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Preface
This monograph attempts to characterise in visual and written terms what we refer to in this
report as a ‘contemporary landscape of Māori knowledge development’. As a contribution to
the Whakatupu Wahapū Ora report series, this report documents our learning and
experiences in engaging with hapū of the Tauranga Moana who agreed to participate in the
MBIE funded ‘Oranga Taiao, Oranga Tangata1’ (OTOT) creative activity2 (2015-2019). OTOT
builds on two former Crown funded creative activities (i.e. Manaaki Taha Moana3 and Iwi
Ecosystem Services4). The OTOT programme has provided an opportunity for staff at Manaaki
Te Awanui Charitable Trust (MTA) to be guided by frontline kaitiaki and local hapū to further
explore and extend earlier creative activity learnings. This report series develops a number of
different themes that collectively support the principle goal of the OTOT creative activity
programme which is to develop toolsets that assist hapū with co-management of estuaries,
both locally (i.e. within the Tauranga Moana) and nationally (i.e. through national
dissemination of learnings).
Running parallel to our engagement with frontline kaitiaki and participating hapū, we have
attempted a broad reading of published literature that is emerging from the efforts of our
Māori pūkenga who are working within the western academy, whare wānanga and tikanga
Māori institutions. Findings from these two intersecting journeys (i.e. engagement and
reading) are documented in this Whakatupu Wahapū Ora report series.
This report series has been written to manaaki the efforts of our Māori pūkenga who are
working within various tikanga Māori, Crown, whare wānanga and university organisational
contexts. However, many of the themes developed in this report series will also be of interest
to non-Māori scholars within the western academy, creative activity, planning, legislative and
policy-oriented institutions. As consistent with kaupapa Māori, this report series is primarily
written in the first person. To make the reports as widely accessible as possible we have
written in English and preferenced the use of Te Reo Māori where there is a need to
communicate meaning in a way that avoids ambiguity. For those unfamiliar with the Māori
language, a glossary of Te Reo Māori vocab and phrases is included as an Appendix to this
report.
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OTOT-Oranga Tangata, Oranga Taiao (MBIE PROP-42344-ETR-MAU)
In this report, where possible, we use the name ‘creative activity’ as an alternative for ‘research activity’. This
convention is borrowed from the writers of the Vision Mātauranga Policy document and whānau at Te Wānangao-Raukawa, who for reasons outlined by Linda Tuhiwai Smith in her book ‘Decolonising Methodologies’ prefer
to avoid the use of the word ‘research’ when describing the knowledge creation activities of Māori.
3 MTM-Manaaki Te Moana (MBIE contract MUAX0907)
4 IES-Iwi Ecosystem Services (FRST contract MAUX0503)
2
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1.
Introduction
This monograph attempts to characterise in visual and written from what we refer to as a
‘contemporary landscape of Māori knowledge development’. Report 2 in this Whakatupu
Wahapū Ora report series (Cole, 2019a) makes reference to the existence of a Māori
knowledge development continuum5. In this report we describe and explore this idea in a way
that focuses attention on 3 parts of this continuum that can be used to visually and
conceptually represent a contemporary landscape of Māori knowledge development. Our use
of a ‘continuum’ concept is an attempt to include and affirm the importance of all
contributions to Māori knowledge development that support the goals of Māori cultural
wellbeing and survival. A visual representation of this continuum is shown in Figure 1 and
explained below.

Figure 1
A visual representation of a Māori knowledge development continuum that
was introduced in report 2 of this Whakatupu Wahapū Ora report series
Some attributes and characteristics of a contemporary landscape of Māori knowledge
development have been abstracted out of Figure 1 so that we can make it visually and
conceptually accessible for use in this report. In this report we focus attention on 2 visual
elaborations of the illustration shown in Figure 1 that provide important insights into a
5

Whatarangi Winiata (Purutanga Mauri, Te Wānanga-o-Raukawa) has formerly described the existence of a
mātauranga Māori continuum to convey the idea that mātauranga is constantly being created in a way that
causes the continuum to growth. The continuum entire, at any point in time could thus be thought of as a
conceptual representation of all Māori knowledge.
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contemporary contextual and methodological positioning of the continuum model depicted
in Figure 1. All of the visual models presented in this report (Figures 1-6) are incomplete
abstractions of a more complex reality. However, collectively, these visual models provide
conceptual and theoretical access to a perception of reality that we have found helpful in (i)
positioning the work of Manaaki Te Awanui (MTA) as a charitable trust and (ii) better
understanding the question of how to engage with hapū. We draw attention to the limitations
of these illustrations to make the point that this report is only intended a first step in our
development of this thinking. While yet incomplete, we think that these visual models are
helpful and therefore worthy of written elaboration as a first step towards further developing
this thinking.
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2.
Characterising a Māori knowledge development continuum
The knowledge development activities of Māori as a distinctive cultural entity can be thought
of as making up the various points on a continuum (Figure 1) that: (i) stretches back Te Ao …
beyond the pre-1840 knowledge development experiences of our tūpuna at one end and (ii)
fully embraces the latest developments in western science (Cunningham, 2000), technology
(Cole & McCallion, 2018; McCallion, Cole, Hardy, & Patterson, 2018) and decolonising
methodologies (Mercier, Asmar, & Page, 2011; Smith, Maxwell, Puke, & Temara, 2016) at the
other end.
We have chosen to use the English word ‘knowledge’ in naming this continuum, even though
this word falls short of communicating a Māori conception of mātau. Unfortunately, we have
been unable to find a suitable English word that embraces all that is implied in a Te Reo Māori
conception of mātau. The English word ‘knowledge’ implies the existence of facts,
information, and skills acquired through experience or education. A Māori translation of the
English word ‘knowledge’ could be ‘matatau’6. However, our tūpuna also used various kupu
to describe different aspects of mātau based on: (i) wisdom and understanding (i.e.
mātauranga), (ii) deep knowing based on experience (i.e. mōhiotanga) and (iii) enlightenment
(māramatanga) (Irwin, 1984).
In the time of our tūpuna, mātau was inextricably associated with atua Māori. Atua also
invested different aspects of mātau (e.g. kupu Māori) with differing levels of mana and tapu.
Some kupu were considered by our tūpuna as so tapu that they were not suited to common
use. Thus, you cannot separate mātau from the expression of kawa, kaupapa and tikanga that
guided its appropriate use. The English word ‘knowledge’ is an abstraction of a more complex
Māori reality. Language dissimilarity of this kind further highlights the difficulties associated
with Māori–to–English translation that were raised in report 2 of this series (Cole, 2019a).
The idea of a ‘continuum’ suggests that Māori contributions to mātau are continuously
emerging, even though we understand that aspects of previous mātau were set aside for
various reasons (Walters & Winiata, 2011) including discontinuities caused by colonisation
(de Oliveira Andreotti, Stein, Ahenakew, & Hunt, 2015; Henry & Pene, 2001). We draw
attention to the idea of a continuum to highlight the existence of 3 important, contemporary
foci of Māori knowledge development (Figure 2) that are essential parts of what we here
present as a visual depiction of the landscape of Māori knowledge development.
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To know, know well, be proficient, expert at, competent, fluent.
(http://maoridictionary.co.nz/search?idiom=&phrase=&proverb=&loan=&histLoanWords=&keywords=know)
Date of access 25 Febnruary 2017.
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Figure 2

Three frontiers of Māori knowledge development

2.1
Knowledge development activities linked with Ahi Kā (Figure 2)
In this report we seek to draw attention to 3 important foci or frontiers of Māori knowledge
development that are symbolised as points on the Māori knowledge development continuum
of Figure 2. These ‘points’ should be thought of as depicting the presence or introduction of
these frontiers rather than an attempt to imply a discrete ‘point-in-time’. The knowledge
development activities of modern Māori communities including whare wānanga, are
inextricably connected with the expression of kawa, kaupapa and tikanga. In report 2 in this
series we characterised knowledge development activities of this kind as a modern-day
expression of ‘kaupapa Māori’ that draws on kaupapa tuku iho and taonga tuku iho gifted to
us by our tūpuna. In the case of hapū, the expression of kawa, kaupapa and tikanga is also
commonly associated with ahi kā (Kenrick, 2008) and for this reason we use this kupu (i.e. ahi
kā) to name and characterise this important knowledge development frontier7.
While the expression of kawa, kaupapa and tikanga has been reframed by Māori pūkenga
within the western academy as kaupapa Māori ‘research’ (Denzin & Lincoln, 2005; Eketone,
2008; Henry & Pene, 2001; Mahuika, 2008; Pihama, Cram, & Walker, 2002; Smith, 1997;
Tocker, 2015), its epistemological whakapapa reaches back to the atua and knowledge
development experiences of our tūpuna (Marsden, 2003), prior to the arrival and settlement
7

