more detailed elaboration of the 3 frontiers of Māori knowledge development that
we refer to in this report (Figure 1) is provided in report 3 of this Whakatupu Wahapū Ora
series (Cole, 2019c).

8

This reflects our own training in the western academy
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2.

Defining an overarching rationale for the use of literature review in a Māori cultural
context
The adoption and use of western scientific methods and methodology by Māori pūkenga in
educational institutions is an important starting point, albeit an incomplete criterion, for
gauging the relevance of ‘literature review method’ to Māori knowledge development. In
report 3 of this Whakatupu Wahapū Ora series (Cole, 2019c) we describe a visual model that
assists in characterising 3 contemporary Māori knowledge development frontiers (Figure 1).
Two of these frontiers exist within whare wānanga and university environments. These two
frontiers involve the creation of Māori knowledge, partly through the use of western scientific
methods and methodology. The activities of Māori pūkenga in these 2 frontiers of knowledge
development have played a pivotal role in decolonising and re-forming many areas of
government policy. In this report section, we focus attention on the fact that this important
‘change contribution’ is being made by a relatively small group of Māori pūkenga.
Demographic data presented in this report section suggests that in its current form,
disciplinary–based, ‘literature review method’ is likely to be relevant to this small group of
(postgraduate) Māori pūkenga that currently make up approximately 1.3% of the usually
resident Māori population of Aotearoa New Zealand in 20139.
In attempting to describe the contemporary landscape of Māori knowledge development
(Cole, 2019c), we suggest that the knowledge development activities of Māori culture (entire)
can be thought of as making up the various points on a continuum10 that (i) stretches back to
the pre-1840 knowledge development experiences of our tūpuna at one end and (ii) embraces
developments in western science, technology and decolonising methodologies (1999-2017)
at the other end (Figure 1). The reasons for this spread of differing knowledge development
preferences appears not to have been studied in detail. However, Statistics New Zealand
Census estimates on the engagement of Māori in tertiary education provide one means of
assessing the level of engagement of Māori in 2 of the frontiers11 of this continuum that have
emerged in the years following 1999, and 2005 respectively (Durie, 2012).
In 2013, New Zealand Census12 data shows that in a sample group of 36,072 Māori tertiary
graduates, 5.3 percent had a Bachelor’s degree or higher. This figure was up from 3.7 percent
at the time of the previous Census in 200613. Of this 2013 sample group, 75 percent had a
9

This estimate is based on 2013 Statistics New Zealand Census data
For a written explanation and visual depiction of our use of the name ‘Māori knowledge development
continuum’ please refer to section 3 of this report (Cole, 2019c)
11
We describe these 2 Māori knowledge development frontiers with the names: (i) dual methodological
modality linked with the western academy and (ii) disciplinarity as starting point for Māori knowledge
development. Collectively, these 2 frontiers account for the involvement of Māori scholars in the western
academy
12
Tertiary education data derived from http://www.stats.govt.nz/Census/2013-census/profile-and-summaryreports/quickstats-about-maori-english/education.aspx/ (Accessed 19th March 2017).
13
Estimated resident population data derived from
http://nzdotstat.stats.govt.nz/wbos/Index.aspx?DataSetCode=TABLECODE7511 (Accessed 19th March 2017).
10
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Bachelor’s degree, 13.2 percent had a postgraduate degree with honours, 10 percent had a
Master’s degree and 1.8 percent had a doctorate. While useful, these percentage estimates
can be misleading because they only describe an apportionment of qualifications within a
sample of 36,072 Māori university graduates14 who have bachelor degrees or higher.
As a percentage of the entire, usually resident population of New Zealand, in 2013, 0.095
percent of Māori had a Doctorate; 0.52 percent of Māori had a Master’s degree; 0.69 percent
of Māori had an Honours degree and 3.9 percent had a Bachelor’s degree. These estimates
indicate that the level of engagement of Māori pūkenga in western science is small when
expressed as a percentage of the entire usually resident Māori population. Using these 2013
Census estimates, approximately 1.3% of the usually resident Māori population has a
postgraduate qualification that could be used to form the basis of entry into a science related
career pathway where they may be required to prepare and read ‘literature reviews’ as part
of their ongoing work. Thus, this demographic assessment indicates that the (direct)
usefulness of western scientific literature review method is likely to be low, to approximately
98% of the usually resident Māori population in 2013. We acknowledge indirect benefits15
exist, but are more difficult to quantify without a detailed study of this matter – something
that is currently beyond the scope of this report.
In 2013, if we had designed a Māori-led creative activity programme that included a review
of scientific literature, once completed and published, it is likely that this written contribution
to Māori knowledge development would have made relevant reading to approximately 1.3%
of the usually resident Māori population. This is a very small ‘potential’ audience. This
estimate assumes that undergraduates16 don’t usually read scientific reports and papers once
they have left university. Thus, the ongoing relevance of literature reviews to this group of
Māori graduates is likely to be low. There will be exceptions to this rule. However, what these
results indicate is that the creation of literature reviews is probably not a helpful or effective
means of transferring knowledge benefits to most of the usually resident Māori population.
By changing our target audience, from Māori in the western academy and whare wānanga –
towards whānau and hapū knowledge development activities, we increase our potential
audience for the transfer of knowledge and educational benefits to approximately 98% of the
2013 usually resident Māori population.
In economic terms, the benefit-to-cost ratio associated with writing to a Māori academic
audience only is very low. From an economic efficiency perspective, research funding spent
reading and writing literature reviews would probably be better invested in creating ways
(Groot, 2006) to more effectively transfer appropriate knowledge benefits to the other 98
14

2013 Census estimate of the usually resident Māori population of Aotearoa New Zealand
Indirect benefits account for the influence that a literature review might have, for example, in changing
(government) policy or practice in ways that ultimately benefits all Māori
16
The 3.6% of the usually resident Māori population who have undergraduate qualifications
15
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percent of the usually resident Māori population (Jones, Ingham, Davies, & Cram, 2010;
Poihipi, 2007; Waititi, 2006). From this perspective at least, it is very difficult to find an
overarching rationale for recommending that ‘literature reviews’ be used as an essential part
of Māori knowledge development activities – entire17. For the present time at least, we
suggest that reviews of literature that accompany written Māori contributions towards
knowledge development will likely remain the focus of a small group of Māori pūkenga in (i)
the western academy (Cooper, 2012), (ii) the legal profession (Stokes, 1992) and (iii) perhaps
a larger following of interested non-Māori academics, both in New Zealand and
internationally (Agrawal, 2009; Chambers, 2009; Crawford, 2009; Dickison, 2009; Ramstad et
al., 2009; Wehi, Whaanga, & Roa, 2009; Williams, 2009).

17

All knowledge development frontiers that make up the current ‘landscape of Māori knowledge development’
activity
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3.
Underpinning assumptions of literature review method
Literature review method is an instrument of disciplinary-based, western science. In recent
times, efforts have been made to explore the relevance of this well-established disciplinary
instrument to transdisciplinary studies (Montouri, 2013). Can or perhaps should literature
review method be used as an instrument of Māori knowledge development? The answer to
this question depends partly on the context in which knowledge development activities occur
and the method/s used. Concerning the work of Māori pūkenga within the western academy,
the answer to this ‘relevance’ question is clearly yes (Marsh, 2010; McGavock, Barnes, &
McCreanor, 2012; Pihama et al., 2002; Pihama, Smith, Taki, & Lee, 2004; Powick, 2003; Te
Puni Kokiri, 2013). As indicated in the previous section of this report, this group of participants
in Māori knowledge development account for approximately 1.3% of the usually resident
Māori population in 2013.
However, we also need to think about the relevance of literature review method to the other
98% of the usually resident Māori population (Census 2013). One way in which we can answer
this ‘relevance’ question is to assess ‘goodness-of-fit’. To investigate the relevance of
literature review method to hapū, we need to look at how well the assumptions of literature
review method align with what we know about the knowledge development activities and
worldview assumptions of Māori communities. In this report section, an attempt is made to
explore key underpinning assumptions of literature review method in relation to the
expression of kawa, kaupapa and tikanga as an essential part of hapū knowledge
development activities (i.e. a kaupapa Māori approach)18.
While ‘kaupapa Māori research’ has been recently characterised by Māori scholars within the
western academy (Barnes, 2000; Eketone, 2008; Henry & Pene, 2001; Jackson, 2015; Jones,
2012; Kara et al., 2011; Keegan, 2012; Kerr, 2012; Mahuika, 2011; Mane, 2009; Pihama, 2001;
Pihama et al., 2002; Rameka, 2009; Smith et al., 2012; Walker et al., 2006), its epistemological
foundation reaches back to the knowledge development (cf. atua) experiences of our tūpuna,
prior to the arrival and settlement of those whom they referred to as ‘Tauiwi’.
Today, the use of a ‘kaupapa Māori’ approach to knowledge development can be
characterised in both ‘western academic’ and ‘hapū’ knowledge development contexts. It is
important to understand that the use of the expression ‘kaupapa Māori’ in these two
knowledge development contexts generally means different things. In a hapū knowledge
development context, the name ‘kaupapa Māori’ refers to knowledge development linked
with the daily expression of kawa, kaupapa and tikanga by the members of Māori
communities. As used in a western academic context, ‘kaupapa Māori’ takes on a wider
meaning that also embraces ‘critical theory’ and decolonising activism (Smith et al., 2012).
We assert that both interpretations and expressions of this term (i.e. kaupapa Māori) are
18

We define Kaupapa Māori research as the development of mātauranga Māori associated with the expression
of kawa, kaupapa and tikanga by Māori communities.
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legitimate and have their place in supporting the modern-day goals of Māori cultural
wellbeing and survival.
While these two Māori knowledge development contexts cast a slightly different shade of
meaning on kaupapa-based Māori knowledge development, Smith et al. (2016) suggest that
it is among ‘indigenous communities and contexts’ that Māori knowledge development began
and where it still informs identities, ways of living and being (Smith et al., 2016 p. 131). The
daily expression of kawa, kaupapa and tikanga by our tūpuna (pre-1840) was used to create
knowledge that was employed to explore the fabric of the universe (Marsden, 2003), navigate
the southern oceans (Best, 1923; Society, 1907; White, 1907), survive (Best, 1925a, 1925b,
1930a, 1930b; Firth, 1929; Mitchell, Mitchell, & New Zealand. Ministry of Fisheries., 2002)
study the rhythms of the natural world (Selby, Moore, Mulholland, & Te Wananga-oRaukawa., 2010; S. M. Smith, 2007) and create a cultural identity – vibrant in language
(Jeurissen, 2014; H. R. Pohatu, Stokes, Austin, & New Zealand. Ministry of Education., 2006;
Te Rito, 2008), the arts (Archey, 1927; Downes, 1932a, 1932b; Gwynne, 2009; Hiroa, 1924a,
1924b, 1924c; Knapp, 1929; Skinner, 1915) and learning (Buck, 1987b; Gudgeon, 1907;
Hammond, 1908; Milne, 2009; Moon, 2003; Robinson, 2005).
In the remainder of this report section we compare and contrast western scientific and
kaupapa-based approaches to knowledge development. This analysis is based on an
important assumption that reflects our own experiences in kaupapa-based creative activities.
Irrespective of how it is defined, the appropriate expression of kawa, kaupapa and tikanga
has the potential to produce both ‘remarkable’ and ‘transformative’ wellbeing and survival
outcomes for Māori communities (Henry & Pene, 2001). This observation is important
because it implies that western scientific methodology constitutes a valid, but incomplete
reference point for comparison with a kaupapa-based approach to knowledge development.
A key point we are seeking to make here is that from a holistic perspective, kaupapa Māori is
much more than western science (Cole, 2017). Accepting this limitation of a comparative
approach, one way of comparing these two approaches to knowledge development is to
assess the extent to which they share similar key assumptions.
3.1
The role of mutually exclusive categories
Western scientific methodology may be characterised (Mentis, 1988; Platt, 1964) as a search
for theories that demonstrate ‘superior’ predictive and explanatory power (M. H. Salmon et
al., 1992). The development of thinking regarding the best methods to use in accomplishing
this goal has been ongoing (Feyerabend, 1993; Kuhn, 1970; Lakatos, 1968; Platt, 1964;
Popper, 1959) and the ‘rational’ (i.e. reason-based) justification this type of approach to
knowledge development is generally undisputed (Max-Neef, 2005; Nicolescu, 2010; Salmon,
1981). The notion of ‘superior’ (Salmon et al., 1992) theory implies the existence of ‘inferior’
theory (Mentis, 1988). Literature review method may be thought of as an extension of the
search for superior theory (Mentis, 1988; Platt, 1964) into the realm of academic writing. Karl
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Popper (1959) characterised ‘scholarly criticism’ as the heart of scientific enterprise. With this
‘critical’ goal in mind, literature review method may be thought of as a process for
theoretically positioning and categorising the knowledge development contributions (cf.
research) of fellow scientists in a way that explains why some published written work is
superior and other published written work is inferior - when evaluated against relevant
assessment criteria.
In Te Reo Māori, it is difficult to find a linguistic or conceptual counterpart for the western
scientific concept of ‘superior theory’. In addition, the concept of ‘superior’ theory seems
difficult to reconcile with the expression of kaupapa tuku iho like ‘rangatiratanga’ and
‘manaakitanga’ that are commonly used in Māori knowledge development activities - by
Māori communities.
Māori pūkenga within the western academy have adopted critical theory to assist in achieving
decolonising goals (Allen, 2016; Kerr, 2012; Mahuika, 2008; Smith, 1997). While the extension
of kaupapa Māori into the realm of critical theory may be justified as a means of achieving
decolonising objectives, its adoption in the domain of hapū knowledge development activities
is more difficult to justify and explain.
For example, from the perspective of manaakitanga, the ‘critical evaluation’ of Māori
knowledge into an ‘inferior’ category may be viewed as ‘mana–diminishing’ behaviour (Royal,
2006). To diminish the mana of another individual is unwise, irrespective of whether their
mana is conferred by descent (i.e. mana whakaheke), direct endowment of atua (i.e. mana
atua) or recognised as power and status accruing to one’s leadership (i.e. mana tangata) or
collective authority (i.e. mana motuhake).
From the perspective of rangatiratanga, the ‘critical evaluation’ of Māori knowledge into an
‘inferior’ category may be viewed as a blatant restriction on the right of self-determination of
an individual or Māori community. In Māori communities, multiple and often quite divergent
perceptions of reality co-exist in a way that is never associated with the existence of differing
‘qualities’ of understanding.
The expression of manaakitanga would seem to imply that written commentary on other
people’s mātauranga or kōrero will ideally be mana–enhancing. For those working in mixed
methodological modalities, the use of critical evaluation has a place in the domain of testing
theory and assessing numerical accuracy. While this accommodation of critical analysis
(Jackson, 2015; Ruwhiu & Wolfgramm, 2016; Stanton, 2012) might be necessary in the
domain of theory development within the western academy, Māori community ‘knowing’
cannot easily be submitted to critical evaluation without such behaviour being perceived as
‘mana–diminishing’. Thus, the use of ‘critical analysis’ including mutually exclusive ‘superior’
and ‘inferior’ categories (Salmon et al., 1992) is difficult to reconcile with mutually, mana–
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enhancing behaviour (cf. manaakitanga) that forms a central pillar of Māori cultural
expressions of kawa, kaupapa and tikanga (Karetu, 1992 p. 28; Mead, 2016; King, 1981;
Walker, 1992 p. 15).
Potential exists to reform literature review method so that it employs contextually
appropriate use of both ‘mutually inclusive’ and ‘mutually exclusive’ language in the
evaluation of written scholarly contributions. However, it is becoming increasingly evident
that great care will be needed in pursuing and accomplishing this goal (Smith et al., 2016).
3.2
Theory as an ontological construct
A further question of ‘goodness-of-fit’ can be asked in relation to the relevance of theory as
an ontological construct for Māori knowledge development. It is clear that Māori pūkenga
who have trained, and who actively teach and publish within the western academy work with
theory as a building block of their knowledge development activities (Baker, 2011; Bishop,
2012; Elder, 2013; Jackson, 2015; Kerr, 2012; Mahuika, 2008; Smith, 1997). Further, as part of
entry into an academic career, a doctorate is required and examined on the basis of an
assessment of the contribution that this written thesis makes to the current state of scientific
theory (Denholm & Evans, 2012; Glover, 2002; Grant, 2016; McKinley, Grant, Middleton,
Irwin, & Williams, 2009a, 2009b; McKinley, Grant, Middleton, Irwin, & Williams, 2007;
McKinley, Grant, Middleton, Irwin, & Williams, 2009, 2011; Elizabeth McKinley, Barbara