Reference is here made to the sub-section 2.1 heading of this report ‘Knowledge development activities linked
with ahi kā’.
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of Tauiwi (i.e. pre-1840). This is why we have situated the modern-day knowledge
development activities of Māori communities in the lower left-hand corner of Figure 2, in
close proximity to the ‘pre-1840’ time marker. In Figure 2, we refer to this mode of knowledge
development as ‘Frontier 1’. The importance of this knowledge development frontier is easily
overlooked in a modern social context that places so much value on university and whare
wānanga education. Māori pūkenga in the western academy make a critically important
contribution to Māori cultural survival and wellbeing. However, the work of Māori pūkenga
in the western academy is not as important, to the goals of Māori cultural wellbeing and
survival as the knowledge development contributions made by Māori communities who seek
to keep the home fires burning (Smith et al., 2016).
The marae, whether urban (Gagné, 2013) or rural is the home of Māori ‘cultural’ pūkenga (R.
Walker, 1992 p. 15). The speakers on our marae may be thought of as leading Māori scholars
(cf. pūkenga). The daily expression of kawa, kaupapa and tikanga by Māori communities is
linked with the work of a marae (Karetu, 1992 p. 28; King, 1992; Mead, 2016); and this
includes the expression of kotahitanga associated with wānanga – contributes to Māori
knowledge development. In marae-based Māori communities, Māori knowledge resides in the
custody and care of kaitiaki (Minhinnick, 1988; Rachael Selby, Moore, Mulholland, & Te
Wananga-o-Raukawa., 2010). Currently, there is no viable, institutional alternative to this
crucially important knowledge development frontier.
For hundreds of years, mātau has been moved between generations with the aid of whare
wānanga (Buck, 1987), the training and work of tohunga (Moon, 2003; Robinson, 2005) and
the use of all that is implied (i.e. in Māori cultural terms) by the English term ‘oral language
traditions’ (Cole, 2019a; Malcolm-Buchanan, 2008; Wehi, Whanga, & Roa, 2009; Zheng, Shi,
Chen, & Zhu, 2009). This model of knowledge development contributed towards the
wellbeing and survival of our tūpuna and atua domains on this island archipelago for a period
of time that may have been in excess of 1,000 years (Walters & Winiata, 2011). Given modernday challenges associated with rapid decline in atua domains (Cole & Cole, 2018), this was a
remarkable achievement.
The reclaiming, reframing and reinstatement of this ‘ahi kā’ knowledge development frontier
is critically important as a contribution to the wellbeing and survival of Māori communities
and atua domains (Cole, 2017; Cole & McCallion, 2014; Forster, 2012; Mikaere, 2011; Smith,
2007). Unfortunately, the critical role of this knowledge development frontier appears to have
been either missed or deprioritised by government policymakers. Instead, government
funding aimed at Māori knowledge development has been primarily targeted at the equally
important work of our Māori pūkenga in whare wānanga and the western academy and nonMāori research entities (Henry & Pene, 2001; MORST, 2007). While the creation of a space
for Māori knowledge development in the western academy is important (Bell et al., 2005;
Ratima, 2008), it is an incomplete solution towards the development of knowledge needed
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to achieve the goals of Māori cultural wellbeing and survival. Because this ‘ahi kā’ knowledge
development frontier is characterised by the daily expression of kawa, kaupapa and tikanga;
including the preferred use of Te Reo Māori, this vital contribution of Māori communities to
Māori knowledge development; cultural wellbeing and survival - cannot easily be made by
the efforts of Māori pūkenga within the western academy (Bell et al., 2005; Mihesuah &
Wilson, 2004; Ratima, 2008) or compensated for by contributions from western science
(MORST, 2007). There is an urgent need for government to revise current policy in this area.
We consider this funding policy priority to be so important that we devote report 4 of this
report series to a more detailed elaboration of this matter (Cole, 2019b).
2.2
Dual methodological modality in the western academy (Figure 3)
We have characterised and named knowledge development frontier 2 as ‘dual
methodological modality in the western academy’ (Figure 2) because it can include
wonderfully creative mixes of bother western and kaupapa Māori methodology
(Cunningham, 2000). This name should not be taken to suggest that the adoption and use of
a ‘dual methodological modality’ by Māori pūkenga is a matter of choice. For most Māori
pūkenga, it is much rather a matter of necessity if they wish to work in the western academy.
The conditions for ‘rite-of-passage’ into a career in western science are still based on western
scientific criteria. Likewise, the development of a teaching and research career after doctoral
research is driven by priorities dictated by western scientific research culture (Beverungen,
Böhm, & Land, 2012; Harvie, Lightfoot, Lilley, & Weir, 2012; Hobson & Hall, 2010; Williams,
2009) and government funding policy that strongly preferences RS&T priorities of national
significance (MORST, 2007; Roa, Beggs, Williams, & Moller, 2009). The creation of this new
Māori knowledge development frontier has not been easy (Smith et al., 2016). However, it
has been critically important in shaping decolonising theory and practice in a way that has
contributed to important national legislation and policy reforms.
In Figures 2 and 3, we associate the emergence of kaupapa Māori methodology in the western
academy with the 1st edition of Linda Smith’s book ‘Decolonising Methodologies’ (Smith,
1999). We use this 1999-time marker in Figures 2 and 3 to indicate the formal emergence of
a new foci for Māori knowledge development based on the teaching and research activities
of a new generation of Māori pūkenga in universities and whare wānanga.
The written characterisation of kaupapa Māori in the late 1990s played an important role in
its adoption and use in the western academy (Bishop, 1998; Henry & Pene, 2001; Smith,
1997). Understanding and acceptance of kaupapa Māori by the western academy is still very
much ‘work-in-progress’ (Barnes, 2013; Cooper, 2012; Durie, 2012a; Elkington, 2014; Hoskins,
2012; Keegan, 2012; Graham Smith, Hoskins, & Jones, 2012). However, the written
articulation and enhancement of a distinctive methodology of Māori knowledge development
(i.e. within the western academy) has also contributed towards highlighting the urgency of:
(i) Māori language revival (Hollings, Jefferies, & McArdell, 1992; Kōkiri, 1993; Smith, 1997), (ii)
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reforms in education (Bishop, 2003, 2007, 2008, 2012; Bishop, Berryman, Cavanagh, & Teddy,
2009; Bishop, Berryman, Wearmouth, Peter, & Clapham, 2012), (iii) the promotion of Māori
culture as key areas of disciplinary scholarship (Reilly, 2011) and (iv) creating a space for Māori
pūkenga (-tanga) in the western academy (Bell et al., 2005; Henry & Pene, 2001; Ratima, 2008)
and in Crown funded research (MORST, 2007).
This new frontier of Māori knowledge development has also played a critical role in the
creation of decolonising theory that has assisted in the theoretical defence of much needed
reforms in (i) education (Bishop, 2003; Jones, 2012; O’Sullivan, 2007; Rata, 2012; Royal, 2000;
Smith, 1991; Stewart, 2011b; Van Meijl, 1994; Winiata, 1998), (ii) research (Chambers, 2009;
Cooper, 2012; Denzin & Lincoln, 2005; Hobson & Hall, 2010; MORST, 2007; Roa, Beggs,
Williams, & Moller, 2009), (iii) medicine (Boulton, 2007; Curtis, Wikaire, Stokes, & Reid, 2012;
Durie, 1992, 1994, 2001, 2004; Durie & Massey University. Dept. of Māori Studies., 1997;
Prussing & Newbury, 2016; Whitinui, 2011; Winiata, 1998) and (iv) social policy (Boulton,
Tamehana, & Brannelly, 2013; Chant, 2011; Durie, 2012b; Gaston, Fields, Calvert, & Lilley,
2016; Jackson, 2015; Kara et al., 2011; Rixecker & Tipene-Matua, 2012; Sibley & Liu, 2012;
Tauri, 2009; Webb, 2009).
The task of creating a new Frontier of Māori knowledge development within the
methodologically ‘exclusive logic’ of the western academy has not been easy to ‘achieve’
(Bishop, 1998, 2003, 2012; Cooper, 2012; Hobson & Hall, 2010; Mahuika, 2011; Ruwhiu &
Cathro, 2014; Tuhiwai Smith, 2006; Webber, 2009) or ‘explain’ (Aveling, 2013; Cunningham,
2000; Durie, 2004; Eketone, 2008; Jones, 2012; Keegan, 2012; Mahuika, 2008; Ratima, 2008;
Smith et al., 2016). The accomplishment of this goal has also necessitated trade-offs.
For example, a university education and career tends to isolate Māori students and pūkenga
(Aveling, 2013; Jackson, 2008; Kidman, 2008; Mane, 2009; Selby & Moore, 2007; Styres, Zinga,
Bennett, & Bomberry, 2010; Warner, 2013; Wilson & Neville, 2009) from the expression of
ahi kā along with the ‘real-Māori-world’ responsibilities associated with the daily expression
of kawa, kaupapa and tikanga on their respective marae (Collins, 2007; Jackson, 2015).
Furthermore, the repositioning of Māori knowledge development in an educational pathway
and research culture that is predominantly ‘English–language–mediated’, ‘theory–based’,
‘value–free’, ‘method-driven’, ‘analytically–focused’, ‘objective-rational’, ‘critical’,
‘evidential’, ‘performance-based’ and ‘contestably funded’ creates problems and barriers
that hinder co-existence with and the survival of Māori cultural knowledge traditions (Cole,
2017). The emergence of whare wānanga have assisted in remedying problems of this kind to
a certain extent. However, the creation of a mixed modality, Māori knowledge development
frontier that is educationally grounded in both western science and kaupapa Māori is still very
much a ‘project-in-the-making’.
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While the creation of decolonising theory has been essential in underpinning policy reforms
of sweeping benefit to Māori community wellbeing (Bishop, 1998; Coombes, 2007; Denzin &
Lincoln, 2005; Hohaia, 2016; Hutchings & Greensill, 2010; Jones, 2008; Lee, 2009; Mahuika,
2011; Mahuika, 2008; Mikaere, 2003; Ninnes & Burnett, 2001; Sully, 2010), the reconciliation
of kaupapa Māori theory development (Smith, Hoskins, & Jones, 2012) with the expression of
kawa, kaupapa and tikanga (e.g. Cole, 2019a) is also still very much ‘work-in-progress’
(Cooper, 2012; Eketone, 2008; Smith et al., 2016).
2.3
Disciplinarity and Māori knowledge development (Figure 3)
Figures 2 and 3 draw attention to a 3rd knowledge development frontier that is supported by
the educational activities of both whare wānanga and universities. This 3rd frontier is linked
with the participation of Māori pūkenga in academic, professional, production-based and
manual–labour–oriented career pathways that are underpinned by diploma, degree and
postgraduate qualifications. The emergence of this Māori knowledge development frontier
can be traced back to: (i) the reform of government legislation and policy relating to education
in the late 1980’s (New Zealand. Kura Kaupapa Maori Working Group., 1989; G. H. Smith,
1991; G. H. Smith & University of Auckland. Research Unit for Maori Education., 1991a, 1991b;
R. Walker, 1991), (ii) the establishment of Kōhanga Reo, kura kaupapa and whare wānanga
(Benseman, 1996; Office, 2007; Reedy, 1992; Royal, 1998, 2000; Tocker, 2007, 2015; Van
Meijl, 1994), (iii) policy recommendations of the Hui Taumata (Durie, 2005) and (iv) the
implementation of the Vision Mātauranga policy (MORST, 2007) in the years following 2005.
We have characterised and named this frontier ‘disciplinarity and Māori knowledge
development’. Once again, the involvement of Māori in the use of western scientific method
and the acquirement of disciplinary knowledge is not necessarily a matter of choice. However,
it is a necessity that is inextricably linked with the reforming of theory and practice that is
changing economic activities in ways that benefit Māori communities. While career pathways
like management, accounting, teaching and medicine are grounded in well-established
western scientific knowledge, the movement of Māori pūkenga into these fields of learning
has created opportunities for Māori cultural re-forming and decolonising of professional
theory and practice.
Increasingly, contributions to these varied disciplinary areas are finding their way into
academic journals and publications. Consistent with the findings of report 2 in this series
(Cole, 2019a), we suggest that published literature provides an incomplete insight into the
critically important contribution being made by this Māori knowledge development frontier
in areas including: (i) early childhood education (Education, 1996, 2009; Rameka, 2011, 2012;
Roth, Goulart, & Plakitsi, 2013; Yo Heta-Lensen & Dunham, 2013), (ii) healthcare (Curtis,
Townsend, & Airini, 2012; Kerr, Penney, Moewaka Barnes, & McCreanor, 2010; Lucas, 2009;
Lyford & Cook, 2005; Mark & Lyons, 2010; Massey & Kirk, 2015; Parry, Jones, Gray, & Ingham,
2014; Reid, Cormack, & Crowe, 2016; Rolleston, Doughty, & Poppe, 2016; Walker, 2015), (iii)
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mental healthcare (Boulton, 2007; Durie, 2004; Durie & Massey University. Dept. of Māori
Studies., 1997; Elder, 2008, 2013; Houkamau & Sibley, 2011; Johnstone & Read, 2000;
Muriwai, Houkamau, & Sibley, 2015; L. Stewart, 2012), (iv) law (Cook, 2010; Justice, 2001;
Keawe‘aimoku Kaholokula, Nacapoy, & Dang, 2009; Rixecker & Tipene-Matua, 2012; Rose,
1996; Woods, 2008), (v) planning (Harmsworth, 2002; Harmsworth, Kerr, & Reedy, 2002;
Kawharu, 2000; Ministry for the Environment, 1999; Nuttall, 2003; Prystupa, 1998; Taiepa et
al., 1997; Voyde & Morgan, 2012; Winitana, 1997; Wright, Nugent, & Parata, 1995), (vi)
economics and business (Awatere, 1997; Barnett, 2001; Carr, 2007; Foley & O'Connor, 2013;
Henry, 2007; Joseph et al., 2016; Lindsay Barr & Reid, 2014; O'Sullivan & Dana, 2008;
Scrimgeour & Iremonger, 2001; Spiller, Erakovic, Henare, & Pio, 2011; Tapsell & Woods,
2008), (vii) research, science and technology (Cole & McCallion, 2018; McCallion et al., 2018;
Mckinley, Waiti, & Bell, 1992; Ninnes & Burnett, 2001; Stewart, 2011a, 2011b; Wilson et al.,
2011), and (viii) teaching (Aranga, Mika, & Micek, 2008; Barton & Fairhall, 1995; Bishop, 2000;
Bishop, Berryman, & Richardson, 2001; Elana Curtis et al., 2015; Elkington, 2014; Ferguson,
2008; Firestone, 1991; Hohepa, 2008; Kulnieks, Longboat, & Young, 2010; Macfarlane, 2003;
Manuel, 2010; Morunga, 2009; Mugisha, 2013; Snively, Corsiglia, & Cobern, 2001; Stewart,
2011b; Tomlins-Jahnke, 2008; Zwimpfer, 1997).