Grant, Sue Middleton, Kathie Irwin, & Williams, 2011; Smith, 2007). Thus, ‘right-of-passage’
to a career in western science cannot be made without acceptance of the role of theory (and
hypothesis testing method) as a valid basis for creating new knowledge (Cooper, 2012; Smith
et al., 2016). However, none of these facts provides any insight at all into questions regarding
the ‘relevance’ of theory to Māori knowledge development.
The emergence of kaupapa Māori ‘theory’, initially in the domain of education, was justified
on the grounds that the state of western educational theory at the time, did not adequately
explain the educational needs or experiences of Māori children in state funded and managed
schools (Bishop, 2003, 2012; Smith et al., 2012). The only way to remedy this situation
(politically and legislatively) was for Māori communities to explain why the use of
‘educational-theories-of-the-day’ were poorly matched with the learning needs of Māori
children (Bishop, 2012; Smith, 1991, 1997). You cannot critique theory without theory (Bishop,
2003; Mentis, 1988; Platt, 1964; Popper, 1959). Thus, from a methodological perspective at
least, the adoption and use of ‘theory’ by Māori pūkenga was a political necessity and not
necessarily a choice that was made on the perceived merits of adopting ‘theory’ as a new
ontological construct for Māori knowledge development.
It is unwise to make assumptions about the relevance of transferring western scientific
ontology and epistemology to Māori cultural knowledge development activities (McKinley,
2005). What tends to blur the lines of distinction on this matter is that it is now accepted as
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valid practice to write about Te Ao Māori in the English language (Te Rito, 2008). When we
read such materials - this report included - we tend to assume the use of the English language
is a valid means for the effective transfer of ‘meaning’ from one worldview and knowledge
tradition to another (Binney, 1987; Dutta, 2009). However, when you learn the Māori
language as an English speaker, you quickly discover that once you put transliterations,
anachronisms and loan words aside, it is actually very difficult to use English as a vehicle for
communicating Māori cultural knowing and meaning (Bishop, 2012; Wehi, Whaanga, & Roa,
2009).
Of course, we do this all the time (this report is no exception to this rule) and this practice
creates ‘the allusion’ that Māori-to-English translation is actually possible, when in fact it is
just contributing to an already serious Māori language wellbeing problem. While an aspiration
of Māori communities is the restoration of Te Reo Māori to its rightful place as the ontological
basis of Māori knowledge development (Kepa, 2008; Mead, 2011; Morehu, 2009; Office,
2007), the achievement of this goal is now a very complex problem, primarily because of the
way the Māori language has been adapted to make Māori to English translation easier (i.e.
methods of translation and the adoption of transliterations, anachronisms and loan words).
While adaptations of this kind make cross-cultural communication easier, they tend to create
ambiguity and difficulty in clearly attributing cultural ownership of ‘meaning’ and ideas. For
example, the existence of Māori words for the English number system (e.g. tahi, rua, toru,
wha …) gives the impression that a number system based on discrete entities is an integral
part of a Māori cultural identity. However, the kōrero of our old people seems to imply that
a Māori number system was actually an invention of the English missionaries who attempted
to create a written version of ‘oral Māori language’ that existed in the time of our tūpuna.
One practical way to mitigate this ‘language translation’ problem is to use both English and
Māori vocab together in written scholarship so that questions about implied cultural
‘ownership of ideas’ and the cross-cultural transfer of ‘meaning’ are less obscure. Of course,
bicultural scholarship of this kind is rarely used in academic publications because very few
western scientists are able to speak Te Reo Māori (Wehi et al., 2009).
In cross-cultural dialogue, and in particular, language translation activities, an absence of
linguistic and conceptual analogues, when attempting to move between one language and
another, should provide warning of the existence of fundamental ‘worldview’ dissimilarity
(i.e. an absence of shared meaning). In the Reo of our tūpuna, there is no linguistic analogue
for the western scientific notion of ‘theory’. This fact means that we cannot safely assume the
‘unquestioned’ relevance of ‘theory’ to all (modern-day) Māori knowledge development
modalities (cf. Figure 1). Given that a literature review would aim to define the current state
of Māori ‘theory’, it should be evident that assumptions relating to the ‘relevance’ of ‘theory’
to Māori knowledge development need to be very carefully examined.
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Potential exists to re-form literature review method so that it can be used to ‘include’ a
broader range of knowledge ‘types’ and employ writing method that is able to craft differing
knowledge types into a more synthetic knowing of reality. While an outcome of this kind
would be possible in an era of rapidly emerging disruptive technologies19, the question of
relevance to Māori communities would need to be carefully assessed. While technology has
its uses (Cole & McCallion, 2014; McCallion, Cole, Hardy, & Patterson, 2018), in a Māori
community context, a very real risk is that the adoption and use of technology will displace
yet further parts of what remains of Māori oral language traditions.
3.3
On the use of logic
In western scientific methodology, exclusive logic forms the basis of all systems of categorical
classification (Popper, 1959). Exclusive logic also provides an axiomatic basis for knowledge
development (Brenner, 2005; Laflamme, 2008; Nicolescu, 2005, 2010). While the Māori
language gives evidence of the existence of categories based on mutually exclusive logic (e.g.
tapu, noa), the expression of kawa, kaupapa and tikanga emphasise the central role of
inclusive logic in (i) Māori cultural behaviours (Buck, 1987a; Hoskins, 2012) and (ii) knowledge
development activities. It seems that our tūpuna saw much wisdom in the use of differing
types of logic in differing domains. Thus, the centrality of ‘exclusive logic’ changes as you
move across the methodological boundary that separates western scientific from Māori
knowledge development traditions. In a Māori language domain, the expression of kaupapa
tuku iho (e.g. kotahitanga, whānaungatanga, manaakitanga, ūkaipōtanga, wairuatanga,
kaitiakitanga) by Māori communities draws attention to the central role of ‘inclusive logic’ in
Māori culture, language and knowledge development.
It is perhaps helpful to illustrate this dissimilarity. For example, in western scientific evolution
theory, exclusive logic is used to differentiate plants from animals and that which is living from
that which is not living. By contrast, in Te Ao Māori, whakapapa (Wehi et al., 2009), does not
emphasise distinguishing differences among the children of Ranginui and Papatūānuku.
Instead, it focuses attention on how the various members of the celestial and terrestrial Māori
family20 are ‘related’ (i.e. the expression of inclusive logic). Through whakapapa, atua, plants,
animals, humans and insects are all related together as whānau (Graham, 2009; Te Rito,
2007).
Likewise, the western scientific ‘evolutionary’ distinction between living and non-living
categories, also does not exist in Te Ao Māori. All whānau Māori are invested with mauri, a
life force that binds all things together (Marsden, 2003 p. 54; Morgan, 2006). The presence of
mauri in stones, trees, water, animals, humans and insects means that there is no need, in Te
Ao Māori, to create linguistic (cf. ontological) categories that differentiate between living and
19

The use of technology to capture a broader perspective on knowing in the use, for example, of audio or video
recordings, photographs and/or illustrations
20
Te iho matua, te aho matua whānau o Rangi rāua ko Papatūānuku
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non-living entities (Forster, 2012; Henwood & Henwood, 2011; Morgan Te Arawa, 2007;
Morgan, 2005, 2006; Pohatu, 2011; Smith, 2007).
It would be possible to re-form literature review method so that it gives greater recognition
to inclusive logic and the use of different theories of logic in mediating knowledge
development across experimental, experiential, sacred and collective knowing domains.
While this outcome might make ‘literature review method’ more appealing to Māori
communities, what this looks like in practice is an interesting question. As the emergence of
a strong transdisciplinary epistemology in western science has demonstrated (Max-Neef,
2005; B. Nicolescu, 2005), such a reform of literature review method is unlikely to assist in
bringing western scientific and Māori knowledge development activities closer together
(Klein, 2004).
3.4
A place for ‘oral history’
A review of ‘written’ literature does not exclude the possibility of written ‘oral history’,
however it should also be noted that ‘literature review’ method is limited in its ability to
describe and evaluate oral (cf. spoken) mātauranga Māori (Binney, 2004).
It is generally assumed that in the time of our tūpuna, Māori knowing was ‘orally transferred’
from one generation to the next (Binney, 1987). The English word ‘oral’ can be used as a
simplification for the English expression - ‘spoken language’. However, the English concept of
‘spoken language’ is limited in its ability to communicate meaning relating to the Māori
transfer of knowing from one generation to the next without the aid of written language
(Clayworth, 2010). To better understand this matter, it is first necessary to characterise and
describe the role of written language in knowledge transfer.
3.4.1 The limitations of written language
Written language, can be used to record and transfer both objective and subjective knowing
of reality. However, there are very real limitations with written language as a vehicle for (i)
the capture of subjective knowing and (ii) the ‘precise’ transfer of ‘meaning’ both within and
between cultures. With regards to intra-cultural21 transfer of meaning, written language is an
expression of worldview and unfortunately, for those who use written language as a means
of communication, there is variability in worldview assumptions. The existence of worldview
variability (Royal, 2002) means that a writer cannot guarantee that their reader will ‘see’,
‘share’ or ‘agree with’ the worldview assumptions embedded in a given written text.
Dissimilarity in writer/reader worldview can introduce human ‘perceptual’ and ‘interpretive’
complexity into the reading and interpretation of written text, and this problem tends to
frustrate the precise transfer of meaning (Kulikauskas, 2008; Nicolescu, 2005, 2011).