Figure 3 An elaboration of Figures 1 and 2 in a way visually depicts examples of outcomes
associated with three Māori knowledge development frontiers
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Figure 3 is a visual depiction of what we refer to in this report as the ‘landscape of Māori
knowledge development’. As an elaboration of Figures 1 and 2, Figure 3 focuses attention on
3 frontiers of knowledge development that are characterised by 3 differing methodological
modalities, missions, institutional contexts and outcome types. This visual depiction of the
current landscape of Māori knowledge development provides a helpful conceptual basis for
thinking about the role played by 3-key knowledge development frontiers and the extent of
their influence in terms of benefits to Māori cultural wellbeing and survival. Figure 3 also
provides a glimpse at the specific types of knowledge development outcomes linked with
each of these frontiers. In our written description and explanation of Figures 1–3, we have
attempted to link these outcomes with the use of differing methodological modalities and
Māori cultural preferences. Collectively, these visual models assist in characterising 3 Māori
knowledge development frontiers and highlighting the role they play in contributing towards
mātauranga, mōhiotanga and māramatanga.
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3.
A home for Māori ‘scholarship’ in the western academy (Figure 4)
As noted in the introduction to this report on the ‘landscape of Māori knowledge
development, Figures 1–3, while insightful, are incomplete representations of reality. Figures
4–6 attempt to visually capture and communicate additional aspects of this complex reality.
Figure 4 focuses attention on just where the continuum of Māori knowledge development
(Figure 1-3) sits in relation to the methodological boundaries of the western academy.
Different characteristics of a broader ‘cross-cultural’ perspective on knowledge development
in New Zealand are also depicted in Figure 4 and explained below.

Figure 4
An illustration of the ‘landscape of Māori knowledge development that is
graphically positioned in relation to: (i) different domains of knowledge development in
contemporary New Zealand cross-referenced to differing types of (ii) participation,
methodology and knowledge development modalities
First, Figure 4 attempts to depict an expansion of the boundaries of the western academy in
order to make a place for Māori knowledge development as characterised earlier in section 2
of this report by 2 knowledge development frontiers (i.e. frontiers 2 and 3 of Figure 3). The
pre-kaupapa Māori (methodological) boundaries of the western academy are depicted as a
rectangle, characterised by predominantly ‘non-Māori’ participation. To the left-hand side of
this rectangle is a new sub-domain of the western academy designed to create a space for
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Māori participation. This so-called ‘sub-domain8’ is the home of Māori knowledge
development frontiers 2 and 3.
The level of participation of Māori pūkenga in this new ‘inter-cultural’ domain of the western
academy (ref. the top of Figure 4) is also indicated9 along-side the contribution made to Māori
knowledge development frontier 110 by Māori communities. In report 2 in this series (Cole,
2019a) we used Statistics NZ Census data to show that knowledge development frontier 1
(Figures 1-3) involves approximately 98% of the resident Māori population of New Zealand
(as measured in 2013). These participation data assist in drawing attention to the fact that
the contribution made by Māori pūkenga in the western academy to Māori knowledge
development (entire) is comparatively small. Further, these statistics highlight the relative
extent of the contribution made to Māori wellbeing and survival by Māori knowledge
development frontier 1. Frontier 1 is currently not recognised as part of the ‘western
academy’. This is why we have depicted the domain of frontier 1 as a dashed line in Figure 4.
Second, Figure 4 also attempts to visually depict the existence of a shift in methodology that
occurs when moving from one knowledge development domain to the next. For example, the
‘western academy’ is characterised by the dominant use of ‘western scientific methodology’
(i.e. mode 1 science). Māori knowledge development frontiers 2 and 3 are characterised by a
‘multi-modal’ use of western scientific and kaupapa Māori methodologies. This includes
kaupapa Māori methodology as well as mode 1 (experimental–analytical) and mode 2
(transdisciplinary–synthetic) versions of western scientific methodology (Cole, 2017). Finally,
frontier 1 of Māori knowledge development is characterised by the dominant use of what we
have referred to in this report as ‘kaupapa Māori methodology’ that is characterised by the
daily expression of kawa, kaupapa and tikanga, as a taonga11oriented basis for creating new
mātauranga, māramatanga and mōhiotanga.
Finally, it is possible to characterise the methodological orientation of the 3 domains of
knowledge development depicted in Figure 4 from left to right as: (i) a zone of (relative)
exclusive (western scientific) methodological modality (ii) a zone of dual methodological
modality (i.e. reflecting a logic of inclusion) and (iii) a further zone of exclusive (Māori)
methodological modality. As noted earlier in this report, the involvement of Māori pūkenga
in the use of ‘dual methodological modality’ supports a ‘decolonising’ knowledge
development goal. By contrast, the ‘exclusive’ or ‘dominant’ use of kaupapa Māori
8

No attempt has been made to depict the important contributions made by frontiers 2 and 3 to the economic
domain. However, written elaboration of this contribution may be found in section 2 of this report.
9
Approximately 1.8% of the usually resident Māori population – 2013 Census
10
Approximately 98% of the usually resident Māori population – 2013 Census
11 In this report series we preference the use of the Māori word ‘taonga’ as a replacement for the English word
‘value’. This preference reflects the kōrero of the late Rev. Māori Marsden recorded in the compilation of his
writing titled ‘The Woven Universe’. In particular, Māori Marsden states that there is no ‘direct’ translation into
Māori for the English word ‘value’ that effectively communicates shared meaning of this non-Māori concept.
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methodology in Māori knowledge development frontier 1, supports the goals of Māori
cultural survival and wellbeing. Likewise, the ‘exclusive’ or ‘dominant’ use of western
scientific methodology supports the survival and wellbeing of other non-Māori cultural
knowledge traditions that are commonly termed ‘western’ – even though the so-called
western scientific revolution has its epistemological roots in a diverse range of antecedent
cultural knowledge traditions (e.g. Islamic, Roman, Greek, Medo-Persian and Babylonian),
(Cole, 2017).
The distinction between Māori and non-Māori can be both a helpful and unhelpful
characterisation of cultural contributions to knowledge development within contemporary
New Zealand. While the use of nomenclature of this kind is an abstraction of a more complex
(modern–day) cultural reality, our use of this characterisation seeks to draw attention to the
fact that goals of cultural survival and wellbeing are important to Māori ‘culture’ and
supported by critically important knowledge development contributions. This point is further
elaborated in Figure 6 and section 4 of this report.
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4.
Māori knowledge development contexts (Figure 6)
Figure 4 assists in providing a broader ‘cultural’ perspective on knowledge development
activities in New Zealand. However, this illustration (Figure 4) poorly represents the idea that
all ‘culturally mediated’ systems of knowledge development are essentially (i) ‘goal-oriented’
and (ii) exist in an economic, social, ecological and political ‘context’ that greatly influences
what they (i.e. the system of knowledge development) can achieve.
In Figure 6, we have attempted to depict the landscape of Māori cultural knowledge
development within a 4-quadrant model that generalises the knowledge development
problem as being influenced by opposing axes of ‘weak-to-strong’ opportunities and ‘weak–
to–strong’ resistance. The resulting 4 quadrants of this model characterise 4 different
‘contexts’ that are associated with 4 domains in which differing opportunity and resistance
regimes influence knowledge development activities.
While survival is arguably the most important goal of a culturally-mediated system of
knowledge development, other goals also exist, and in particular, can influence the type of
survival outcome to be achieved. To illustrate this point (Figure 5), we propose that the goal
of cultural survival sits on another continuum with the unwanted outcome of ‘cultural
extinction’ at one end (related to Q1 of Figure 6,), intermediate states characterised by
‘cultural persistence’ in the middle (related to Q2-Q3 of Figure 6) and a preferred state of
cultural survival at the other end of the continuum (related to Q4 of Figure 6).

Figure 5 A visual depiction of the goal of cultural survival represented by 3 key states on a
‘cultural survival continuum’ of possibilities.
At the ‘extinction’ end of this continuum (Figure 6, Q1), the worldview, language, culturally
derived institutions and distinctive cultural practices of Māori communities cease to exist. The
intermediate states of ‘persistence’ (Figure 6, Q2-Q3) characterise a kind of ‘sub-optimal
existence’ in which worldview, language, institutions and cultural practices ‘persist’, but are
unable to flourish and find full expression. Finally, the Māori cultural survival quadrant (Figure
6, Q4) provides an economic (cf. whānau Māori ecosystem12), social (cf. whānau), ecological
12

In a Māori cultural perception of reality, Māori communities never exist in isolation from the family identity
defined by our whakapapa (transl. genealogical descent) from Papatūānuku (transl. our Earth Mother), Ranginui
(transl. our Sky Father) and the children of Papatūānuku and Ranginui who are the kaitiaki (transl. guardians) of
the various domains (cf. ecosystems) of what western scientists call ‘the natural world’. At Te Toi Ōhanga, we
use the expression ‘whānau Māori ecosystem’ as a form of shorthand for this Māori family identity that
embraces what can be described in English as both human and ecosystem worlds (Marsden, 2003a). This same
whānau Māori ecosystem identity forms an organisational basis for the Māori cultural economy that existed in
the time of our ancestors (transl. tūpuna).
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(cf. atua) and political (cf. kaupapa-based) domain in which Māori ‘culture’ (i.e. worldview,
language, institutions and distinctive practices) can flourish. Just where a given culture sits on
the ‘cultural extinction–persistence–survival’ continuum depicted in Figures 5 and 6 is
determined partly by: (1) cultural resilience, (ii) historical events (e.g. disturbance) and (iii)
the ‘context’ in which a given survival problem like knowledge development exists. To assist
with understanding of the significance of each of the four quadrants depicted in Figure 6, we
offer further elaboration in sub-sections 4.1 – 4.4 below.

Figure 6 A 4 quadrant model that assists in characterising 4 different domains opportunities
and resistance to the goal of Māori cultural survival. Quadrants are labelled Q1 – Q4 for ease
of identification
4.1
The domain of cultural extinction (Figure 6, Quadrant 1)
The outcome of ‘cultural extinction’ exists in an economic, social, ecological and political
domain characterised by ‘strong resistance’ and only ‘weak opportunities’ for the full
expression of Māori cultural knowledge development based on the use of Māori language
and taonga (Figure 6, Q1). Given that worldview is fully encoded in language, and language
expressed in cultural practices, language loss inevitably results in cultural decline and
inevitable extinction (Romaine, 2015). It is extremely difficult to achieve the goal of cultural
survival in a ‘context’ of this kind.
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4.2
Māori pūkenga in the western academy (Figure 6, Quadrant 2)
We have positioned Māori knowledge development frontiers 2 and 3 in quadrant 2 of Figure
6 where they co-exist with the ‘western academy’ in a context defined by strong opportunities
and strong resistance to change. In quadrant 2 of Figure 6, Māori knowledge development
can be empowered by ‘strong opportunities’ (i.e. resources, funding, facilities, technology and
disciplinary knowledge) and disempowered by ‘strong resistance’ to change that is ideally
needed to accommodate Māori cultural knowledge traditions in this ‘context’. Western
scientific methodology does not easily co-exist with other culturally mediated, knowledge
development modalities. The same may be said of kaupapa Māori methodology and this is
because culturally–defined knowledge development traditions are essentially
incommensurable – a characteristic that is the result of fundamentally different worldview
assumptions and languages (Cole, 2017).
The participation of Māori pūkenga in research, science and technology (RS&T) has been
prioritised by Government policymakers as an important means to unlock the innovation
potential of Māori knowledge, resources and people to assist (all) New Zealanders to create a
better future (MORST, 2007). While this is a worthy ‘national’ policy goal, it is not one that
should be pursued in preference to or isolation from adequately resourcing and supporting
the full expression of Māori knowledge development traditions in a way that achieves the
goal of Māori cultural survival (Figure 4, Q4). At present, the existence and role of Māori
knowledge development frontier 1 (Figure 6, Q4) is not even acknowledged in the
Government’s Vision Mātauranga Policy document.
While strong opportunities exist in quadrant 2, there is also strong resistance to the full
expression of the Māori language and a Māori methodology of knowledge development (e.g.
Cole, 2019c, 2019d). Given this context of strong opportunities and strong resistance, Māori
knowledge development can ‘persist’ in quadrant 2, but it is very difficult for it to flourish or
find full expression as a vital contribution to Māori cultural wellbeing and survival.
4.3
The work of our frontline kaitiaki (Figure 6, Quadrant 3)
Quadrant 3 of Figure 6 is a characterisation of the mixed market economy of New Zealand
which provides both weak opportunities and weak resistance to the goal of Māori cultural
survival. In this quadrant we have positioned the work of our ‘frontline kaitiaki’. Māori
communities have kaitiaki who can represent the interests (i.e. Tangata and Whenua
wellbeing) of Māori communities. Modern frontline kaitiaki work to resist and hold back
further decline in Māori cultural wellbeing, including atua domains, within their respective
whenua rohe. The job profile of frontline kaitiaki (Jaram, 2009) can be broad and include all
points across the spectrum of processing resource consent applications, healthcare
provisioning, whānau-ora, education, Māori language development, iwi management
planning and ecological restoration.
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Kaitiaki try to work closely with local authorities, but can easily find themselves involved in
activism as they seek to oppose planning, policy and business activities that diminish the
mana, and mauri of Te iho matua, te aho matua whānau o Rangi rāua ko Papatūānuku 13.
Despite the fact that kaitiaki can be highly educated, their work is generally not recognised by
the western academy. For this reason, they tend to work at a ‘grass-roots’ level that is
characterised by weak opportunities and weak resistance. In this quadrant, frontline kaitiaki
can contribute towards the persistence of Māori culture, however it is very difficult to change
the economic, governance and political system in any substantive way that would create a
space for Māori culture to flourish and give full expression to kawa, kaupapa and tikanga.
4.4
Māori knowledge development frontier 1 (Figure 6, Quadrant 4)
We have positioned Māori knowledge development frontier 1 in quadrant 4 of Figure 6. This
quadrant is a characterisation of Māori communities (whānau and hapū) who give daily
expression to ahi kā, kawa, kaupapa and tikanga. Quadrant 4 is more ideally suited to the goal
of Māori cultural survival. There are strong opportunities for, and only weak resistance to
changes that support the achievement of Māori cultural survival and wellbeing goals. This
means that in quadrant 4, it is possible to give full expression to Māori language and culture
in a way that celebrates and continues the knowledge development traditions of our tūpuna.
We have drawn a dashed line around the knowledge development activities of ‘frontier 1’
and ‘frontline kaitiaki’ to indicate: (i) that they are closely related and that (ii) different
whānau, hapū, iwi and rōpū tikanga Māori activities cluster into the general region of these
two right hand quadrants. Collectively, quadrants 3 and 4 account for 98% of the usually
resident Māori population (Census 2013) whose knowledge development contributions and
methods sit outside of the western academy. While these knowledge development
contributions are usually unrecognised by western science and only rarely (directly)
supported by Crown funding, they play a central role in: (i) achieving the goals of Māori
cultural survival and wellbeing and (ii) informing identities, ways of living and being (Smith et
al., 2016 p. 131). While the work of Māori pūkenga in the western academy (Figure 6, Q2) is
crucial to Māori cultural wellbeing and survival, is not a satisfactory alternative to Māori
knowledge development frontier 1 (Figure 6, Q4). Ideally, the work of Māori pūkenga in the
western academy supports Māori knowledge development frontier 1 and non-Māori
communities more generally (MORST, 2007).

13

The celestial and terrestrial family of Papatūānuku, Ranginui. This family (cf. whānau) entity is central to
Māori cultural identity.
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5.
Characterising the landscape of Māori knowledge development
In this report we have attempted to characterise and visually depict the landscape of Māori
knowledge development. The various visual models that we have used to depict a
contemporary landscape of Māori knowledge development are abstractions of reality. As
such, they collectively provide incomplete, but useful perceptions of reality that can be used
to better understand how to engage with hapū in a way that contributes to cultural wellbeing
and survival outcomes (i.e. frontier 1, Figure 6, Q4). These visual models also (i) draw
attention to the somewhat exclusive nature of the kaupapa Māori creative activities that are
preferenced by hapū as a basis for knowledge development and (ii) assist in explaining why
the expression of kawa, kaupapa and tikanga supports the goals of Māori cultural wellbeing
and survival.
The critically important role that hapū play as kaitiaki of the Māori language has also been
noted along with the fact that neither their role as frontline kaitiaki, or as living custodians of
Māori knowledge is adequately acknowledged in government policy or funding
arrangements. Instead, written literature and ongoing academic discourse tends to focus
undue attention on the role of Māori pūkenga in the western academy. While the
contribution of Māori pūkenga in the western academy is critically important, we have
attempted to show that it is an incomplete contribution that cannot easily be created or exist
in isolation from Māori communities in the broadest sense (i.e. Te iho matua, te aho matua
whānau o Rangi rāua ko Papatūānuku14).
Characterisation of a contemporary landscape of Māori knowledge development has also
assisted in explaining subtle differences that exist in the contemporary Māori use of differing
knowledge development methodologies. Without a broad theoretical perspective of this kind,
it can be difficult for tikanga Māori entities to understand why the co-existence of differing
methodological modalities is necessary in a western academic context. What we have
attempted to highlight in this report is that the expression of kaupapa Māori is influenced by
its knowledge development frontier or domain (Figures 3 and 4), and the goal that Māori
pūkenga or communities (i.e. hapū) seek to achieve in differing Māori cultural survival
contexts (Figure 6, Q1-4). Characterisation of the context, domain or frontier in which you
seek to engage with hapū or frontline kaitiaki is thus an important prerequisite to the design
of appropriate engagement method.

14

The celestial and terrestrial family of Papatūānuku, Ranginui. This family (cf. whānau) entity is central to
Māori cultural identity.
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Appendix I
Glossary of Māori words and expressions used in this report
English translations for the Te Reo Māori words and expressions contained in this glossary
are based on Moorfield (2005) with elaboration provided by the author that contextualises
words and expressions to their specific use in this report.
Māori word or expression
ahi kā

atua

atua experiences

hapū

English translation
Burning fires of occupation, continuous occupation - title to
land through occupation by a group, generally over a long
period of time. The group is able, through the use of
whakapapa, to trace back to primary ancestors who lived
on the land. They held influence over the land through
their military strength and defended successfully against
challenges, thereby keeping their fires burning.
Ancestor with continuing influence, god, demon,
supernatural being, deity, ghost, object of superstitious
regard, strange being - although often translated as 'god'
and now also used for the Christian God, this is a
misconception of the real meaning. Māori trace their
ancestry from atua in their whakapapa and they are
regarded as ancestors with influence over particular
domains of the natural world (i.e. the children of
Papatūānuku and Ranginui). Normally invisible, atua may
have visible representations.
The daily round of activities in a Māori community is based
on the expression of kawa, kaupapa and tikanga that assists
in maintaining the mana, mauri and tapu of Atua (i.e.
Papatūānuku, Ranginui and their children). For example,
before entering the domain of Tāne (i.e. the atua and
kaitiaki of forest ecosystems) or Tangaroa (i.e. the atua and
kaitiaki of aquatic and marine ecosystems) it would be
appropriate to seek permission and protection through the
use of karakia (transl. to recite ritual chants, a form of
deeply respectful oral communication). The use of karakia
in this way is thus an example of an ‘atua experience’.
Kinship group, clan, tribe, subtribe - section of a large
kinship group and the primary political unit in traditional
Māori society. It consisted of a number of whānau sharing
descent from a common ancestor, usually being named
after the ancestor, but sometimes from an important event
in the group's history. A number of related hapū usually
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hapū-led

Hui Taumata
ihi

iwi

kaitiaki
kaitiakitanga

kaupapa

kaupapa māori
(methodology)

kaupapa tuku iho

kawa, kaupapa and tikanga

kōrero

shared adjacent territories forming a looser tribal
federation (iwi).
Members of a kinship group, clan, tribe or subtribe lead a
knowledge development activity in a way that seeks to give
expression to their kawa, kaupapa and tikanga.
Māori economic taskforce
Essential force, excitement, thrill, power, charm, personal
magnetism - psychic force as opposed to spiritual power
(mana).
Extended kinship group, tribe, nation, people, nationality,
race - often refers to a large group of people descended
from a common ancestor and associated with a distinct
territory.
Trustee, minder, guard, custodian, guardian, caregiver,
keeper, steward.
Human behaviours that seek to maintain and when
necessary re-instate the mauri of Māori communities and
ecosystems. Commonly associated with human behaviours
focusing on minding, guarding, being a custodian or
guardian, caregiver, keeper or steward.
Topic, policy, matter for discussion, plan, purpose, scheme,
proposal, agenda, subject, programme, theme, issue,
initiative.
As used in the context of this report, a distinctive, Māori
cultural methodology of knowledge development based on
the expression of kawa, kaupapa and tikanga that are
relevant to a given Māori community.
Guiding principles, policies and/or goals that have been
passed done as an intergenerational gift, treasure or
legacy.
This expression refers to 3 different levels of authority used
to guide Māori communal behaviour in a given social
context. Kawa is the highest level of authority (cf. first
principles) from which are derived kaupapa (guiding
principles, goals, policies) that find expression in tikanga
(contextually appropriate or correct behaviours).
Speech, narrative, story, news, account, discussion,
conversation, discourse, statement, information. As used in
the context of this report series, the word ‘kōrero’ provides
a Māori cultural alternative to the use of the English word
‘theory’. The concept of kōrero implies the existence of
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kotahitanga
kupu
kura kaupapa (Māori)
mā
mana

mana atua
mana motuhake

Māori ‘knowing’ that is incompletely and inadequately
captured in the use of the English word ‘theory’.
Unity, togetherness, solidarity, collective action.
Word, vocabulary, saying, talk, message, statement,
utterance, lyric.
Primary school operating under Māori custom and using
Māori as the medium of instruction.
By
Prestige, authority, control, power, influence, status,
spiritual power, charisma - mana is a supernatural force in
a person, place or object. Mana goes hand in hand with
tapu, one affecting the other. The more prestigious the
event, person or object, the more it is surrounded by tapu
and mana. Mana is the enduring, indestructible power of
the atua and is inherited at birth, the more senior the
descent, the greater the mana. The authority of mana and
tapu is inherited and delegated through the senior line
from the atua as their human agent to act on revealed will.
Since authority is a spiritual gift delegated by the atua, man
remains the agent, never the source of mana. This divine
choice is confirmed by the elders, initiated by the tohunga
under traditional consecratory rites (tohi). Mana gives a
person the authority to lead, organise and regulate
communal expeditions and activities, to make decisions
regarding social and political matters. A person or tribe's
mana can increase from successful ventures or decrease
through the lack of success. The tribe give mana to their
chief and empower him/her and in turn the mana of an
ariki or rangatira spreads to his/her people and their land,
water and resources. Almost every activity has a link with
the maintenance and enhancement of mana and tapu.
Animate and inanimate objects can also have mana as they
also derive from the atua and because of their own
association with people imbued with mana or because they
are used in significant events. There is also an element of
stewardship, or kaitiakitanga, associated with the term
when it is used in relation to resources, including land and
water.
Sacred spiritual power from the atua.
Separate identity, autonomy, self-government, selfdetermination, independence, sovereignty, authority -
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mana tangata
mana whakaheke

mana whenua

manaaki

Manaaki Taha Moana
Manaaki Te Awanui
manaakitanga
mana-diminishing

mana-enhancing

mana-enhancing

manuhiri
māori pūkenga
māramatanga
matatau

mana through self-determination and control over one's
own destiny.
Power and status accrued through one's leadership talents,
human rights, mana of people.
Inherited status, mana through descent - mana that
originates from the atua and is handed down through the
senior male line from the atua. Also called mana tūpuna or
mana tuku iho.
Territorial rights, power from the land, authority over land
or territory, jurisdiction over land or territory - power
associated with possession and occupation of tribal land.
The tribe's history and legends are based in the lands they
have occupied over generations and the land provides the
sustenance for the people and to provide hospitality for
guests.
An expression of generosity. To appropriately treat the
prestige, authority, control, power, influence, status,
spiritual power, or charisma of another person or group of
people.
To express generosity towards marine ecosystems and/or
to appropriately treat the mana of marine ecosystems.
To express or declare generosity
Hospitality, kindness, generosity, support - the process of
showing respect, generosity and care for others.
An activity or form of behaviour that lowers, reduces or
causes decline in the mana of another person or group of
individuals.
To act or behave in a way that increases, intensifies or
improves the prestige, authority, control, power, influence,
status, spiritual power, or charisma of another person or
group of people.
An activity or form of behaviour that raises, enlarges or
causes an increase in the mana of another person or group
of individuals.
Visitor, guest.
Scholar, specialist or expert of Māori ancestry.
Enlightenment, insight, understanding, light, meaning,
significance, brainwave.
To know, know well, be proficient, expert at, competent,
fluent.
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mātau
mātauranga (Māori)
mauri

me ōna tūpuna
mōhiotanga
noa

Oranga taiao, Oranga
tangata
Papatūānuku
pōwhiri
pūkenga (-tanga)