21

The transfer of meaning within a culture
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The central role of exclusive logic in western science has created an additional barrier to the
transfer of knowing using written language within western science. In western science,
exclusion logic has supported the disaggregation of reality into disciplinary parts of which
there are now an estimated 8,000–10,000 (Nicolescu, 2005). This explosion of disciplinary
complexity is supported by the emergence of distinctive disciplinary ‘worldview assumptions’
and ‘vocabularies’ that constitute an additional barrier to cross-disciplinary dialogue through
written language (Max-Neef, 2005). For example, in undergraduate courses at university it is
not unusual to devote much of the first year of university study to the learning and
memorising of vocab in your areas of chosen ‘disciplinary specialisation’. Linguistic complexity
of this kind acts as a barrier to the cross-disciplinary co-ordination of knowledge development
(Carroll et al., 2014; Gibbs, 2017; Martin, 2017; Simpson, 1996).
The fathers of what we now call ‘western scientific methodology’ tried to get around the
worldview dissimilarity and interpretive language problems by the creation of a truly
‘objective’ language (Aikenhead, 2008; Newton, 1687; Nicolescu, 1996) that was ‘evidentially
based’ (i.e. mathematics). While attempts have been made to broaden the ‘objective’ reach
of written western science (Rosendahl, Zanella, Rist, & Weigelt, 2015), mathematics is
generally still considered as the ‘gold standard’. However, while it may be argued that
mathematics assists the transfer of meaning through objectivity and empirical
characterisation (i.e. the presentation of evidence), it achieves this goal by the simplification
of reality in a way that (i) assumes that human subjectivity (Camus, 2008; Klein, 2001) is not
necessary to the creation of theory (i.e. a mechanistic explanation of reality), an assumption
that results in the (ii) separation of scientific subject and object (Nicolescu, 2005; Nicolescu,
2008; Nicolescu, 2010, 2011). The separation of subject and object (Nicolescu, 2008) in
western science provides a philosophical foundation for ‘objectivity’ and a ‘value-free’ model
of knowledge development.
It is worth digressing on this matter to note that the supposed objectification of knowledge
development is a methodological assumption that does not sit comfortably with a (Māori)
taonga-based model of knowledge development that is grounded in lived experience
(Andreotti, 2009; Marsden, 2003; Royal, 2000, 2002). Despite this fact, it is interesting to see
how common it is for Māori academic writing to adopt a third person writing stance in
published papers. In academic writing, the 3rd person writing style helps to maintain an
‘objective distance’ or ‘separation’ of the so-called scientific ‘object’ and ‘subject’. This is,
however, somewhat inconsistent with a knowledge development tradition (i.e. kaupapa
Māori) that is based on lived experience (Smith, 2012). This same tension is recognised in the
domain of transdisciplinary scholarship and given the clarity and relevance of this thinking, it
is worth a direct quote.
Transdisciplinarity is not about abstract knowledge, but about knowledge that is
embodied and embedded. The integration of the inquirer into the inquiry – and the
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reviewer in the review – is about the engagement of knowledge. It therefore recognises
that with knowledge there is always a knower, and that the knower actively constructs
her or his understanding of knowledge, from a specific point of view. Understanding this
creative and creating knower through self-inquiry and dialogue with others becomes an
integral aspect of the process. It is important to understand the matrices through which
each one of us constructs his or her understanding of the world … Once we realise that
subjectivity cannot be eliminated, but is an integral part of our knowledge, we can begin
by making our underlying assumptions explicit. This can happen through self-inquiry,
through exchanges with others in a learning community, and with the authors in the
texts we are discussing (Montouri, 2013 p. 51).
Written language also has very real limitations when used as a vehicle for the inter-cultural22
transfer of meaning. The problem of translating written language involves more than a search
for comparative vocab that can be used to accurately carry meaning from one
language/worldview to another (Dutta, 2009). In the process of translating historical (cf. past)
written texts, 3 worldviews come into collision. Those who study hermeneutics refer to these
3 worlds as: (i) the world within the text23, (ii) the world behind the text24 and (iii) the world
in front of the text25 (Kille, 2002; Oates, 1950). The precise transfer of meaning across time,
from one written language to another via translation is an extremely complex (theoretical)
problem to solve (K. M. Newton, 1989). In theoretical terms, the translation goal can only be
achieved with a detailed understanding of the similarities and differences of the worldviews
(cf. languages) ‘behind’, ‘within’ and ‘in front’ of the text. In practice, a translator is rarely in
possession of complete knowledge of this kind. The inter-cultural transfer of meaning across
cultural/worldview boundaries is a complex problem that western scientific epistemology is
not (yet) ‘ideally’ positioned to remedy (Max-Neef, 2005; Nicolescu, 2005, 2010; Oates, 1950).
3.4.2 A closer look at what we mean by ‘oral’ language
The knowledge traditions of our tūpuna made possible the intra-cultural transfer of ‘holistic’
meaning across time with remarkably high levels of accuracy. How did they do this? Our
tūpuna preferenced the use of methods for the transfer of meaning across time that included,
but where not limited to the oral (cf. spoken) communication of knowledge. The use of English
terms ‘oral history’ and ‘oral language’ tends to abstract what was in reality a complex
communication modality. The knowledge creation and transfer methods of our tūpuna,
encoded what modern western scientists might refer to as objective, subjective and wairua
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The transfer of meaning between different cultures
Worldview is expressed in language. Thus, the language in which the text is written or translated constitutes
the expression of a distinctive worldview in its own rite
24
The writing of written text is an expression of a worldview that belonged to a writer who was part of human
culture at a particular point in history. An understanding of the world behind the text is needed for interpretive
purposes
25
As readers of written text, we use our present-day, personal worldview assumptions as a basis for interpreting
the world around us and this includes the interpretation of written text
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(Royal, 1996) parts of meaning in lived experience. Storage of this knowing was partly
dependent on (i) the development of intellectual capacity (i.e. memory), (i) repetition in the
daily expression of kawa, kaupapa, tikanga and (iii) the appropriate use of memory aids (Buck,
1987b; Marsden, 2003; Moon, 2003).
The theoretical limitations of written language as a vehicle for the transfer of objective
meaning within and between languages, academic disciplines, worldviews and cultures
constitutes a barrier to its use in a Māori knowledge tradition. While written languages
including mathematics might be viewed as the ‘life-blood’ of western science, it seems likely
that they will only ever assist in contributing towards a small part of a more complex Māori
knowledge development and communication problem.
Potential exists to re-form literature review method so that it can be used to ‘include’ a
broader range of written and non-written knowledge. However, while such reform would
better accommodate the knowledge development activities of Māori communities, it would
likely involve an alignment toward western scientific practice that risks displacing existing
Māori cultural knowledge traditions. As such, a reform agenda of this kind is unlikely to be a
high priority in the near future. Especially while there is still a need to reclaim, reinstate and
reframe authentic tūpuna Māori knowledge development practices.
3.4.3 The organisation of knowledge
Literature review method is based on the disciplinary and sub-disciplinary organisation of
knowledge (Max-Neef, 2005). The findings of investigative activities are usually published in
academic journals that are named according to the disciplinary and sub-disciplinary
orientations they represent. While naming conventions used in scientific books tend to be
topical or thematic, overall, academics tend to write and publish in the area of their
‘disciplinary’ specialisation.
It is probably too early to speculate about the emergence of areas of distinctive disciplinary
specialisation that contribute towards the growth of Māori knowing within the western
academy (Bohannon, 2007). In the domain of publishing, those Māori journals that have
emerged, tend to encourage publishing across the (western scientific) disciplinary spectrum
in which Māori academics are working (e.g. Ahuriri-Driscoll et al., 2007; Andrae-Marobela,
Okatch, Masizana-Katongo, Ngwenya, & Monyatsi, 2012; Andreotti, Ahenakew, & Cooper,
2011; Boulton, Gifford, Kauika, & Parata, 2011; Chant, 2011; Henwood & Henwood, 2011;
Kahukura Hohepa & Robinson, 2008). This means that it is probably too early to be thinking
about the use of literature review method as an instrument for critical analysis of ‘disciplinarybased’ Māori knowledge development. While Māori pūkenga who are teaching and
publishing inside universities and whare wānanga contribute to various areas of knowledge
specialisation, it would be unwise to draw a rigid characterisation from this observation about
the specialisation of Māori knowledge. Māori knowledge is distinctly holistic.
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If we think about the development of Māori knowledge from the perspective of whakapapa
(Graham, 2009; Te Rito, 2007), then an interesting question emerges about the contribution
that Māori knowledge might make to analytical and synthetic knowledge traditions inside the
western academy (Andreotti, 2009). To use a metaphor, the ‘centre of gravity’ in Māori
knowledge development sits closer to western scientific strong ‘transdisciplinary’
methodology (Cole, 2014; Max-Neef, 2005). Given methodological positioning of this kind, it
seems likely that the defining contribution of Māori scholarship to western science will be in
the area of synthesis (i.e. transdisciplinarity) and in particular the reunification of knower and
knowing (Montouri, 2013; Montuori, 2013), subject and object (B. Nicolescu, 2005, 2010).
While the potential for methodological and epistemological alignment between strong
transdisciplinary and kaupapa Māori clearly exists, caution is needed if such unification
distracts Māori scholarship away from the communities and contexts, where it all began and
where it still informs identities, ways of living and being (Smith et al., 2016 p. 131). If such an
alignment is preferenced by Māori scholars and their communities (i.e. whānau and hapū),
the reform of disciplinary literature review method will be needed in a way that better
supports the co-ordination of Māori knowledge development in an emerging ‘indigenous
transdisciplinary’ modality (Cole, 2014).
3.4.4 A place for analysis and synthesis
Literature review method is based on assumptions about the appropriateness of analysis as a
method for modelling real-world complexity. The idea of using literature review method in
the domain of transdisciplinary scholarship (i.e. synthesis) is also being explored (Montouri,
2013), however this is relatively new ground for western science. Analysis is not irrelevant to
Māori knowledge development (Jackson, 2015; Kennedy, 2010; O'Carroll, 2013; Solomon,
2007; Wehi, Whanga, & Roa, 2009), however it is also not central to a methodology
underpinned by inclusive logic (Allan & Smith, 2015; Forster, 2012; Harmsworth, Park, &
Walker, 2005; Newcombe et al., 2014; Smith, Spinks, Hoskins, & Poutama, 2011; Smith,
Spinks, & Poutama, 2014; Smith, 2007).
It is difficult to work with synthetic knowing in an analytical knowledge tradition that seeks to
reduce real-world complexity to single cause and effect relationships (Mentis, 1988; Platt,
1964). Literature review method primarily supports the latter, rather than the former. The
creation of Māori knowing does not ignore the role of analysis, but preferences the
importance of synthesis and synthetic tools in the encoding, transfer across time and
organisation of real-world complexity. Potential exists to re-form literature review method so
that a re-orientation towards synthesis is possible and able to support the use of a broader
range of knowledge types and logic. It seems likely that the use of written literature will soon
be replaced by rapidly emerging disruptive technologies (e.g. spatially explicit, multi-mediabased knowledge reviews) that provide greater scope for crafting synthetic knowing of a kind
that aligns with the wellbeing and survival needs of Māori communities (Cole & McCallion,
2014a, 2014b; Harmsworth et al., 2005; McCallion, Cole, Hardy, & Patterson, 2014).
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4.
On the role of attribution and acknowledgement conventions
In western science, the publishing of scientific papers is based on well-defined codes of
conduct that guide the attribution of authorship and acknowledgement of intellectual
contributions from other authors (Holmes, 2004; Love, 2002a, 2002b; Moher, 2014; Sheikh,
2000; Simone, 2013; Stamatatos, 2009; Xu, Ding, & Malic, 2015). Another way that we can
assess literature review method for adoption by Māori communities is to assess the alignment
of attribution and acknowledgement conventions with the expression of kawa, kaupapa and
tikanga.
Articulation of a kaupapa Māori perspective on authorship raises many questions. In
particular, the importance of acknowledging whakapapa and the understanding that we are
the seeds of Rangiatea; imbued with the creative potential, mana, mauri, tapu, wehi and ihi
of our tūpuna - E kore au e ngaro. He kakano i ruia mai i Rangiatea (Office, 2007, 2008a,
2008b). A failure to acknowledge one’s whakapapa in this way could be viewed as manadiminishing behaviour towards one’s tūpuna.
Second, in light of the whakatauki … kāore te kumara e kōrero mō tōna ake reka26 … questions
about the role of attribution of authorship may be asked and just how this practice
contributes towards the expression of kawa, kaupapa and tikanga.
Third, in the supervision of Māori doctoral students, a common question that emerges
concerns just how collective contributions (i.e. student–whānau–hapū) should be attributed
and acknowledged in written form (McKinley et al., 2011). This point is important because the
lines of distinction between individual and collective knowledge creation are not as easy to
define in the expression of kawa, kaupapa and tikanga as they are in western scientific
method. Furthermore, the use of mixed methodological modality can create a need for both
individual and collective attributions.
The resolution of questions of this kind is partly dependent on institutional rules that guide
how knowledge is developed. In the context of most universities, CRIs and some whare
wānanga, attempts to resolve questions of this kind would have implications for
‘performance-based’ assessment of research funding (PBRF). PBRF is highly biased at present
in favour of written outputs and journal rankings linked to the attribution of authorship and
acknowledgement of intellectual contributions (T. Roa, Beggs, Williams, & Moller, 2009).
While potential exists to re-form this model of academic assessment, the use of Māori cultural
taonga to guide the attribution of authorship, acknowledgement of intellectual contributions
and measurement of academic performance would necessitate nothing short of a radical
reform of the western academy. Reform of this kind would dramatically change the role of
literature review method, in its current form.