Rangiātea

Knowledge, understanding.
Knowledge, wisdom, understanding, skill - sometimes used
in the plural.
Life principle, life force, vital essence, special nature, a
material symbol of a life principle, source of emotions - the
essential quality and vitality of a being or entity. Also used
for a physical object, individual, ecosystem or social group
in which this essence is located.
And his ancestors
Knowledge, knowing, understanding, comprehension,
intelligence, awareness, insight, perception.
Only, solely, just, merely, quite, until, at random, idly,
fruitlessly, in vain, as soon as, without restraint, freely,
unimpeded, unbridled, casually, easily, without any fuss,
suddenly, unexpectedly, spontaneously, instinctively,
intuitively, by accident, unintentionally, without restriction,
without conditions, randomly, without knowing why, to no
avail, for no good reason, very, exceedingly, absolutely,
already, right up until - a manner particle following
immediately after the word it relates to. Denotes an
absence of limitations or conditions. Often occurs in
combination with other particles, e.g. noa iho. Where noa
follows a verb in the passive it will take a passive ending
also, usually -tia. As with other manner particles in Māori,
while having a general overall meaning, noa can be
translated in a variety of ways, depending on the context.
The wellbeing or health of the natural world and Māori
communities treated as an interconnected whole.
Earth, Earth mother and wife of Rangi-nui - all living things
originate from them.
Invitation, rituals of encounter, welcome ceremony on a
marae, welcome.
This Māori word is commonly used as a translation for the
English word scholarship. It is generally used as a noun, but
in recent times some hapū have adopted the use of the
suffix ‘-tanga’ to indicate the expression of pūkenga (i.e. a
verb).
A place in Hawaiki and point of final dispersal of some
migration canoes. Also, a mountain of significance in Ngāti
Maniapoto territory.
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rangatiratanga

Ranginui
rōpū
rōpū tikanga māori

taiao
Tangaroa

tangata
tangata whenua

taonga

tapu

Chieftainship, right to exercise authority, chiefly autonomy,
chiefly authority, ownership, leadership of a social group,
domain of the rangatira, noble birth, attributes of a chief.
Atua of the sky and husband of Papatūānuku, from which
union originate all living things.
Group, party of people, company, gang, association,
entourage, committee, organisation, category.
A Māori entity or group that seeks to work according to
collectively agreed ways of doing things (i.e. tikanga) that
give effective expression to kawa and kaupapa.
World, Earth, natural world, environment, nature or
country.
Atua of the sea and fish, he was one of the off-spring of
Rangi-nui and Papatūānuku and fled to the sea when his
parents were separated. Sometimes known as Tangaroawhaiariki.
To be a person, man, human being or individual.
Local people, hosts, indigenous people - people born of the
whenua, i.e. of the placenta and of the land where the
people's ancestors have lived and where their placenta are
buried.
Treasure, anything prized - applied to anything considered
to be of value including socially or culturally valuable
objects, resources, phenomenon, ideas and techniques.
Examples of the word's use in early texts show that this
broad range of meanings is not recent, while a similar
range of meanings from some other Eastern Polynesian
languages support this (e.g. Tuamotuan). The word taonga
is used in this report (in places) as a more appropriate
Māori translation of the English word ‘value’. The English
word ‘value’ has no direct translation in Te Reo Māori
outside of loan words and transliterations. As a general rule
of translation, an absence of direct translation implies the
existence of an absence of ‘shared meaning’.
Restriction, prohibition - a supernatural condition. A
person, place or thing is dedicated to an atua and is thus
removed from the sphere of the profane and put into the
sphere of the sacred. It is untouchable, no longer to be put
to common use. The violation of tapu would result in
retribution, sometimes including the death of the violator
and others involved directly or indirectly. Appropriate
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tautoko mā
te aho matua

karakia and ceremonies could mitigate these effects. Tapu
was used as a way to control how people behaved towards
each other and the environment, placing restrictions upon
society to ensure that society flourished. Making an object
tapu was achieved through rangatira or tohunga acting as
channels for the atua in applying the tapu. Members of a
community would not violate the tapu for fear of sickness
or catastrophe as a result of the anger of the atua. Intrinsic,
or primary, tapu are those things which are tapu in
themselves. The extensions of tapu are the restrictions
resulting from contact with something that is intrinsically
tapu. This can be removed with water, or food and karakia.
A person is imbued with mana and tapu by reason of his or
her birth. High-ranking families whose genealogy could be
traced through the senior line from the atua were thought
to be under their special care. It was a priority for those of
ariki descent to maintain mana and tapu and to keep the
strength of the mana and tapu associated with the atua as
pure as possible. People are tapu and it is each person's
responsibility to preserve their own tapu and respect the
tapu of others and of places. Under certain situations
people become more tapu, including women giving birth,
warriors travelling to battle, men carving (and their
materials) and people when they die. Because resources
from the environment originate from one of the atua, they
need to be appeased with karakia before and after
harvesting. When tapu is removed, things become noa, the
process being called whakanoa. Interestingly, tapu can be
used as a noun or verb and as a noun is sometimes used in
the plural. Noa, on the other hand, cannot be used as a
noun.
Supported by
The philosophical base for Kura Kaupapa Māori education
for the teaching and learning of children. Te Aho Matua is
presented in six parts, each part having a special focus on
what, from a Māori point of view, is crucial in the education
of children: 1. Te ira tangata – the physical and spiritual
endowment of children and the importance of nurturing
both in their education; 2. Te Reo – principles by which this
bilingual competence will be achieved; 3. Ngā iwi –
principles important in the socialisation of children; 4. Te
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Te Ao Māori

Te iho matua, te aho matua
whānau o Rangi rāua ko
Papatūānuku
Te Reo Māori
Te Toi Ōhanga
tikanga

tikanga māori

tino rangatiratanga
ūkaipō (-tanga)
Vision Mātauranga

Waiotaha rohe

wairua (-tanga)

Ao – those aspects of the world that impact on the learning
of children; 5. Āhuatanga ako – the principles of teaching
practice that are of vital importance in the education of
children; 6. Te tino uaratanga – the characteristics aiming
to be developed in children.
An expression that is used in different ways. Implied
meaning can include: (i) a Māori worldview, (ii) worlds
within worlds or (iii) all things Māori
The celestial and terrestrial family of Ranginui (our sky
father) and Papatūānuku (our Earth mother)
The Māori language.
The New Zealand Institute of Māori Economic
Development and Innovation
Correct procedure, custom, habit, lore, method, manner,
rule, way, code, meaning, plan, practice, convention,
protocol - the customary system of values and practices
that have developed over time and are deeply embedded
in the social context.
To act or behave in a way that follows correct procedure,
custom, habit, lore, method, manner, rule, way, code,
meaning, plan, practice, convention, protocol (i.e. a
customary system of values and practices that have
developed over time and are deeply embedded in the
social context).
Self-determination, sovereignty, autonomy, selfgovernment, domination, rule, control, power.
Mother, source of sustenance.
A New Zealand government policy outlining priorities
supporting 4 key goals of Māori knowledge development
(i.e. indigenous innovation, Taiao, Hauora/Oranga and
Mātauranga).
An area within the Bay of Plenty region of New Zealand
that is of genealogical significance to certain local Māori
communities.
Spirit, soul - spirit of a person which exists beyond death. It
is the non-physical spirit, distinct from the body and the
mauri. To some, the wairua resides in the heart or mind of
someone while others believe it is part of the whole person
and is not located at any particular part of the body. The
wairua begins its existence when the eyes form in the
30

wānanga
wehi
whakapapa

whakatupu mātauranga

foetus and is immortal. While alive a person's wairua can
be affected by mākutu through karakia. Tohunga can
damage wairua and also protect the wairua against harm.
The wairua of a miscarriage or abortion can become a type
of guardian for the family or may be used by tohunga for
less beneficial purposes. Some believe that all animate and
inanimate things have a whakapapa and a wairua. Some
believe that atua Māori, or Io-matua-kore, can instil wairua
into something. Tohunga, the agents of the atua, are able
to activate or instil a wairua into something, such as a new
wharenui, through karakia. During life, the wairua may
leave the body for brief periods during dreams. The wairua
has the power to warn the individual of impending danger
through visions and dreams. On death the wairua becomes
tapu. It is believed to remain with or near the body and
speeches are addressed to the person and the wairua of
that person encouraging it on its way to Te Pō. Eventually
the wairua departs to join other wairua in Te Pō, the world
of the departed spirits, or to Hawaiki, the ancestral
homeland. The spirit travels to Te Reinga where it descends
to Te Pō. Wairua of the dead that linger on earth are called
kēhua. During kawe mate, or hari mate, hura kōhatu and
other important occasions the wairua is summoned to
return to the marae.
To meet and discuss, deliberate and/or consider.
Dread, fear, something awesome, a response of awe in
reaction to ihi.
Genealogy, genealogical table, lineage, descent - reciting
whakapapa was, and is, an important skill and reflected the
importance of genealogies in Māori society in terms of
leadership, land and fishing rights, kinship and status. It is
central to all Māori institutions. There are different terms
for the types of whakapapa and the different ways of
reciting them including: tāhū (recite a direct line of
ancestry through only the senior line); whakamoe (recite a
genealogy including males and their spouses); taotahi
(recite genealogy in a single line of descent); hikohiko
(recite genealogy in a selective way by not following a
single line of descent); ure tārewa (male line of descent
through the first-born male in each generation).
Growing Māori knowledge
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Whakatupu Wahapū Ora
whānau

whānau whānui

whanaungatanga

whare wānanga

Whenua (rohe)

To grow estuarine and/or Māori community wellbeing or
health simultaneously.
The name used to refer to a Māori family that extends
beyond the English concept of a nuclear family. Māori
communities trace their genealogy back to Papatūānuku
(our Earth mother), Ranginui (our sky father) and Atua
Māori (the children of Papatūānuku and Ranginui who are
the kaitiaki of the various domains of the natural world).
Māori communities trace their genealogy down through
Tāne-nui-a-rangi (one of the children of Papatūānuku and
Ranginui). This understanding of whānau Māori is central to
understanding: (I) the Māori economy and (ii) the goals of
whānau Māori wellbeing and survival.
A be broad, wide, extensive understanding of ‘whānau’
that embraces those of direct genealogical descent and
those who become honoured and embraced as family
members even though they may lack a direct or indirect
genealogical relationship. For example, those Manuhiri
who participate in a creative activity that is led by a Māori
community are generally considered as whānau whānui.
Relationship, kinship, sense of family connection - a
relationship through shared experiences and working
together which provides people with a sense of belonging.
It develops as a result of kinship rights and obligations,
which also serve to strengthen each member of the kin
group. It also extends to others to whom one develops a
close familial, friendship or reciprocal relationship.
University, place of higher learning - traditionally, places
where tohunga taught the sons of rangatira their people's
knowledge of history, genealogy and religious practices.
Country, land, nation, territory or domain that is defined by
genealogy as relating to a particular Māori community.

32

References
Aranga, M., Mika, C., & Micek, S. (2008). Kia Hiwa Ra! Being watchful: The challenges of
student support at Te Whare Wānanga o Awanuiārangi. Mai Review(1), 1-12.
Aveling, N. (2013). 'Don't talk about what you don't know': On (not) conducting research
with/in Indigenous contexts. Critical Studies in Education, 54(2), 203-214.
Awatere, S. (1997). Natural resource Tāonga: investigating the cultural sensitivity of the
contingent valuation method. (Masters of Management Studies Masters thesis),
University of Waikato, Hamilton.
Barnes, A. M. (2013). What can Pākehā learn from engaging in kaupapa Māori educational
research? Wellington, New Zealand: New Zealand Council for Educational
Research.
Barnett, S. (2001). Manaakitanga: Māori hospitality — a case study of Māori
accommodation providers. Tourism Management, 22(1), 83-92.
Barton, B., & Fairhall, U. (1995). Mathematics in Māori education: a collection of papers for
the History and Pedagogy of Mathematics Conference, Cairns, Australia, July 1995.
Auckland, New Zealand: Mathematics Education Unit, University of Auckland.
Bell, N., Davis, L., Douglas, V., Gaywish, R., Hoffman, R., Lambe, J., . . . Williams, S. (2005).
Creating indigenous spaces in the Academy: fulfilling our responsibility to future
generations. Alter Native an international journal of indigenous peoples, 1(1), 6889.
Benseman, J. (1996). The Fourth Sector: Adult and Community Education in Aotearoa /
New Zealand. Palmerston North, New Zealand: Palmerston North Dunmore Press.
Beverungen, A., Böhm, S., & Land, C. (2012). The poverty of journal publishing.
Organization, 19(6), 929-938.
Bishop, R. (1998). Freeing ourselves from neo-colonial domination in research: A Māori
approach to creating knowledge. International Journal of Qualitative Studies in
Education, 11(2), 199-219.
Bishop, R. (2000). Diagnostic assessment tools in Māori medium education: a stocktake and
preliminary evaluation: report to the Ministry of Education. Wellington, New
Zealand: Ministry of Education Research Division.
Bishop, R. (2003). Changing power relations in education: Kaupapa Māori messages for
'mainstream' education in Aotearoa New Zealand. Comparative Education, 39(2),
221-238.
Bishop, R. (2007). Te kōtahitanga. establishing a culturally responsive pedagogy of
relations in mainstream secondary school classrooms Phase 3, Whānaungatanga.
Wellington, New Zealand: Ministry of Education Research Division.
Bishop, R. (2008). GPILSEO: A model for sustainable educational reform. New Zealand
Journal of Educational Studies, 43(2), 47-62.
Bishop, R. (2012). Pretty difficult: Implementing kaupapa Māori theory in Englishmedium secondary schools. New Zealand Journal of Educational Studies, 47(2), 3850.
Bishop, R., Berryman, M., Cavanagh, T., & Teddy, L. (2009). Te Kotahitanga: Addressing
educational disparities facing Māori students in New Zealand. Teaching and
Teacher Education, 25(5), 734-742.
Bishop, R., Berryman, M., & Richardson, C. (2001). Te toi huarewa: effective teaching and
learning strategies, and effective teaching materials for improving the reading and
writing in te reo Māori of students aged five to nine in Māori-medium education:
final report to the Ministry of Education. Wellington, New Zealand: Ministry of
Education Research Division.
33

Bishop, R., Berryman, M., Wearmouth, J., Peter, M., & Clapham, S. (2012). Professional
development, changes in teacher practice and improvements in Indigenous
students’ educational performance: A case study from New Zealand. Teaching and
Teacher Education, 28(5), 694-705.
Boulton, A. (2007). Taking Account of Culture: The Contracting Experience of Māori
Mental Health Providers. Alter Native an international journal of indigenous
peoples, 3(1), 122-139.
Boulton, A., Tamehana, J., & Brannelly, T. (2013). Whānau-centred health and social
service delivery in New Zealand: The challenges to, and opportunities for,
innovation. Mai Journal, 2(1), 18-32.
Buck, P. H. (1987). The coming of the Māori. Wellington: Whitcoulls for the Māori
Purposes Fund Board.
Carr, A. (2007). Chapter 9 - Māori nature tourism businesses: connecting with the land
Tourism and Indigenous Peoples (pp. 113-127). Oxford: Butterworth-Heinemann.
Chambers, C. (2009). Mixing methodologies: The politics of research techniques. Journal
of the Royal Society of New Zealand, 39(4), 197-199.
Chant, L. (2011). Whānau Ora: Hauora Māori models for kotahitanga/ co-operative coexistence with non- Māori. Alter Native an international journal of indigenous
peoples, 7(2), 111-122.
Cole, A. O. me ōna tūpuna (2017). Towards an Indigenous Transdisciplinarity.
Transdisciplinary Journal of Engineering & Science, 8, 127-150.
Cole, A. O. me ōna tūpuna (2019a) Special issue on engaging with hapū (part 2/7) - Can
literature review method be used as an instrument of Māori knowledge
development? , Kōrero Māori report 15 (pp. 59). Tauranga, New Zealand:
iPansophy Limited Digital Publishing.
Cole, A. O. me ōna tūpuna (2019b) Special issue on engaging with hapū (part 4/7) Whakatupu mātauranga in a mixed market economic world: the commodification
of kawa, kaupapa and tikanga Kōrero Māori report 17 (pp. 49). Tauranga, New
Zealand: iPansophy Limited Digital Publishing.
Cole, A. O. me ōna tūpuna (2019c) Special issue on engaging with hapū (part 5/7) - Te
Wānanga o Kaupapa Māori Kōrero Māori report 18 (pp. 74). Tauranga, New
Zealand: iPansophy Limited Digital Publishing.
Cole, A. O. me ōna tūpuna (2019d) Special issue on engaging with hapū (part 6/7) - Te
Whāriki o kaupapa Māori Kōrero Māori report 19 (pp. 43). Tauranga, New Zealand:
iPansophy Limited Digital Publishing.
Cole, A. O. me ōna tūpuna, & Cole, E. E. (2018) Special issue on ecosystem services
thinking and methods (part 5/6) – Facing up to an unwelcome truth., Te Toi
Ōhanga, Kōrero Māori series. Report no. 9. Tauranga, New Zealand: iPansophy
Limited Digital Publishing.
Cole, A. O. me ōna tūpuna, & McCallion, A. (2014). Culture matters, too: achieving
Ecological Economic outcomes through the expression of Māori cultural identity.
(Kōrero Māori report 10). Tauranga, New Zealand: iPansophy Limited Digital
Publishing.
Cole, A. O. me ōna tūpuna, & McCallion, A. (2018) Towards an understanding of barriers
to the Māori cultural adoption and use of information technology and systems in
the expression of kaitiakitanga. Kōrero Māori report no. 14 (pp. 63). Tauranga, New
Zealand: iPansophy Limited Digital Publishing.

34

Collins, A. (2007). Role Duality: The Implications for Māori Researchers of Linking
Personal and Professional Associations. Alter Native an international journal of
indigenous peoples, 3(1), 26-41.
Cook, M. L. (2010). Restoring Indigneous Law and Justice Traditions (Thesis, Master of
Arts (MA)). The University of Waikato, Hamilton, New Zealand.
Coombes, B. (2007). Postcolonial conservation and kiekie harvests at morere New
Zealand - Abstracting indigenous knowledge from indigenous polities.
Geographical Research, 45(2), 186-193.
Cooper, G. (2012). Kaupapa Māori research: Epistemic wilderness as freedom? New
Zealand Journal of Educational Studies, 47(2), 64-73.
Cunningham, C. (2000). A framework for addressing Māori knowledge in research,
science and technology. Pacific health dialog: a publication of the Pacific Basin
Officers Training Program and the Fiji School of Medicine, 7(1), 62-69.
Curtis, E., Townsend, S., & Airini. (2012). Improving indigenous and ethnic minority
student success in foundation health study. Teaching in Higher Education, 17(5),
589.
Curtis, E., Wikaire, E., Kool, B., Honey, M., Kelly, F., Poole, P., . . . Reid, P. (2015). What helps
and hinders indigenous student success in higher education health programmes:
a qualitative study using the Critical Incident Technique. Higher Education
Research & Development, 34(3), 486-500.
Curtis, E., Wikaire, E., Stokes, K., & Reid, P. (2012). Addressing indigenous health
workforce inequities: A literature review exploring 'best' practice for recruitment
into tertiary health programmes. International Journal for Equity in Health, 11.
de Oliveira Andreotti, V., Stein, S., Ahenakew, C., & Hunt, D. (2015). Mapping
interpretations of decolonization in the context of higher education.
Decolonization: Indigeneity, Education & Society, 4(1).
Denzin, N. K., & Lincoln, Y. S. (2005). Freeing ourselves from neo-colonial domination in
research: a Kaupapa Māori approach to creating knowledge The SAGE handbook
of qualitative research (3rd ed ed., pp. 1210 p.). Thousand Oaks: Sage Publications.
Durie, M. (1992). Whaiora: Māori development, Māori health and the health reforms.
Palmerston North: Massey University.
Durie, M. (1994). Policies for Māori health: Kaupapa hauora Māori: Hui Te Ara Ahu
Whakamua, Te Papaiouru Marae, Rotorua. Palmerston North, New Zealand: Dept.
of Māori Studies Massey University.
Durie, M. (2001). Mauri ora: the dynamics of Māori health. Auckland, New Zealand: Oxford
University Press.
Durie, M. (2004). Understanding health and illness: research at the interface between
science and indigenous knowledge. International Journal of Epidemiology, 33(5),
1138-1143.
Durie, M. (2012a). Interview Kaupapa Māori: Shifting the social. New Zealand Journal of
Educational Studies, 47(2), 21-29.
Durie, M. (2012b). Kaupapa Māori: Shifting the social (Vol. 47, pp. 21-29).
Durie, M. (Ed.) (2005). Te tai tini: transformation 2025. Palmerston North, New Zealand:
Centre for Indigenous Governance and Development Massey University.
Durie, M., & Massey University. Dept. of Māori Studies. (1997). Māori cultural identity and
its implications for mental health services. Palmerston North, New Zealand: Dept.
of Māori Studies Massey University.
Education, N. M. o. (1996). Te Whāriki: He Whāriki Mātauranga mō ngā Mokopuna o
Aotearoa (Early Childhood Curriculum). Wellington, New Zealand: Learning Media.

35

Education, N. M. o. (2009). Te whatu pōkeka: kaupapa Māori assessment for learning: early
childhood exemplars. Wellington, New Zealand: Published for the Ministry of
Education by Learning Media.
Eketone, A. (2008). Theoretical underpinnings of Kaupapa Māori directed practice. Mai
Review(1), 1-11.
Elder, H. (2008). Ko wai ahau? (Who am I?) How cultural identity issues are experienced
by Mäori psychiatrists and registrars working with children and adolescents.
Australasian Psychiatry, 16(3), 200-203.
Elder, H. (2013). Indigenous theory building for Māori children and adolescents with
traumatic brain injury and their extended family. Brain Impairment, 14(3), 406414.
Elkington, J. (2014). A Kaupapa Māori supervision context - cultural and professional.
Aotearoa New Zealand Social Work, 26(1), 65-73.
Ferguson, S. L. (2008). Key elements for a Māori e-Learning framework. Mai Review(3),
1-7.
Firestone, A. (1991). Gains in mathematics accuracy, understanding, and confidence by
Kura Kaupapa Māori teacher trainees. Wellington, New Zealand: Ministry of
Education.
Foley, D., & O'Connor, A. J. (2013). Social Capital and the Networking Practices of
Indigenous Entrepreneurs. Journal of Small Business Management, 51(2), 276-296.
Forster, M. E. (2012). Hei whenua papatipu: kaitiakitanga and the politics of enhancing the
mauri of wetlands: a thesis presented for the degree of Doctor of Philosophy, Māori
Studies, Massey University, Palmerston North, New Zealand. (PhD.), Massey
University.
Gagné, N. (2013). Being Māori in the city: Indigenous everyday life in Auckland: University
of Toronto Press.
Gaston, N. M., Fields, A., Calvert, P., & Lilley, S. (2016). Raranga te kete aronui: Weaving
Social and Cultural Inclusion into New Zealand Library and Information Science
Education. 41, 373-398.
Harmsworth, G. (2002). Common elements of Māori sustainable development planning.
Ngā Maramatanga-ā-Papa research project. Landcare Research (NZ) Ltd.
Palmerston North, New Zealand.
Harmsworth, G., Kerr, K. B., & Reedy, T. (2002). Māori sustainable development in the
21st Century: the importance of Māori values, strategic planning and informations
systems. Journal of Māori and Pacific Development, 3, 1-31.
Harvie, D., Lightfoot, G., Lilley, S., & Weir, K. (2012). What are we to do with feral
publishers? Organization, 19(6), 905-914.
Henry, E. (2007). Kaupapa Māori entrepreneurship International Handbook of Research
on Indigenous Entrepreneurship (pp. 536-548): Edward Elgar Publishing Ltd.
Henry, E., & Pene, H. (2001). Kaupapa Māori: Locating Indigenous Ontology,
Epistemology and Methodology in the Academy. Organization, 8(2), 234-242.
Hobson, J., & Hall, M. (2010). Publish or Perish? The challenge of journal rankings for
Māori-related research. Mai Review(3), 1-5.
Hohaia, D. (2016). In search of a decolonised military: Māori cultural learning experiences
in the New Zealand Defence Force. Kotuitui, 11(1), 47-58.
Hohepa, M. (2008). Reading comprehension in kura kaupapa māori classrooms:
Whakawhānuitia te hinengaro. New Zealand Journal of Educational Studies, 43(2),
73-87.