26

The kumara (sweet potato) does not say how sweet he is
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Questions about attribution are less relevant to the development of Māori knowledge
associated with the expression of ahi kā and the work of rōpū tikanga Māori including whare
wānanga that aspire to be tikanga based. Thus, while these questions are not relevant to all
contemporary Māori knowledge development frontiers, an understanding of the ‘cultural’
limitations of these well-established conventions assists in highlighting the practical
difficulties of reconciling literature review method with a taonga and kaupapa-based
approach to Māori knowledge development.
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5.
Defining the current state of mātauranga
All that we have written thus far on the relevance of western scientific literature review
method to Māori knowledge development assumes that it actually is possible to use written
literature to define the current state of Māori knowledge as a precursor to review, theoretical
positioning and critical evaluation. In real-world terms, this assumption is actually very
difficult to defend for a number of reasons.
First, not all Māori knowledge exists in written form. This includes much of what was referred
to earlier in this report as ‘oral history’. It also includes mātauranga that is encoded in lyrical,
poetic, sacred, artistic and symbolic forms (Kapā’anaokalāokeola Nākoa Oliveira, 2009;
McCallum, 2009). Furthermore, not all written Māori knowledge is accessible to the public or
academic community. Some remains under the guardianship of kaitiaki. Of that written
knowledge which is available for public or academic use, it would not be safe to assume that
such knowledge is complete or representative of that which is not available for public use.
Decisions made by a kaitiaki, rangatira, whānau, hapū or iwi entities to release certain aspects
of their mātauranga, may, at the same time involve the withholding of other mātauranga that
is considered tapu, unsafe or unsuitable for public or academic use.
Second, the publishing of academic journal articles typically involves the signing of a legal
release form that transfers the right to copy published material to a publishing company. For
some Māori pūkenga, this well-established western academic practice is tantamount to the
legal release of ones right to give full expression to ‘rangatiratanga’ and other ‘kaupapa tuku
iho’. This problem presents a barrier to the publishing of Māori knowledge. In a world that is
increasingly defined by property rights, Māori have become even more wary of allowing their
mātauranga into the public domain because of the risk that this knowledge, and the Māori
language itself, will be used to co-opt property rights that effectively fore-close opportunities
for whānau, hapū and iwi to benefit from their own cultural identity (Roa, 2012).
The placement of Māori knowledge into the legal custody of publishers also poses an
interesting question relating to the transfer of kaitiaki27 responsibilities into the hands of nonMāori entities. In reality, the legal transfer of Māori knowledge to publishers creates yet a
further separation of subject (i.e. whānau, hapū and iwi) and object (i.e. that which is written
about whānau, hapū and iwi) that runs contrary to the most basic tenants of Māori knowledge
development (Mane, 2009; Smith, 2012; Walker et al., 2006).
Third, there are problems associated with attempts to define the state of Māori knowledge
in the same way that scientists attempt to define the current state of disciplinary knowledge.
In the domain of western science, knowledge is encoded in the form of ‘theory’ and growth
in knowledge is achieved by accepting superior theories and discarding those that are deemed
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The stewardship of a taonga tuku iho (i.e. Māori cultural treasure) which in this case is Māori knowledge
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to be inferior (Mentis, 1988; Platt, 1964; Popper, 1959). In the domain of Te Ao Māori, as
noted earlier, there is no linguistic analogue for the concept of ‘superior theory’. One way of
describing the reality of Māori knowledge development is to state that multiple perceptions
of the same real-world reality co-exist and it is generally accepted that perceptual complexity
of this kind is not unusual, or cause for alarm. The co-existence of differing perceptions of
reality would be considered as consistent with the expression of rangatiratanga by whānau,
hapū, iwi and other rōpū tikanga Māori.
Finally, we also run into linguistic difficulties when trying to define the current state of Māori
knowledge. This question concerns the problem of how to define a contribution to Māori
knowledge in linguistic terms. With very few exceptions in the academic published literature,
it is difficult to write a paper about Te Ao Māori (transl. all things Māori) in the Māori language
and then expect to have that paper published in a leading international journal. The practical
problem for publishers is that such a paper, irrespective of its academic merits, would not be
linguistically accessible to an international audience. Despite efforts made to create a space
in the western academy for Māori scholarship, the reality is, to participate in academic career
progression you need to agree to work according to the ‘rules of the academy’ and this means
publishing your work in the English language. Just how this linguistic constraint on Māori
scholarship is meant to support the development of knowledge that contributes to the
current state of Te Ao Māori is an interesting question.
In summary, the use of literature review method to define the current state of Māori
knowledge is a claim that is difficult to defend. In reality, the creation of a place in the western
academy for Māori pūkenga raises many questions about the validity of attempting to grow
Māori knowledge and teach the same in ‘theoretical’ isolation from Māori communities. The
existence of such tensions does not diminish in the least, the vitally important contributions
made by Māori pūkenga who work in these institutions toward the reform of important
wellbeing areas like medicine, science and education (Reilly, 2011).
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6.
Summary and recommendations
The goal of Māori cultural survival is dependent upon maintaining the integrity of Māori
culture and its knowledge development traditions. There is a risk that the adoption of western
scientific language, methods, customs and methodology will hinder the achievement of this
goal. For this reason, we draw two important conclusions from the information presented in
this report.
First, we conclude that literature review method is: (i) more ideally suited to the mixed mode,
knowledge development activities of Māori pūkenga within the western academy and that
(ii) potential exists to re-form this ‘disciplinary tool’ so that it better serves the knowledge
development aspirations of our whānau working in this space.
Second, we conclude that it is difficult to see how literature review method can be aligned
with the knowledge development activities of whānau, hapū, iwi and rōpū tikanga Māori who
preference the use of kaupapa Māori. Furthermore, prospects for re-forming this ‘disciplinary
tool’ so that it better serves the knowledge development aspirations of whānau, hapū, iwi
and other rōpū tikanga Māori are theoretically possible, but difficult in practical terms.
The writing of this report has introduced our efforts to define the contemporary landscape of
Māori knowledge development and identify the Māori knowledge development frontiers that
are most closely aligned to the mission of Manaaki Te Awanui Charitable Trust (MTA). There
is a very real sense in which the work of MTA is straddled across all three frontiers of Māori
knowledge development depicted in Figure 1. While our mission is to support the expression
of kaitiakitanga by whānau and hapū, the achievement of this goal necessitates collaboration
with universities, Crown agencies and various other creative activity providers. The scope of
the mission of MTA also necessitates the use of a mixed methodological modality which
means that it is really important for us to have clear conceptions about: (i) our role in engaging
with Māori knowledge development activities associated with the expression of ahi kā (Māori
knowledge development frontier 1, Figure 1) and (ii) the kawa, kaupapa and tikanga that
guide our engagement contributions in this space.
Given that the staff at MTA and Te Toi Ōhanga work in a mixed methodological modality,
there is a sense in which literature reviews are needed to ensure that we stay abreast of latest
developments in our various disciplinary areas, transdisciplinary and kaupapa Māori
approaches to knowledge development. However, as this report also shows, in many ways,
literature review method is poorly aligned to the expression of kaupapa Māori and thus
difficult to fit into a hapū engagement rationale.
We would like to be able to write in a manner that is relevant to Māori communities.
However, because we work in a mixed methodological modality, we recognise that this will
not always be possible. For example, the discourse outlined in this report (specifically) and
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this report series (generally) will be of greatest relevance to our whānau within the western
academy. What this report has helped us to clarify is that in seeking to contribute to written
literature within the western academy, it is important that we develop clear thinking on just
how we contribute to and use literature reviews as an instrument of Māori knowledge
development.
For this reason, our adoption and use of literature review method in the remainder of this
report series is based on re-forms (sub-section 6.3) that we feel assist in aligning our use of
this tool more closely to our core mission. The re-form of literature review method employed
in this report series includes a clarification of working assumptions (sub-section 6.1) and
changes to method (sub-section 6.2) that are outlined below and should be considered as
‘work in progress’.
6.1
Changes in our working assumptions (WA)
WA1 - The use of a disciplinary-based literature review method in the domain of Māori
knowledge development will produce an ‘incomplete’ representation of Māori knowledge.
WA2 - It is important not to assume that because literature is written about Māori is it
therefore written by Māori or necessarily reflects a whānau, hapū or iwi Māori perspective
on a given topic28. Searching for and reading written literature relating to ‘all things Māori’
involves the gathering together of mātauranga and knowing that is part of an increasingly
cross-cultural perception of ‘all things Māori’ (Archer, 2007; Haig-Brown, 2010; Motohashi,
2007). This is especially evident in mixed authorship of published journal papers (Aitken,
1993).
WA3 - Potential exists to re-form literature review method in ways that make this disciplinary
tool more beneficial and relevant to the methodological preferences of Māori scholars (i.e.
kaupapa Māori method) working in whare wānanga and the western academy.
WA4 - The direct relevance of disciplinary-based, literature review method to the knowledge
development activities and engagement preferences of Māori communities (98% of the
usually resident Māori population) is low. Potential exists to re-form literature review method
in ways that make this disciplinary tool more beneficial and relevant to the preferences of
Māori communities (i.e. the expression of kawa, kaupapa and tikanga). However, the practical
benefits for whānau, hapū and iwi associated with reform of this kind are difficult to see at
this stage.
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In the academic discipline of history, much of what is written about Māori history was authored by non-Māori
scholars who have attempted to interpret Māori reality from disciplinary perspectives. This situation is changing
a Māori scholars train, teach and publish in history.
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6.2
Potential for reform (PR) of literature review method
PR1 - Potential exists to re-form literature review method so that mutually inclusive and
exclusive language is used in ways that gives more effective expression to the role that Māori
‘culture’ plays in knowledge development. In particular, this includes the expression of Māori
cultural taonga.
PR2 - Potential exists to re-form literature review method so that it ‘includes’ a broader range
of knowledge types and gives greater recognition to the role of synthesis in crafting a more
holistic knowing of reality.
PR3 - Potential exists to re-form literature review method so that it gives greater recognition
to the role of different types of logic in mediating knowledge development.
PR4 - Potential exists to re-form literature review method so that it can be used to ‘include’ a
broader range of written and non-written knowledge as a basis for creating a dialogue
between objective and subject knowing, knower (i.e. subject) and knowledge (i.e. object).
PR5 - Potential exists to reform literature review method in a way that better supports the
co-ordination of Māori knowledge development across, between and beyond existing
disciplinary boundaries.
PR6 - Potential exists to reform literature review method in a way that better supports the
use of kawa, kaupapa and tikanga in the attribution of authorship and referencing of scholarly
contributions.
6.3
Changes to literature review method we have preferenced in this Whakatupu
Wahapū Ora report series (CM)
CM1 - In preparing a written review of published literature, our written commentary on
mātauranga Māori will be mana-enhancing.
CM2 - In preparing a written review of published literature, where possible, we will broaden
our use of knowledge types beyond theory.
CM3 - In preparing a written review of published literature, we will broaden our use of logic
in a way that (i) focuses on the central role of inclusive logic to Māori knowledge development
and (ii) restricts the use of exclusive logic to appropriate Māori linguistic categories.
CM4 - In preparing a written review of published literature, we will shift our written
scholarship in a direction that pays greater attention to the role of synthesis in Māori
knowledge development.
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CM5 - In preparing a written review of published literature, we will avoid staying within the
knowledge confines of a single academic discipline. Mātauranga Māori spans across and
beyond current disciplinary boundaries and to the extent that this is possible, our written
scholarship needs to reflect the same.
CM6 - In preparing a written review of published literature, we will use kawa, kaupapa and
tikanga to guide the attribution of authorship and acknowledgement of intellectual
contributions.
CM7 - In preparing a written review of published literature, we will preference the use of Te
Reo Māori to assist in (i) clarifying the cultural ownership of ideas and (ii) avoiding ambiguity
in the communication of meaning.
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Appendix I
Glossary of Māori words and expressions used in this report
English translations for the Te Reo Māori words and expressions contained in this glossary are
based on Moorfield (2005) with elaboration provided by the author that contextualises words
and expressions to their specific use in this report.
Word or expression
ahi kā