36

Hollings, M., Jefferies, R., & McArdell, P. (1992). Assessment in kura kaupapa Māori and
Māori language immersion programmes: a report to the Ministry of Education.
Masterton, New Zealand: Wairarapa Community Polytechnic.
Hoskins, T. K. (2012). A fine risk: Ethics in Kaupapa Māori politics. New Zealand Journal
of Educational Studies, 47(2), 85-99.
Houkamau, C. A., & Sibley, C. G. (2011). Māori Cultural Efficacy and Subjective Wellbeing:
A Psychological Model and Research Agenda. Social Indicators Research, 103(3),
379-398.
Hutchings, J., & Greensill, A. (2010). Biocolonialism and resisting the commodification of
biodiversity in Aotearoa. In R. Selby, P. Moore, & M. Mulholland (Eds.), Māori and
the environment: kaitiaki (pp. 275-288). Wellington, Aotearoa New Zealand: Huia.
Irwin, J. (1984). An introduction to Māori religion. Adelaide, South Australia: University
Relations Unit, Flinders University.
Jackson, A. M. (2008). Epistemological assumptions and dual roles of community-centred
researchers. Mai Review(3), 1-6.
Jackson, A. M. (2015). Kaupapa Māori theory and critical discourse analysis:
Transformation and social change. AlterNative: An International Journal of
Indigenous Peoples, 11(3), 256-268.
Jaram, D. M. (2009). Joe Harawira: The emergence of a mātauranga Māori
environmentalist. Mai Review(1), 1-16.
Johnstone, K., & Read, J. (2000). Psychiatrists' recommendations for improving bicultural
training and Māori mental health services: A New Zealand survey. Australian and
New Zealand Journal of Psychiatry, 34(1), 135-145.
Jones, A. (2008). “Ask the professor” about … ‘colonised writing’. Mai Review(3), 1-2.
Jones, A. (2012). Dangerous liaisons: Paleha, kaupapa Māori, and educational research.
New Zealand Journal of Educational Studies, 47(2), 100-112.
Joseph, R., Tahana, A., Kilgour, J., Mika, J., Rakena, M., & Jefferies, T. P. (2016). Te Pae
Tawhiti: exploring the horizons of Māori economic performance through effective
collaboration. Hamilton, New Zealand: Waikato University.
Justice, N. M. o. (2001). A glimpse into the Māori world: Māori perspectives on justice – He
hinatore ki te ao Māori. Wellington, New Zealand: Ministry of Justice.
Kara, E., Gibbons, V., Kidd, J., Blundell, R., Turner, K., & Johnstone, W. (2011). Developing
a Kaupapa Māori Framework for Whānau Ora. Alter Native an international journal
of indigenous peoples, 7(2), 100-110.
Karetu, T. (1992 p. 28). Language and protocol of the marae. In M. King (Ed.), Te Ao
Hurihuri, aspects of Maoritanga (pp. 28-41). Auckland: Reed Publishers.
Kawharu, M. (2000). Kaitiakitanga: a Māori anthropological perspective of the Māori
socio-environmental ethic of resource management. Journal of the polynesian
society, 109(4), 349-370.
Keawe‘aimoku Kaholokula, J., Nacapoy, A. H., & Dang, K. (2009). Social Justice as a Public
Health Imperative for Kānaka Maoli. Alter Native an international journal of
indigenous peoples, 5(2), 116-137.
Keegan, P. J. (2012). Making sense of kaupapa Māori: A linguistic point of view. New
Zealand Journal of Educational Studies, 47(2), 74-84.
Kenrick, P. (2008). He ahi kā, he poka rānei: to keep the fire burning or to extinguish the
flame: a thesis presented in partial fulfilment of the requirements for the degree of
Masters degree in Education at Te Kupenga o Te Mātauranga, Massey University
College of Education, Palmerston North. (M. Ed.), Massey University.

37

Kerr, S., Penney, L., Moewaka Barnes, H., & McCreanor, T. (2010). Kaupapa Māori Action
Research to improve heart disease services in Aotearoa, New Zealand. Ethnicity &
Health, 15(1), 15-31.
Kidman, J. (2008). Research engagement with Māori communities. Mai Review(1), 1-4.
King, M. (1992). Te Ao Hurihuri, aspects of Māoritanga. Auckland: Reed Publishers.
Kōkiri, T. P. (1993). The Benefits of kura kaupapa Māori. Wellington New Zealand:
Ministry of Maori Development.
Kulnieks, A., Longboat, D. R., & Young, K. (2010). Re-indigenizing curriculum: An ecohermeneutic approach to learning. Alter Native an international journal of
indigenous peoples, 6(1), 15-24.
Lee, J. (2009). Decolonising Māori narratives: Pūrākau as a method. Mai Review(2), 1-12.
Lindsay Barr, T., & Reid, J. (2014). Centralized decentralization for tribal business
development. Journal of Enterprising Communities, 8(3), 217.
Lucas, M. (2009). Building a kaupapa Mǎori service. Nursing New Zealand (Wellington,
New Zealand: 1995), 15(5), 29.
Lyford, S., & Cook, P. (2005). The Whanaungatanga Model of Care. Nursing praxis in New
Zealand inc., 21(2), 26-36.
Macfarlane, A. H. (2003). Culturally inclusive pedagogy for Māori students experiencing
learning and behaviour difficulties. Thesis (Ph.D.Education)--University of
Waikato, 2003.
Mahuika, N. (2011). 'Closing the gaps': From postcolonialism to Kaupapa Māori and
beyond. New Zealand Journal of History, 45(1), 15-32.
Mahuika, R. (2008). Kaupapa Māori theory is critical and anti-colonial. Mai Review(3), 116.
Malcolm-Buchanan, V. (2008). Oral histories, mythologies and indigeneity in Aotearoa –
New Zealand. Mai Review(1), 1-15.
Mane, J. (2009). Kaupapa Māori: A community approach. Mai Review(3), 1-9.
Manuel, R. (2010). What is Tika when Teaching Small Groups in a University Setting in
Aotearoa New Zealand? Mai Review(3), 1-3.
Mark, G. T., & Lyons, A. C. (2010). Māori healers' views on wellbeing: the importance of
mind, body, spirit, family and land. Soc Sci Med, 70(11), 1756-1764.
Marsden, M. (2003). The woven universe: selected writings of Rev. Māori Marsden. Otaki,
New Zealand: Estate of Rev. Māori Marsden.
Massey, A., & Kirk, R. (2015). Bridging Indigenous and Western Sciences: Research
Methodologies for Traditional, Complementary, and Alternative Medicine
Systems. SAGE Open, 5(3).
McCallion, A., Cole, A. O., Hardy, D., & Patterson, M. G. (2018) Enhancing the expression of
kaitiakitanga with the aid of information technology and systems. Kōrero Māori
report 12 (pp. 95). Tauranga, New Zealand: iPansophy Limited Digital Publishing.
Mckinley, E., Waiti, P. M., & Bell, B. (1992). Language, Culture and Science-Education.
International Journal of Science Education, 14(5), 579-595.
Mead, S. M. (2016). Tikanga Māori: Living by Māori values. Wellington, New Zealand: Huia
Publishers.
Mercier, O. R., Asmar, C., & Page, S. (2011). An academic occupation: Mobilisation, sit-in,
speaking out and confrontation in the experiences of Māori academics. Australian
Journal of Indigenous Education, 40, 81-91.
Mihesuah, D. A., & Wilson, A. C. (Eds.). (2004). Indigenizing the academy: transforming
scholarship and empowering communities. Lincoln: University of Nebraska Press.

38

Mikaere, A. (2003). The balance destroyed: the consequences for Māori women of the
colonisation of Tikanga Māori. Thesis (M. Jurisprudence)--University of Waikato,
1995., Auckland [N.Z.].
Mikaere, A. (2011). Keynote: From kaupapa māori research to researching kaupapa
māori: making our contribution to māori survival In J. Hutchings, H. Potter, & P. T.
Katrina (Eds.), Kei Tua o Te Pae hui proceedings: the challenges of kaupapa Māori
research in the 21st century, Pipitea Marae, Wellington, 5-6 May 2011 (pp. 91).
Wellington, New Zealand: New Zealand Council for Educational Research.
Minhinnick, N. (1988). Establishing kaitiaki. Retrieved from Waiuku, Auckland, New
Zealand:
Ministry for the Environment. (1999). Māori methods and indicators for marine
protection: a process to identify tohu (marine indicators) to measure the health of
the rohe moana of Ngāti Konohi. Retrieved from Wellington, New Zealand:
www.mfe.govt.nz
Moon, P. (2003). Tohunga: Hohepa Kereopa. Auckland, New Zealand: David Ling Pub.
Moorfield, J. C. (2005). Te aka: Māori-English, English-Māori dictionary and index.
Auckland, New Zealand: Auckland, New Zealand: Pearson Longman.
MORST. (2007). Vision mātauranga: unlocking the innovation potential of Māori
knowledge, resources and people. Ministry for Research, Science and Technology.
Wellington, New Zealand.
Morunga, E. (2009). Māori student participation in psychology. Mai Review(1), 1-7.
Mugisha, V. M. (2013). Culturally responsive instructional leadership: A conceptual
exploration with principals of three new zealand mainstream schools.
International Journal of Multicultural Education, 15(2).
Muriwai, E., Houkamau, C. A., & Sibley, C. G. (2015). Culture as cure? the Protective
function of māori cultural efficacy on psychological distress. New Zealand Journal
of Psychology, 44(2), 14-24.
New Zealand. Kura Kaupapa Maori Working Group. (1989). Tomorrow's schools: reform
of education administration: Kura Kaupapa Māori Working Group. Wellington, New
Zealand: Dept. of Education.
Ninnes, P., & Burnett, G. (2001). Postcolonial theory and science education: Textbooks,
curriculum and cultural diversity in Aotearoa New Zealand. New Zealand Journal
of Educational Studies, 36(1), 25-39.
Nuttall, P. (2003). Whakamau ki Ngā Kaupapa: making the best of iwi management plans
under the Resource Management Act 1991. Māori participation in the Resource
Management Act: an analysis of provision made for Māori participation in regional
policy statements and district plans produced under the Resource Management Act
1991. Iwi planning documents. Wellington, New Zealand: Ministry for the
Environment.
O'Sullivan, J., & Dana, T. (2008). Redefining Māori economic development. International
Journal of Social Economics, 35(5), 364-379.
O’Sullivan, D. (2007). Indigeneity and Reconceptualising Māori Education Policy. Mai
Review(1), 1-4.
Office, N. E. R. (2007). Good practice in Te Aho Matua kura kaupapa Māori. Wellington,
New Zealand: Education Review Office.
Parry, R., Jones, B., Gray, B., & Ingham, T. (2014). Applying a Māori-centred consultation
approach for engaging with Māori patients: An undergraduate medical student
case study. Journal of Primary Health Care, 6(3), 254-260.