atua

atua experiences

hapū

English translation
Burning fires of occupation, continuous occupation title to land through occupation by a group, generally
over a long period of time. The group is able, through
the use of whakapapa, to trace back to primary
ancestors who lived on the land. They held influence
over the land through their military strength and
defended successfully against challenges, thereby
keeping their fires burning.
Ancestor with continuing influence, god, demon,
supernatural being, deity, ghost, object of
superstitious regard, strange being - although often
translated as 'god' and now also used for the
Christian God, this is a misconception of the real
meaning. Māori trace their ancestry from atua in
their whakapapa and they are regarded as ancestors
with influence over particular domains of the natural
world (i.e. the children of Papatūānuku and
Ranginui). Normally invisible, atua may have visible
representations.
The daily round of activities in a Māori community is
based on the expression of kawa, kaupapa and
tikanga that assists in maintaining the mana, mauri
and tapu of Atua (i.e. Papatūānuku, Ranginui and
their children). For example, before entering the
domain of Tāne (i.e. the atua and kaitiaki of forest
ecosystems) or Tangaroa (i.e. the atua and kaitiaki of
aquatic and marine ecosystems) it would be
appropriate to seek permission and protection
through the use of karakia (transl. to recite ritual
chants, a form of deeply respectful oral
communication). The use of karakia in this way is
thus an example of an ‘atua experience’.
Kinship group, clan, tribe, subtribe - section of a large
kinship group and the primary political unit in
traditional Māori society. It consisted of a number of
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hapū-led

ihi

iwi

kaitiaki
kaitiakitanga

kaupapa

kaupapa Māori
(methodology)

kaupapa tuku iho

kawa, kaupapa and
tikanga

whānau sharing descent from a common ancestor,
usually being named after the ancestor, but
sometimes from an important event in the group's
history. A number of related hapū usually shared
adjacent territories forming a looser tribal federation
(iwi).
Members of a kinship group, clan, tribe or subtribe
lead a knowledge development activity in a way that
seeks to give expression to their kawa, kaupapa and
tikanga.
Essential force, excitement, thrill, power, charm,
personal magnetism - psychic force as opposed to
spiritual power (mana).
Extended kinship group, tribe, nation, people,
nationality, race - often refers to a large group of
people descended from a common ancestor and
associated with a distinct territory.
Trustee, minder, guard, custodian, guardian,
caregiver, keeper, steward.
Human behaviours that seek to maintain and when
necessary re-instate the mauri of Māori communities
and ecosystems. Commonly associated with human
behaviours focusing on minding, guarding, being a
custodian or guardian, caregiver, keeper or steward.
Topic, policy, matter for discussion, plan, purpose,
scheme, proposal, agenda, subject, programme,
theme, issue, initiative.
As used in the context of this report, a distinctive,
Māori cultural methodology of knowledge
development based on the expression of kawa,
kaupapa and tikanga that are relevant to a given
Māori community.
Guiding principles, policies and/or goals that have
been passed done as an intergenerational gift,
treasure or legacy.
This expression refers to 3 different levels of
authority used to guide Māori communal behaviour
in a given social context. Kawa is the highest level of
authority (cf. first principles) from which are derived
kaupapa (guiding principles, goals, policies) that find
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kōrero

kotahitanga
kura Kaupapa (Māori)
mā
mana

expression in tikanga (contextually appropriate or
correct behaviours).
Speech, narrative, story, news, account, discussion,
conversation, discourse, statement, information. As
used in the context of this report series, the word
‘kōrero’ provides a Māori cultural alternative to the
use of the English word ‘theory’. The concept of
kōrero implies the existence of Māori ‘knowing’ that
is incompletely and inadequately captured in the use
of the English word ‘theory’.
Unity, togetherness, solidarity, collective action.
Primary school operating under Māori custom and
using Māori as the medium of instruction.
By
Prestige, authority, control, power, influence, status,
spiritual power, charisma - mana is a supernatural
force in a person, place or object. Mana goes hand in
hand with tapu, one affecting the other. The more
prestigious the event, person or object, the more it is
surrounded by tapu and mana. Mana is the enduring,
indestructible power of the atua and is inherited at
birth, the more senior the descent, the greater the
mana. The authority of mana and tapu is inherited
and delegated through the senior line from the atua
as their human agent to act on revealed will. Since
authority is a spiritual gift delegated by the atua, man
remains the agent, never the source of mana. This
divine choice is confirmed by the elders, initiated by
the tohunga under traditional consecratory rites
(tohi). Mana gives a person the authority to lead,
organise and regulate communal expeditions and
activities, to make decisions regarding social and
political matters. A person or tribe's mana can
increase from successful ventures or decrease
through the lack of success. The tribe give mana to
their chief and empower him/her and in turn the
mana of an ariki or rangatira spreads to his/her
people and their land, water and resources. Almost
every activity has a link with the maintenance and
enhancement of mana and tapu. Animate and
inanimate objects can also have mana as they also
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mana atua
mana motuhake

mana tangata
mana whakaheke

mana whenua

manaaki

Manaaki Taha Moana

Manaaki Te Awanui
manaakitanga

mana-diminishing

mana-enhancing

derive from the atua and because of their own
association with people imbued with mana or
because they are used in significant events. There is
also an element of stewardship, or kaitiakitanga,
associated with the term when it is used in relation
to resources, including land and water.
Sacred spiritual power from the atua.
Separate identity, autonomy, self-government, selfdetermination, independence, sovereignty, authority
- mana through self-determination and control over
one's own destiny.
Power and status accrued through one's leadership
talents, human rights, mana of people.
Inherited status, mana through descent - mana that
originates from the atua and is handed down through
the senior male line from the atua. Also called mana
tūpuna or mana tuku iho.
Territorial rights, power from the land, authority over
land or territory, jurisdiction over land or territory power associated with possession and occupation of
tribal land. The tribe's history and legends are based
in the lands they have occupied over generations and
the land provides the sustenance for the people and
to provide hospitality for guests.
An expression of generosity. To appropriately treat
the prestige, authority, control, power, influence,
status, spiritual power, or charisma of another
person or group of people.
To express generosity towards marine ecosystems
and/or to appropriately treat the mana of marine
ecosystems.
To express or declare generosity
Hospitality, kindness, generosity, support - the
process of showing respect, generosity and care for
others.
An activity or form of behaviour that lowers, reduces
or causes decline in the mana of another person or
group of individuals.
To act or behave in a way that increases, intensifies
or improves the prestige, authority, control, power,
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manuhiri
Māori pūkenga
mātau
mātauranga (Māori)
mauri

me ōna tūpuna
noa

Oranga Taiao, Oranga
Tangata
Papatūānuku
pōwhiri
Rangātea

influence, status, spiritual power, or charisma of
another person or group of people.
Visitor, guest.
Scholar, specialist or expert of Māori ancestry.
Knowledge, understanding.
Knowledge, wisdom, understanding, skill - sometimes
used in the plural.
Life principle, life force, vital essence, special nature,
a material symbol of a life principle, source of
emotions - the essential quality and vitality of a being
or entity. Also used for a physical object, individual,
ecosystem or social group in which this essence is
located.
And his ancestors
Only, solely, just, merely, quite, until, at random, idly,
fruitlessly, in vain, as soon as, without restraint,
freely, unimpeded, unbridled, casually, easily,
without any fuss, suddenly, unexpectedly,
spontaneously, instinctively, intuitively, by accident,
unintentionally, without restriction, without
conditions, randomly, without knowing why, to no
avail, for no good reason, very, exceedingly,
absolutely, already, right up until - a manner particle
following immediately after the word it relates to.
Denotes an absence of limitations or conditions.
Often occurs in combination with other particles, e.g.
noa iho. Where noa follows a verb in the passive it
will take a passive ending also, usually -tia. As with
other manner particles in Māori, while having a
general overall meaning, noa can be translated in a
variety of ways, depending on the context.
The wellbeing or health of the natural world and
Māori communities treated as an interconnected
whole.
Earth, Earth mother and wife of Rangi-nui - all living
things originate from them.
Invitation, rituals of encounter, welcome ceremony
on a marae, welcome.
A place in Hawaiki and point of final dispersal of
some migration canoes. Also a mountain of
significance in Ngāti Maniapoto territory.
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rangatiratanga