39

Pihama, L., Cram, F., & Walker, S. (2002). Creating methodological space: A literature
review of Kaupapa Māori research. Canadian Journal of Native Education, 26(1),
30.
Prussing, E., & Newbury, E. (2016). Neoliberalism and indigenous knowledge: Māori
health research and the cultural politics of New Zealand's "National Science
Challenges". Social Science and Medicine, 150, 57-66.
Prystupa, M. V. (1998). Barriers and strategies to the development of co-management
regimes in New Zealand: The case of Te Waihora. Human Organization, 57(2), 134144.
Rameka, L. K. (2011). Being Māori: Culturally relevant assessment in early childhood
education. Early Years, 31(3), 245-256.
Rameka, L. K. (2012). Te whatu kākahu: Assessment in kaupapa māori early childhood
practice. (Doctorate), University of Waikato, Hamilton, New Zealand.
Rata, E. (2012). Theoretical Claims and Empirical Evidence in Māori Education Discourse.
Educational Philosophy and Theory, 44(10), 1060-1072.
Ratima, M. (2008). Making space for Kaupapa Māori within the academy. Mai Review(1),
1-3.
Reedy, T. M. (1992). Kura kaupapa Māori, research and development project: final report.
Wellington, New Zealand: Ministry of Education.
Reid, J., Cormack, D., & Crowe, M. (2016). The significance of relational continuity of care
for Māori patient engagement with predominantly non-Māori doctors: Findings
from a qualitative study. Australian and New Zealand Journal of Public Health,
40(2), 120-125.
Reilly, M. P. J. (2011). Māori studies, past and present: A review. Contemporary Pacific,
23(2), 339-370.
Rixecker, S. S., & Tipene-Matua, B. (2012). Māori Kaupapa and the inseparability of social
and environmental justice: An analysis of bioprospecting and a people’s resistance
to (bio)cultural assimilation Just Sustainabilities Development in an Unequal World
(pp. 252-268): Taylor and Francis.
Roa, T., Beggs, J. R., Williams, J., & Moller, H. (2009). New Zealand's Performance Based
Research Funding (PBRF) model undermines Maori research. Journal of the Royal
Society of New Zealand, 39(4), 233-238.
Roa, T., Beggs, J. R., Williams, J., & Moller, H. (2009). New Zealand's Performance Based
Research Funding (PBRF) model undermines Māori research. Journal of the Royal
Society of New Zealand, 39(4), 233-238.
Robinson, S. T. (2005). Tohunga: the revival: ancient knowledge for the modern era.
Auckland, New Zealand: Reed Books.
Rolleston, A. K., Doughty, R., & Poppe, K. (2016). Integration of kaupapa Māori concepts
in health research: A way forward for Māori cardiovascular health? Journal of
Primary Health Care, 8(1), 60-66.
Romaine, S. (2015). The Global Extinction of Languages and Its Consequences for Cultural
Diversity. In H. F. Marten, M. Riebler, J. Saarikivi, & R. Toivanen (Eds.), Cultural and
linguistic minorities in the Russian Federation and the European Union:
comparative studies on equality and diversity (Vol. 13, pp. 31-46). New York:
Springer.
Rose, D. B. (1996). Indigenous customary law and the courts: post-modern ethics and legal
pluralism. Darwin: Darwin: A.N.U., North Australia Research Unit.
Roth, W.-M., Goulart, M. I. M., & Plakitsi, K. (2013). Science education during early
childhood: a cultural-historical perspective. Dordrecht: Springer.

40

Royal, C. (1998). Whare Wānanga: a Pacific tertiary education model for the 21st Century.
Paper presented at the Towards the Global University: Strategies for the Third
Millennium, Institut Universitaire de Technologie de Tours, France.
Royal, C. (2000). Higher education through formal and informal language: reflections and
implications for the whare wānanga. Te Wānanga-o-Raukawa. Ōtaki, New Zealand.
Ruwhiu, D., & Cathro, V. (2014). 'Eyes-wide-shut': Insights from an indigenous research
methodology. Emergence: Complexity and Organization, 16(4), G1.
Scrimgeour, F., & Iremonger, C. (2001). Māori sustainable economic development in New
Zealand: indigenous practices for the quadruple bottom line. Waikato, New Zealand:
Waikato University.
Selby, R., & Moore, P. (2007). Māori research in Māori communities: No longer a new
phenomenon. Alter Native an international journal of indigenous peoples, 3(2), 96107.
Selby, R., Moore, P. J. G., Mulholland, M., & Te Wananga-o-Raukawa. (Eds.). (2010). Māori
and the environment: kaitiaki. Wellington, New Zealand: Huia.
Sibley, C. G., & Liu, J. H. (2012). Social Representations of History and the Legitimation of
Social Inequality: The Causes and Consequences of Historical Negation. Journal of
Applied Social Psychology, 42(3), 598-623.
Smith, G., Hoskins, T. K., & Jones, A. (2012). Interview Kaupapa Māori: The dangers of
domestication. New Zealand Journal of Educational Studies, 47(2), 10-20.
Smith, G., Hoskins, T. K., & Jones, A. (2012). Interview: Kaupapa Māori: The dangers of
domestication. New Zealand Journal of Educational Studies, 47(2), 10-20.
Smith, G. H. (1991). Tomorrow's schools and the development of Māori education (ISSN
1171-5936). Retrieved from Auckland:
Smith, G. H. (1997). The development of kaupapa Māori: theory and praxis. (Doctor of
Philosophy), University of Auckland, Auckland.
Smith, G. H., & University of Auckland. Research Unit for Maori Education. (1991a).
Reform and Māori educational crisis: a grand illusion. Auckland, New Zealand:
Research Unit for Maori Education University of Auckland.
Smith, G. H., & University of Auckland. Research Unit for Maori Education. (1991b).
Tomorrow's schools and the development of Māori education. Auckland, New
Zealand: Research Unit for Maori Education University of Auckland.
Smith, L. T. (1999). Decolonising methodologies research and indigenous peoples. London;
New York: Dunedin, New Zealand: New York
London: Dunedin: London; New York: Zed Books; Dunedin, New Zealand: University of
Otago Press; New York: Distributed in the USA exclusively by St. Martin’s Press.
Smith, L. T., Maxwell, T. K., Puke, H., & Temara, P. (2016). Feature article: Indigenous
knowledge, methodology and Mayhem: what is the role of methodology in
producing indigenous insights? A discussion from Mātauranga Māori. Knowledge
Cultures, 4(3), 131-156.
Smith, S. M. (2007). Hei whenua ora: hapu and iwi approaches for reinstating valued
ecosystems within cultural landscape: a thesis presented in partial fulfilment of the
requirements for the degree of Doctor of Philosophy in Māori Studies, at Massey
University, Palmerston North, Aotearoa/New Zealand. (Ph. D.), Massey University.
Snively, G., Corsiglia, J., & Cobern, W. W. (2001). Discovering indigenous science:
Implications for science education. Science Education, 85(1), 6-34.
Spiller, C., Erakovic, L., Henare, M., & Pio, E. (2011). Relational Well-Being and Wealth:
Māori Businesses and an Ethic of Care. Journal of Business Ethics, 98(1), 153-169.

41

Stewart, G. (2011a). The Extra Strand of the Māori Science Curriculum. Educational
Philosophy and Theory, 43(10), 1175-1182.
Stewart, G. (2011b). Science in the Māori-medium Curriculum: Assessment of policy
outcomes in Putaiao education. Educational Philosophy and Theory, 43(7), 724741.
Stewart, L. (2012). Commentary on cultural diversity across the pacific: The Dominance
of western theories, models, research and practice in psychology. Journal of Pacific
Rim Psychology, 6(1), 27-31.
Styres, S., Zinga, D., Bennett, S., & Bomberry, M. (2010). Walking in two worlds: Engaging
the space between indigenous community and academia. Canadian Journal of
Education, 33(3), 617-648.
Sully, D. (2010). Decolonising conservation - caring for Māori Meeting Houses outside New
Zealand. Walnut Creek: Walnut Creek: Left Coast Press.
Taiepa, T., Lyver, P., Horsley, P., Davis, J., Bragg, M., & Moller, H. (1997). Co-management
of New Zealand's conservation estate by Māori and Pakeha: A review.
Environmental Conservation, 24(3), 236-250.
Tapsell, P., & Woods, C. (2008). Potikitanga: indigenous entrepreneurship in a Māori
context. Journal of Enterprising Communities, 2(3), 192-203.
Tauri, J. M. (2009). The Māori social science academy and evidence-based policy. Mai
Review(1), 1-11.
Tocker, K. (2007). Kura kaupapa Māori experiences. New Zealand Journal of Educational
Studies, 42(1-2), 65-76.
Tocker, K. (2015). The Origins of Kura Kaupapa Māori. New Zealand Journal of
Educational Studies, 50(1), 23-38.
Tomlins-Jahnke, H. (2008). The place of cultural standards in indigenous education. Mai
Review(1), 1-11.
Tuhiwai Smith, L. (2006). Researching in the Margins: issues for Māori researchers - a
discussion paper. Alter Native an international journal of indigenous peoples, 2(1),
4-27.
Van Meijl, T. (1994). Second chance education for Māori school ‘dropouts’: A case-study
of a community training centre in New Zealand. International Journal of
Educational Development, 14(4), 371-384.
Voyde, E., & Morgan, T. K. K. B. (2012). Identifying Commonalities Between Indigenous
Values and Current Sustainable Design Concepts in Aotearoa New Zealand. Alter
Native an international journal of indigenous peoples, 8(2), 215-229.
Walker, L. (2015). Walking in two worlds. Nursing New Zealand (Wellington, New Zealand:
1995), 21(5), 34-35.
Walker, R. (1991). Liberating Māori from educational subjection. Retrieved from
Auckland:
Walker, R. (1992 p. 15). Marae: a place to stand. In M. King (Ed.), Te Ao Hurihuri, aspects
of Maoritanga (pp. 15-27). Auckland: Reed Publishers.
Walters, M., & Winiata, W. (2011). Tāhuhu Mātauranga Aotearoa: Student Handbook (pp.
1-83). Aokautere, Palmerston North, New Zealand: Te Whare Wānanga o te
Pīhopatanga o Aotearoa.
Warner, L. S. (2013) Research as activism. Vol. 8. International Perspectives on Higher
Education Research (pp. 133-150).
Webb, R. (2009). Māori, Pacific peoples and the social construction of crime statistics. Mai
Review(3), 1-4.

42

Webber, M. (2009). The multiple selves and realities of a Māori researcher. Mai Review(1),
1-8.
Wehi, P., Whanga, H., & Roa, T. (2009). Missing in translation: Māori langauge and oral
tradition in scientific analysis of traditional ecological knowledge (TEK). Journal
of the Royal Society of New Zealand, 39(4), 201-204.
Whitinui, P. (2011). The Treaty and "Treating" Māori Health: Politics, policy and
partnership. Alter Native an international journal of indigenous peoples, 7(2), 138151.
Williams, L. (2009). “Ask the professor” about … conference proceedings, journals and
publishing strategy. Mai Review(1), 1-2.
Wilson, D., & Neville, S. (2009). Culturally safe research with vulnerable populations.
Contemporary Nurse, 33(1), 69-79.
Wilson, M., Hunt, M., Richardson, L., Phillips, H., Richardson, K., & Challies, D. (2011).
Awhina: a programme for Māori and Pacific tertiary science graduate and
postgraduate success. Higher Education, 62(6), 699-719.
Winiata, W. (1998). Call for a Māori Parliament: reducing the socio-economic disparities in
housing, employment, health and education - a Māori solution. Te Wānanga-oRaukawa. Ōtaki, New Zealand.
Winitana, T. (1997). Liaison and consultation with tangata whenua: a survey of local
government practice. Wellington, New Zealand: Local Government New Zealand:
Te Kura o Te Ahorangi.
Woods, H. (2008). Indigenous space in institutions: Frameworks around Māori legal
academics at Waikato. Mai Review(2), 1-8.
Wright, S. D., Nugent, G., & Parata, H. G. (1995). Customary Management of Indigenous
Species - a Māori Perspective. New Zealand Journal of Ecology, 19(1), 83-86.
Yo Heta-Lensen, N., & Dunham, N. (2013). Becoming Cognisant of Research Informed by
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