Ranginui
rōpū
rōpū tikanga Māori

taiao
Tangaroa

tangata
Tangata Whenua

taonga

tapu

Chieftainship, right to exercise authority, chiefly
autonomy, chiefly authority, ownership, leadership
of a social group, domain of the rangatira, noble
birth, attributes of a chief.
Atua of the sky and husband of Papa-tū-ā-nuku, from
which union originate all living things.
Group, party of people, company, gang, association,
entourage, committee, organisation, category.
A Māori entity or group that seeks to work according
to collectively agreed ways of doing things (i.e.
tikanga) that give effective expression to kawa and
kaupapa.
World, Earth, natural world, environment, nature or
country.
Atua of the sea and fish, he was one of the off-spring
of Ranginui and Papatūānuku and fled to the sea
when his parents were separated. Sometimes known
as Tangaroa-whaiariki.
To be a person, man, human being or individual.
Local people, hosts, indigenous people - people born
of the whenua, i.e. of the placenta and of the land
where the people's ancestors have lived and where
their placenta are buried.
Treasure, anything prized - applied to anything
considered to be of value including socially or
culturally valuable objects, resources, phenomenon,
ideas and techniques. Examples of the word's use in
early texts show that this broad range of meanings is
not recent, while a similar range of meanings from
some other Eastern Polynesian languages support
this (e.g. Tuamotuan). The word taonga is used in this
report (in places) as a more appropriate Māori
translation of the English word ‘value’. The English
word ‘value’ has no direct translation in Te Reo Māori
outside of loan words and transliterations. As a
general rule of translation, an absence of direct
translation implies the existence of an absence of
‘shared meaning’.
Restriction, prohibition - a supernatural condition. A
person, place or thing is dedicated to an atua and is
thus removed from the sphere of the profane and
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put into the sphere of the sacred. It is untouchable,
no longer to be put to common use. The violation of
tapu would result in retribution, sometimes including
the death of the violator and others involved directly
or indirectly. Appropriate karakia and ceremonies
could mitigate these effects. Tapu was used as a way
to control how people behaved towards each other
and the environment, placing restrictions upon
society to ensure that society flourished. Making an
object tapu was achieved through rangatira or
tohunga acting as channels for the atua in applying
the tapu. Members of a community would not violate
the tapu for fear of sickness or catastrophe as a
result of the anger of the atua. Intrinsic, or primary,
tapu are those things which are tapu in themselves.
The extensions of tapu are the restrictions resulting
from contact with something that is intrinsically tapu.
This can be removed with water, or food and karakia.
A person is imbued with mana and tapu by reason of
his or her birth. High-ranking families whose
genealogy could be traced through the senior line
from the atua were thought to be under their special
care. It was a priority for those of ariki descent to
maintain mana and tapu and to keep the strength of
the mana and tapu associated with the atua as pure
as possible. People are tapu and it is each person's
responsibility to preserve their own tapu and respect
the tapu of others and of places. Under certain
situations people become more tapu, including
women giving birth, warriors travelling to battle, men
carving (and their materials) and people when they
die.
Because resources from the environment originate
from one of the atua, they need to be appeased with
karakia before and after harvesting. When tapu is
removed, things become noa, the process being
called whakanoa. Interestingly, tapu can be used as a
noun or verb and as a noun is sometimes used in the
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tautoko mā
Te Aho Matua

Te Ao Māori

Te iho matua, te aho
matua whānau o Rangi
rāua ko Papatūānuku
Te Reo Māori
Te Toi Ōhanga
tikanga

tikanga Māori

tino rangatiratanga

plural. Noa, on the other hand, can not be used as a
noun.
Supported by
The philosophical base for Kura Kaupapa Māori
education for the teaching and learning of children.
Te Aho Matua is presented in six parts, each part
having a special focus on what, from a Māori point of
view, is crucial in the education of children: 1. Te ira
tangata – the physical and spiritual endowment of
children and the importance of nurturing both in
their education; 2. Te reo – principles by which this
bilingual competence will be achieved; 3. Ngā iwi –
principles important in the socialisation of children;
4. Te ao – those aspects of the world that impact on
the learning of children; 5. Āhuatanga ako – the
principles of teaching practice that are of vital
importance in the education of children; 6. Te tino
uaratanga – the characteristics aiming to be
developed in children.
An expression that is used in different ways. Implied
meaning can include: (i) a Māori worldview, (ii)
worlds within worlds or (iii) all things Māori
The celestial and terrestrial family of Ranginui (our
sky father) and Papatūānuku (our Earth mother)
The Māori language.
The New Zealand Institute of Māori Economic
Development and Innovation
Correct procedure, custom, habit, lore, method,
manner, rule, way, code, meaning, plan, practice,
convention, protocol - the customary system of
values and practices that have developed over time
and are deeply embedded in the social context.
To act or behave in a way that follows correct
procedure, custom, habit, lore, method, manner,
rule, way, code, meaning, plan, practice, convention,
protocol (i.e. a customary system of values and
practices that have developed over time and are
deeply embedded in the social context).
Self-determination, sovereignty, autonomy, selfgovernment, domination, rule, control, power.
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ūkaipō (-tanga)
Waiotaha rohe

wairua (-tanga)

wānanga

Mother, source of sustenance.
An area within the Bay of Plenty region of New
Zealand that is of genealogical significance to certain
local Māori communities.
Spirit, soul - spirit of a person which exists beyond
death. It is the non-physical spirit, distinct from the
body and the mauri. To some, the wairua resides in
the heart or mind of someone while others believe it
is part of the whole person and is not located at any
particular part of the body. The wairua begins its
existence when the eyes form in the foetus and is
immortal. While alive a person's wairua can be
affected by mākutu through karakia. Tohunga can
damage wairua and also protect the wairua against
harm. The wairua of a miscarriage or abortion can
become a type of guardian for the family or may be
used by tohunga for less beneficial purposes. Some
believe that all animate and inanimate things have a
whakapapa and a wairua. Some believe that atua
Māori, or Io-matua-kore, can instil wairua into
something.
Tohunga, the agents of the atua, are able to activate
or instil a wairua into something, such as a new
wharenui, through karakia. During life, the wairua
may leave the body for brief periods during dreams.
The wairua has the power to warn the individual of
impending danger through visions and dreams. On
death the wairua becomes tapu. It is believed to
remain with or near the body and speeches are
addressed to the person and the wairua of that
person encouraging it on its way to Te Pō. Eventually
the wairua departs to join other wairua in Te Pō, the
world of the departed spirits, or to Hawaiki, the
ancestral homeland. The spirit travels to Te Reinga
where it descends to Te Pō. Wairua of the dead that
linger on earth are called kēhua. During kawe mate,
or hari mate, hura kōhatu and other important
occasions the wairua is summoned to return to the
marae.
To meet and discuss, deliberate and/or consider.
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wehi
whakapapa

whakatupu mātauranga
Whakatupu Wahapū Ora
whānau

whānau whānui

Dread, fear, something awesome, a response of awe
in reaction to ihi.
Genealogy, genealogical table, lineage, descent reciting whakapapa was, and is, an important skill
and reflected the importance of genealogies in Māori
society in terms of leadership, land and fishing rights,
kinship and status. It is central to all Māori
institutions. There are different terms for the types
of whakapapa and the different ways of reciting
them including: tāhū (recite a direct line of ancestry
through only the senior line); whakamoe (recite a
genealogy including males and their spouses); taotahi
(recite genealogy in a single line of descent); hikohiko
(recite genealogy in a selective way by not following
a single line of descent); ure tārewa (male line of
descent through the first-born male in each
generation).
Growing Māori knowledge
To grow estuarine and/or Māori community
wellbeing or health simultaneously.
The name used to refer to a Māori family that
extends beyond the English concept of a nuclear
family. Māori communities trace their genealogy
back to Papatūānuku (our Earth mother), Ranginui
(our sky father) and Atua Māori (the children of
Papatūānuku and Ranginui who are the kaitiaki of the
various domains of the natural world). Māori
communities trace their genealogy down through
Tāne-nui-a-rangi (one of the children of Papatūānuku
and Ranginui). This understanding of whānau Māori
is central to understanding: (I) the Māori economy
and (ii) the goals of whānau Māori wellbeing and
survival.
A be broad, wide, extensive understanding of
‘whānau’ that embraces those of direct genealogical
descent and those who become honoured and
embraced as family members even though they may
lack a direct or indirect genealogical relationship. For
example, those Manuhiri who participate in a
creative activity that is led by a Māori community are
generally considered as whānau whānui.
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whanaungatanga

whare wānanga

whenua

Relationship, kinship, sense of family connection - a
relationship through shared experiences and working
together which provides people with a sense of
belonging. It develops as a result of kinship rights and
obligations, which also serve to strengthen each
member of the kin group. It also extends to others to
whom one develops a close familial, friendship or
reciprocal relationship.
University, place of higher learning - traditionally,
places where tohunga taught the sons of rangatira
their people's knowledge of history, genealogy and
religious practices.
Country, land, nation, territory or domain that is
defined by genealogy as relating to a particular Māori
community.
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